
1 
 

APPENDICES 
 

APPENDIX 1 – Components of Foreign Language Learning Motivation 

(Dörnyei, 1994) 

 

 

 

 

 

 

 

 

 

 



2 
 

APPENDIX 2 – Ten commandments for motivating language learners 

(Dörnyei and Csizér, 1998) 
 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

  

 



3 
 

APPENDIX 3: First project 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

The ICTs: top ten sites 

and its use for 

motivating students  
 
 
Fundamentos de Diseño Instruccional y Metodologías 
de Aprendizaje en la Especialidad de Inglés 
 
Lidia Almarza García 
Jonathan Calvo Bautista 
Laura Calvo Jiménez 
 
 
 



4 
 

Table of Contents 
 

1. Introduction ...................................................................................................................... 5 

2.     Theoretical framework ...................................................................................................... 5 

3. Justification ....................................................................................................................... 6 

4. Analysis of the top ten websites for ESL/EFL learners ........................................................ 7 

4.1 Isabelperez.com .............................................................................................................. 7 

4.2 Learnenglish.britishcouncil.org/en/ ................................................................................. 8 

4.3 Saberingles.com.ar .......................................................................................................... 9 

4.4 Englisch-hilfen.de ............................................................................................................ 9 

4.5 Mansioningles.com ....................................................................................................... 10 

4.6 Learn-English-today.com ............................................................................................... 11 

4.7 Englishontherocks.com ................................................................................................. 11 

4.8 Agendaweb.org ............................................................................................................. 12 

4.9 Learnenglish.de ............................................................................................................. 13 

4.10 Rong-chang.com .......................................................................................................... 13 

5. Conclusions ..................................................................................................................... 13 

6. Bibliography .................................................................................................................... 14 

 

 



5 
 

1. Introduction 
 

Society has changed as years have passed. We have evolved from an 

agricultural to an industrial society, and from that one to the current Information 

Society. Therefore, information and communication techniques (ICTs) play a crucial 

role in everybody’s lives. As all of us agree, context is deeply related to education, so 

we, as teachers, have to take into account the type of society in which our task is 

developed. Both teachers and students move in the same world, and the classroom’s 

life is a reproduction of the wider structures in which it is imbued. This essay focuses 

on the use of ICTs with a specific purpose: the motivation of students for learning 

English. For achieving this aim, we have selected the top ten sites related to EFL or 

ESL.  

2.  Theoretical Framework  
 

In the LOMCE preface, section XI, it is stated that technology has defined 

education historically. The use of technologies is related to the new tendencies about 

the adaptation of learning to the needs of the different individuals, and to the 

emphasis on the non-cognitive competences, the acquisition of techniques and 

attitudes, and in learning by doing.  

 

New generations are used to the management of these new resources, so if 

teachers want to be adapted to the peculiarities of this new context, they may make a 

revision of the concept of the educational space. Therefore, the incorporation of ICTs 

will allow to adapt education to the specific rhythm and needs of each student. ICTs 

will help to produce a change in methodology which will cause an improvement in 

educational quality. Students should make a responsible and organised use of these 

new technologies, whereas this will also be a key tool for the training of teachers. 

 

The Aragonese Curriculum of Secondary Education states that one of the main 

objectives is to acquire a basic preparation in the technological field, especially in 
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those of information and communication, and to use ICTs in teaching and learning 

processes and value critically the influence of its use within society.  

 

This Curriculum has eight key competences on which the learning of students 

will be based. All the subjects can include the use of ICTs as a useful tool for 

triggering learning due to the fact that it is a specific competence, called treatment of 

information and digital competence. The subjects of foreign languages promote the 

development of this competence through the use of technologies to access to relevant 

information for students and to communicate with people from different places. 

Reciprocally, the use of technologies contributes to the development of the 

communicative competence.  

 

In addition, ICTs help to motivate students because they are more interactive 

and visual. It is said that a picture is worth a thousand words, and it seems to be 

true. That is, visual aspects can provide more information and faster than their textual 

counterpart. Discovering information on this way takes less effort and is far more 

attractive. We, as educators, have to take into account that our students were born at 

the peak of the Information Society, so their interaction with technology is a 

workaday. In this sense, we cannot ignore new technologies because we shouldn’t 

take out of context our educational work. Therefore, we have selected ten sites as part 

of the use of ICTs in our classroom because we consider them useful for the 

motivation of our students and helpful for their learning.  

3. Justification 
 

We consider that the websites we have selected are the best because they 

provide a lot of tools to develop the communicative competence, which is divided in 

the Aragonese Curriculum in four sub-competences: linguistic, pragmatic, procedural 

and intercultural. Furthermore, we have observed that they also help to promote the 

four bloques or modules and the diversity explained in the Curriculum.   
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Current teaching strategies focus on the use of task-based approaches, and 

these websites can be useful to work in this way. They offer us a wide range of 

materials and resources to be used in our classroom adapted to different age ranges 

and levels. Specifically, these sites are directed to the curricular framework of 

Compulsory Secondary Education.  

4. Analysis of the top ten websites for ESL/EFL learners 
 

We have decided to develop the analysis of our top ten sites according to the 

order that they have in our ranking. We are going to start with the number one.  

 

4.1 Isabelperez.com 

 

This ESL site occupies the top position because it is made by a real teacher, 

Isabel Pérez from Jaen, whose own motivation is to motivate her students. To do so, 

she has structured it on four well-organised sections. The first of them is related to 

CALL: workshops, resources, webquests and projects. The second one is concerned 

with materials designed by her own students: writings, e-mail projects, etc. The third 

section refers to specific materials developed by herself and by some teachers 

attending her workshops, such as “The Happy Verby Gang”, “Hot Potatoes Exercises” 

or “The Web Learning Tube”. Finally, the four section provides links to all kind of 

selected resources. The purpose of this site is to bring together all the possibilities that 

the use of ICTs in the classroom can offer. In addition, she works with cultural, social 

and personal values. The web consists of real world topics with communication gaps 

and authentic materials. 

 

Our choice of positioning this page in the first place is reinforced by the fact 

that it has won two prizes. One of them was a European Label for innovative projects 

in language teaching and learning given by the European Agency and the Spanish 

Ministry of Education. The other prize is related to the didactic unit “The Happy 

Verby Gang”. She has created a “gang” of characters in order to explain the form and 

use of verbal tenses in English. Each character is the personification of a verbal tense, 
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and its personality reflects some of the aspects of the tense itself. This is an original 

and motivating way of explaining grammar. It can help students to relate the use of 

tenses with its structure. The site is not only focused on learners, but also on teachers 

since it is prepared to help those who are related to CLIL methodologies in schools.  

 

 

4.2 Learnenglish.britishcouncil.org/en/  
 

This website is very well-organised. There is an introductory section, which 

includes three links: “Learn English teens”, “Learn English kids” and “Teaching 

English”.  So, they are as three different webs for different demands. There is a small 

post on each section explaining what can be found on them. On the one hand, the links 

“Learn English teens” and “Learn English kids” have different parts which include 

tools for practising oral and written comprehension skills, as well as grammar and 

vocabulary. There are also some exercises for improving written production skills, and 

games. The link for children is very attractive, with lots of colours and animation. It 

also provides resources for practising English for specific purposes, such as business 

and work.  On the other hand, the website is also very useful for teachers, as they can 

find there different materials for their classrooms. They can also be in contact with 

other teachers in the blogs, and can start writing their own blog as well. 

 

The site provides the user with authentic materials, such as poems written by 

famous writers. It also introduces the user to certain aspects of the British culture by 

means of its exercises and tools. It is frequently updated. There are also frequency 

studies of the most-visited resources. Among its tools, there is also a virtual 

dictionary. The British Council also gives information about their teaching centres on 

each country, and they have also online courses available. It allows the possibility of 

free registration, which is highly recommended for the regular users, because they can 

add comments, download certain materials and interact with other users. 

 

http://learnenglish.britishcouncil.org/en/
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4.3 Saberingles.com.ar 
 

This website is very complete, there is a variety of activities you can choose 

depending on your level: beginner-intermediate-advanced. The first section is 

something which can be very useful. It is concerned with courses of English. There is 

a course for people with basic or intermediate knowledge of English. There are other 

courses intended for people who are planning to travel abroad, with very useful 

expressions used in tourism and hotel industry. You have to have a more advanced 

level of English to take this course. This is interesting for people who want to travel to 

other countries and want to learn more specific expressions and improve their English. 

 

The grammar and vocabulary sections introduce an extensive list of different 

grammatical structures with the rules and examples and different vocabulary topics. 

This sections includes idioms, songs and frequent doubts (e.g.: the difference between 

seldom and rarely) people studying English usually have, something which is very 

helpful, so it can also be said that works with authentic materials. There is a highly 

remarkable subsection because it includes some scripts of many films and TV series 

so that learners can read them while watching the film or TV series. The scripts also 

translate difficult expressions as clarification. 

 

The positive point of this website is that the learner can practise through a 

wide variety of exercises (grammar exercises, role plays to practise speaking, listening 

comprehension exercises, writings, readings and different games). It also includes a 

link to another page to watch videos. It is also interesting that the site includes a 

section with resources such as books or dictionaries to learn English or to prepare 

yourself for the TOEFL or ESOL exams. 

 

4.4 Englisch-hilfen.de 
 

This website is also very complete and constantly updated. It contains different 

grammar and vocabulary explanations and exercises related to real-world aspects 

including differences between English-speaking countries and their culture. It also 
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uses authentic materials such as daily news or official documents. Students can also 

find information about examinations of ESL. 

 

Apart from that, it also contains tips for parents, teachers and students which 

are related to English learning and provides a list of links related to EFL/ESL sites. In 

addition, there is a forum where learners can share their doubts, their writings or just 

talk to each other. There is also a section about talks and how to prepare them 

depending on the context.  

 

Its strength relies on the daily English lesson. These lessons are organized in 

the following way: Introduction about the topic which is dealt each day, a dialogue 

with its transcription and a discussion related to the topic, a specific grammar point 

with its explanation and a quiz to assess yourself what have been learnt.  

 

4.5 Mansioningles.com 

 

This website is in Spanish, so it is useful for Spanish learners who do not feel 

much confident when using English. It includes the typical sections of grammar, 

vocabulary, listening, reading and games, but what is special of this site is that it puts 

much emphasis on authentic materials, such as films and books. That is, the site offers 

the possibility to watch some classical films and to read some books, both online and 

by downloading them. It even recommends some other webs for getting some free 

books and other materials and useful services, such as dictionaries, translators, or the 

British press. The exercises that the site provides are original, as they include some 

quizzes with questions about general knowledge. Some readings consist of authentic 

excerpts of some books, as, for example, Alice in Wonderland. Furthermore, it 

includes some videos which use language self-reflectively. There are also some 

forums, advertisements for English learners, tools for checking your level of English, 

among other things. The website also offers the possibility of having an online course, 

and of buying some CD-rooms and audio CDs with English lessons. They are on 

facebook, twitter and youtube, so the learner can get to know the novelties of the site 

through the social networks. 
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4.6 Learn-English-today.com 

 

This web is clearly divided into different sections. First, there is a section 

about improving your knowledge of English including the typical grammar and 

vocabulary exercises, but also recently-coined terms and expressions. Then, a section 

called “develop your business skills” helps pupils to use terms and phrases used in all 

areas of business such as letters or abbreviations, and there is also hundreds of idioms 

clearly explained with an example of use and an extensive list of well-known proverbs 

with their meaning.  

 

In terms of games, there are a lot of them divided into formal and informal 

ones. The formal exercises are online and printable for all levels, whereas the informal 

ones are fun activities for all the family to relax. It also contains, as many other 

websites, authentic materials, but in this case it deals with famous quotations and 

English newspapers and radio-TV which help learners to stay up-to-date and to 

develop their language learning by reading and listening.  

 

Finally, this website has other resources to help ESL teachers such as exam 

preparations, pronunciations or information about studying abroad.  

 

4.7 Englishontherocks.com 

 

This website is perfect for people who are not really interested in grammatical 

structures. The first you see when entering the page is a box with different sections: 

grammar tips, irregular verbs, idioms, translated songs, slang or the differences 

between British and American English. This is the most remarkable part of the web, 

all these things can be very interesting for learners, because it is not too much centred 

in grammar, something that often might awaken lack of interest.  Each section 

includes, once you click on them, an explanation both in English and in Spanish so 

that the learner can contrast them. For example, if you click on “slang”, there is an 

explanation of what slang is both in English and in Spanish.  
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There are also videos under the heading of “Test your English” in which a 

question is raised with different options as answers and then it shows a link which you 

have to click to see the correct answer. This keeps curiosity alive, you can spend time 

from video to video, answering questions and practising grammar in a different way to 

the one that students might be used to.   

 

The site also includes crosswords of vocabulary, free downloads, English 

learning channels of videos, free downloads of magazines or links to other pages. All 

these curiosities that other websites do not generally include may appeal to the 

students. In addition, the design of the web is also attractive. 

 

4.8 Agendaweb.org 

 

Agendaweb.org is a webpage with hundreds of exercises to learn English 

online throughout links to many different websites. These exercises are divided into 

categories, but they are also divided depending on the level, from lower intermediate 

to advanced, which works the procedural competence and the sub-competences of 

self-awareness of the learner, and the ability of learning to learn. 

 

It also contains authentic materials, including songs, listening and reading 

exercises about real-world situations and fairy tales and stories. The real-world 

situations include materials from dialogues related to employment, hotels or other 

daily aspects to encyclopaedia entries, which work the interdisciplinary aspect.  One 

of the most important points in the webpage is the use of the songs. There are many of 

them from old to up-to-date ones with blank spaces to be completed while you listen 

to it. Moreover, if you click on the words, it gives you their definitions.  

 

The analysis of this webpage reveals that it develops the communicative 

competences since it deals with self-evaluation, negotiation strategies, interaction, 

real-life tasks and the use of authentic materials.  
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4.9 Learnenglish.de 

 

This website is full of resources for practising English on its multiple ways. It 

is clearly organised in seven sections: vocabulary, grammar, “improve”, resources, 

chat, fun and network. It includes games, because it is easier to learn while having 

fun. It recommends English books and other practical materials. This website also 

offers 144 video classes for free. There are some advertisements on the margins 

related to the learning of English. It also provides the user with tips for improving oral 

and written skills, and offers the possibility of chatting with other learners. One slight 

fault of this site is the design, that is, it is not very colourful, so it looks a bit formal. It 

is frequently updated, and you can contact them by means of the social networks. 

 

4.10 Rong-chang.com 

 

The website is divided according to the level of the learner, so the materials 

are classified for beginners or for intermediate learners. Each of them includes 

different exercises to practise grammar, reading or speaking. It is important to mention 

that the web is not only intended for learners, it also has  a part dedicated to ESL/EFL 

instructors, which includes links to find good lesson plans, teacher-training courses 

and EFL teaching positions from schools of different countries. It also has a section 

with activities for Spanish speakers of English or to learn Spanish as such. The design 

of the website is not very attractive at first sight, and it is not as well-organised, that is 

why it occupies our ten position. However, it includes a lot of materials, making it a 

very complete website for learning English. 

5. Conclusions 
 

After the analysis of different websites of English as Second or Foreign 

Language, we have selected the top ten. We consider them to be attractive, dynamic, 

complete, well-structured and very useful both for students and for teachers looking 

for different tools for their classroom. Nowadays, everyone has access to so much 

information, so it is very difficult to select the most appropriate and complete 
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resources on each moment. Furthermore, students often do not realise the didactic 

opportunities the web can offer, and they lose the chance to learn English in a 

productive and interesting manner.  

 

By analysing the top ten websites, we have noticed that they include multiple 

ways for improving language skills. They also provide authentic materials which are 

not easy to find and involve students in real-world processes with the purpose of 

finding a communicative aim. In addition, they include games and other activities 

which use language as a vehicle for transmitting information, so they are practising 

without noticing it intentionally.  

 

In conclusion, the ICTs are very easy to incorporate in our subject because of 

the faculty of language to act as a vehicle and also because of the role of English is the 

lingua franca.  

6. Bibliography 
 

Beke, K. (2003). Learn English Today. Retrieved on 5th December 2013 from 

http://learn-english-today.com/ 

 

British Council (2014).  Retrieved on 6th December 2013 from 

http://learnenglish.britishcouncil.org/en/  

 

English On The Rocks (2014). Retrieved on 7th December 2014 from 

http://englishontherocks.com/  

 

La Mansión del Inglés C.B. (1999). Retrieved on 8th December 2014 from 

http://www.mansioningles.com/ 

 

Learn English Network (1999). Retrieved on 7th December 2014 from 

http://www.learnenglish.de/  

 

Ley Orgánica 8/2013, de 9 de diciembre, para la mejora de la calidad 

educativa (LOMCE) http://www.boe.es/boe/dias/2013/12/10/pdfs/BOE-A-2013-

12886.pdf  

 

Orden del 9 de mayo de 2007 del Currículo Aragonés 

http://www.educaragon.org/files/Orden%20curr%C3%ADculo%20ESO.pdf 

 

http://learnenglish.britishcouncil.org/en/
http://englishontherocks.com/
http://www.mansioningles.com/
http://www.learnenglish.de/
http://www.boe.es/boe/dias/2013/12/10/pdfs/BOE-A-2013-12886.pdf
http://www.boe.es/boe/dias/2013/12/10/pdfs/BOE-A-2013-12886.pdf
http://www.educaragon.org/files/Orden%20curr%C3%ADculo%20ESO.pdf


15 
 

Peral, S. (2009). Agenda Web. Retrieved on 5th December 2014 from 

http://www.agendaweb.org/ 

 

Pérez, I. (1997). English as a Second or Foreign Language. Retrieved on 5th 

December 2014 from http://isabelperez.com/ 

 

Poehland, J. (2013). Englisch-Hilfen: Learning English Online. Retrieved on 

6th December 2014 from http://www.agendaweb.org/ 

 

Ron C. Lee. (1994). English as a Second Language. Retrieved on 7th 

December 2014 from http://www.rong-chang.com/ 

 

Saber Inglés (2000). Retrieved on 6th December 2014 from 

http://saberingles.com.ar/  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

http://isabelperez.com/
http://www.rong-chang.com/
http://saberingles.com.ar/


16 
 

APPENDIX 4: Second Project 
 

 
 

 
Research and Innovation 

Project:                            
Using Innovation to Teach 

Grammar 
 
 
Lidia Almarza 
Jonathan Calvo 
Laura Calvo 
Elvira Esteve 
 
 
Universidad de Zaragoza 
2014/2015 
  



17 
 

 

Table of Contents 
 

INTRODUCTION ...................................................................................................................... 18 

CONTEXT ................................................................................................................................ 18 

Action Context .................................................................................................................... 18 

Theoretical Framework ....................................................................................................... 19 

C. RESEARCH PROPOSAL: Hypothesis and Cycle Questions ...................................................... 21 

D. DESCRIPTION OF INNOVATION OR ACTION PLAN ................................................................ 22 

Classroom Action Plan ......................................................................................................... 22 

Expected Outcomes ............................................................................................................ 27 

E. REPORT ............................................................................................................................... 28 

F. EVIDENCE OR FINDINGS ...................................................................................................... 30 

Description of the answers found for the hypothesis and questions. ................................... 30 

Summary of the project and its results. ............................................................................... 33 

G. FINAL REFLECTION AND CONCLUSIONS ............................................................................... 34 

H. REFERENCES ....................................................................................................................... 36 

I. APPENDICES ......................................................................................................................... 37 

Appendix 1 – Initial Test ...................................................................................................... 37 

Appendix 2 – Flashcards ...................................................................................................... 38 

Appendix 3 – Songs ............................................................................................................. 40 

Appendix 4 – Guess the Place .............................................................................................. 41 

Appendix 5 – Mimic or Drawing .......................................................................................... 45 

Appendix 6 – Questionnaire ................................................................................................ 46 

Appendix 7 – Final Test ....................................................................................................... 47 

 

 

 
 



18 
 

INTRODUCTION 
 

When it comes to learning a language, input plays an essential role. It is impossible to 

acquire a language without exposure to the different structures that underlie the 

linguistic system. However, raising awareness about these structures is also necessary 

for avoiding fossilization in the learning process. Therefore, teachers need to focus on 

grammar at some point of their explanation and this fact can affect the motivation of 

students. That means, they may get exhausted of so many explicit explanations and 

this can have negative effects on their desire to learn. Our purpose is to suggest some 

alternatives to these typical grammatical explanations. We have chosen this topic 

because the four of us have observed this problem in our teaching placement period 

and we think that it is a relevant issue to address.  

 

CONTEXT 
 

Action Context 
 

As learners and as future teachers, we have noticed that the systematicity and 

explicitness of grammatical lessons generally affect the language learning process, 

because these lessons are usually the less interactive and more repetitive parts of 

language teaching. This is also the case in our high schools. In our classrooms, there 

are students who do not bring their school materials to the class, or that do not do their 

homework. This is not the only cause of this fact, there are many other factors 

involved in the lack of interest of students. However, if the teaching process changes, 

the learning process will also improve.  We have both experienced this as learners and 

observed this in our teaching placements. 
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Theoretical Framework  
 

As we need some theory to support our vision, we have reviewed what some experts 

think about motivation and about the effect of teaching grammar on an L2 learning 

contexts. Here, we have collected the main ideas that some researchers have provided.  

 

According to Dörnyei, “motivation is one of the determinants of 

second/foreign language (L2) learning achievement (1994:273). This is a point in 

which almost all the teachers agree, but the problem comes with the establishment of a 

teaching routine that can set motivation aside. In addition, Dörnyei states that there are 

three different levels in the motivational system. The first one is the Language Level 

that is related to the aspects of L2 such as the culture or the usefulness of knowing the 

language. This is followed by the Learner Level that deals with each individual of the 

classroom. Finally, the third level is about Learning Situation Level that consists of 

three different areas: course-specific, teacher-specific and group-specific motivational 

components (1994: 279-280). Dörnyei suggests different ways of motivating students 

within each level, and all of them are equally important when doing it in the L2 

classroom.  

 

Although Dörnyei does not focus his study on grammar teaching, it is a useful 

resource since he deals with the general concept of motivation and motivating in the 

Foreign Language Classroom (1994). He explains different aspects such as the 

importance of both intrinsic and extrinsic motivation, the motivational components 

that are specific to learning situations and a summary of the L2 motivation construct. 

At the end, a list of thirty strategies to motivate students is presented, such as the 

discussion with students about the choice of teaching materials or the increase of their 

interest and involvement in the tasks.   

 

According to Hossein Nassaji and Sandra Fotos,, in the Annual Review of 

Applied Linguistics (2004), commented on the famous debate about whether it is 

useful or not to teach grammar explicitly. As they state, with the advent of 

Communication Language Teaching in the late 1970s, grammar teaching not only 
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became unfashionable, but it was also said to be detrimental for learners. However, 

nowadays it has been proved to be really helpful and necessary, although its results 

are not immediate. This means that students will not instantly learn the grammatical 

aspects the teacher introduces to them. Acquisition requires input processing and time, 

and explicit teaching helps learners to raise their awareness about the formation of the 

different structures. Therefore, context is also important for learners to establish 

accurate meaning-form connections.  

 

As we have mentioned, input is important for the processing of grammar, but it 

is not enough. As some studies show, learners have to see themselves as active 

producers of discourse for testing their language hypotheses and for noticing gaps on 

their knowledge of the L2. In this process of development of the interlanguage, it 

seems to be also very relevant to provide learners with feedback on errors for them not 

to fossilize and to come to acquire the accurate rules that underlie every language.  

 

Again Nassaji and Fotos, in the third chapter of Teaching Grammar in Second 

Language Classrooms (2010),  say that focusing on  grammar can be more noticeable 

by means of textual enhancement, that is to say, by highlighting the  texts with devices 

such as underlining, bolding, using  different fonts or colours, and even with other 

devices, not typographical but acoustic, for example, stressing the part of the text 

considered as essential, so that the students can notice it, or repeating it, in order to 

call their attention and make the input more noticeable.  

 

On the one hand some research on the notion of noticing has proved that the 

learner’s awareness of linguistic forms is essential, but on the other hand, other studies 

have argued that this is not necessary at all. Anyway, there is an agreement among 

experts on the importance of noticing, that is, some level of attention is needed for a 

successful focus on form. This kind of input required for achieving success is called 

input enhancement. 

 

Then, according to David Nunan, in chapter 8 (sections 3 and 4) about 

grammar, of Practical English language teaching (2003), although most of the 
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students prefer deductive approaches to grammar because they require less mental 

effort, inductive approaches will result in a more effective way of learning and the 

students are the ones who infer the principles after being presented with samples of 

language. However, the use of one approach does not discard the use of the other, 

because it depends on the grammatical point.  

Related to this is the difference between declarative and procedural 

knowledge. Some students have better procedural knowledge rather than declarative 

knowledge, as it is the case of native speakers who do not study grammar in a formal 

way. Therefore, declarative knowledge is not enough to learn grammar in all its sense, 

procedural knowledge is necessary too, that is, students have to be able to use the 

knowledge of the different grammatical points for a communicative purpose.  

 

Nunan also points out different techniques to teach grammar, as the 

reproductive (students reproduce models) and creative techniques (learners are free to 

use a number of structures). He also mentions input enhancement and the importance 

of noticing (consciousness-raising).  

 

C. RESEARCH PROPOSAL: Hypothesis and Cycle Questions 
 

Our hypotheses is that if we implement games, cooperative work, inductive activities 

and interactive activities in order to teach grammar, the motivation and interest of our 

students will be higher and their learning will improve. These are the sub questions 

that derive from our hypothesis. The answers are what we are going to address in our 

innovation report.  

 

 Would they like to practice interactive activities to learn grammar? 

 Do these techniques help to make learning more significant? Do these 

interactive activities make students perform grammar better than by using 

traditional methods? 

 How do students face traditional teaching grammar methods? What do they 

think about them? 
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D. DESCRIPTION OF INNOVATION OR ACTION PLAN 

Classroom Action Plan 

 

In one of the lessons of our implementation period, at Ramón Pignatelli High School 

(Zaragoza), the grammatical point of the activities is the conditional sentences 

according to types 0, 1 and 2, explained to the 4th year of Compulsory Secondary 

Education. Innovation in this case appears under different forms. One of them is by 

using comic strips with jokes for exemplifying the different conditional sentence 

types. These strips can be projected in the digital board and students first read them 

and then they are asked to find the conditional sentence on each example. They are 

translated as well in case that some students have  not understood the whole meaning, 

because they are not always easy to understand, taking into account the level of some 

of the learners. Other examples with coloured words and different images are also 

used for the same purpose, because students seem to enjoy more activities if they have 

visual support. 

 

Other way of introducing innovation in this lesson is by means of different 

games or activities. The aim of the first of them is to make it very clear that a 

conditional sentence has two “parts” or clauses, and that each conditional sentence 

type used two different tenses. Therefore, each student has one part of a conditional 

sentence and has to look for another classmate to complete the sentence. Then, they 

move around the classroom, asking their mates and reading aloud their sentences. 

Another activity consists of joining the two halves of conditional sentences which are 

disordered. However, they are not normal sentences, but they are part of some famous 

songs. The aim of this activity is the same as that of the previous one, that is, students 

have to have very clear that a conditional sentence contains two different clauses with 

two different tenses, and they differ depending on probability. Third activity consists 

of creating sentences using second conditional. Students here work in groups of four, 

and each student has a different card with two different situations. They have to ask 

their partners what they would have done in those cases. They have also to write at 

least two different answers for each situation. And finally, activity number four is a 

quiz with different questions related to conditional sentences, such as “What happens 



23 
 

if you put plastic in fire?” or “Choose the correct question for this answer “My mum 

won´t buy me a present”. Students work in groups of four and they have to choose the 

correct answer among three different options. The aim of this activity is to practice 

conditional sentences as a whole, as there are different questions. Another underlying 

aim is to encourage cooperation within the groups. Then, if one student do not 

understand this grammatical point very well, one of their mates can help him or try to 

explain it with his/her own words, so it may result easier for someone of his/her same 

age. 

 

Another grammar explanation is about demonstratives and reviewing some 

essential prepositions. It is done in the class of 2nd of ESO at Escuelas Pías 

(Zaragoza). The activities related to grammar are planned by means of games or 

activities to foster interest and participation. 

 

After seeing a colourful and amusing power point presentation of the 

demonstratives, a team game with flashcards is suggested. Four big light blue cards 

are designed with the demonstratives “this”, “these”, “that”, and “those”. The students 

sit in groups of four, choose a name, and every team is handed out the four cards. 

Then the activity consists of filling in the gaps with one of the four cards, that they 

would show by raising it up with their hands, taking care that the rest of the groups do 

not see it. Each of the 5 teams has to raise the blue card with the correct answer at the 

same time, and only the teacher is allowed to see the 5 cards at the same time. After a 

few seconds, the cards are down. 

 

Then a PPT slide is used to ask the teacher’s questions and the groups have to 

show the answer to fill in the gap by putting up one of the four blue cards. The 

winning team would have an extra bonus at the end of the class. Students are very 

competitive, and when they see games associated with rewards, the combination 

triggers motivation instantly. 

 

The second activity is related to the prepositions. It is done after the 

explanation by means of the PPT. There are two different activities. The first one 
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consists of filling in the gaps with the correct preposition. Students work in pairs, and 

they are given a worksheet with a colourful drawing of a messy bedroom full of 

objects everywhere. According to the position of the objects they see, they have to 

insert the right preposition. An example is given for clarification: The camera is 

between the dictionary and the piggy bank. 

The other activity related to prepositions is to be performed in groups again. 

Students are given a picture and they have to write 10 sentences related the 

prepositions of place. Originality is taken into account. An example is given to them: 

"In the picture, I can see a chair next to a table". The sentences are handed in and the 

more original ones allow that team to be the winner. 

 

Another grammar lesson taught is concerned with the distinction between 

countable and uncountable nouns, especially those related to food, as the topic of the 

unit is food and cooking. The activities target students of 2
nd

 year of Secondary 

Education at Santiago Hernández High School (Zaragoza). The lesson also deals with 

the difference between using “some” or “any” when talking about this type of nouns, 

and also between “how much” and “how many” when it has to do with questions. The 

traditional way of teaching this grammatical point has been the three P’s model. The 

innovation introduced through this lesson plan is, mainly, the use of inductive 

activities so that students are the ones who infer the rules, instead of explicitly 

presenting them at the beginning of the lesson. Textual enhancement (using different 

colours, type of letter...) is also one of the techniques used to make the students notice 

the different patterns. 

 

The first activity involves teacher-students interaction by means of questions 

to establish the context. Students are asked different questions related to what they had 

eaten the day before or if they liked different types of food using the structures 

“some”, “any”, “how much” and “how many”.  An example of the different questions 

asked is the following: “Do you like any fruit?” (answers of students) “I like 

strawberries. In fact, yesterday I ate some strawberries for dinner. Did anyone eat any 

strawberries yesterday?” (answers) “And do you like any vegetables?” (answers) 

“How many vegetables do you eat every week?” (answers) “And what about water, 
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how much water do you drink every day?” The aim of this activity is to make students 

notice the different structures and make them think for themselves about the possible 

ways of answering and to follow the conversation, instead of explaining first the 

grammatical point and then practicing with different exercises. If the time allows that, 

students can ask their own questions to their partners. 

 

After that, students are shown the different structures and forms with some 

examples of the previous activity using colours for each word (some/any or how 

much/how many) and also a different colour depending on the type of noun: countable 

or uncountable. The aim is that students can see the different structures and can 

remember them according to the colours. Therefore, they can infer the different rules. 

 

Another activity is carried out in pairs. Students have to imagine they go on a 

picnic and they can only bring 5 different items (food and drinks). Each student has to 

write the items bought (without letting anyone else see them) and the other has to 

guess. To do so, students have to ask questions using the grammatical points seen, for 

example: “Did you buy any ham?” “Yes, I did” “How much ham did you buy?” The 

first pair guessing each other items wins. The teacher is monitoring and helping 

students meanwhile. The winners have to repeat the conversation again to see if the 

different forms are used correctly, if not, they lose and the competition goes on. The 

aim is to make students use the structures in a motivating way for them, which is to 

win the competition, at the same time that they practice in a communicative way. 

 

Another different grammar point is modal verbs in the 2
nd

 year of Compulsory 

Secondary Education at San Alberto Magno High School (Sabiñánigo). The final 

objective is that, at the end of these two lessons, students will be able to use modal 

verbs accurately and to speak about rules and norms related to places and situations. 

The first lesson about modal verbs consists of two activities and an exam. In activity 

1, the teacher begins the class “very nervous” telling students that he had to look after 

his cousins, who behaved very badly, during the weekend.  Consequently, he asks 

students to help him by elaborating some rules and norms about how children should 

behave. Teacher encourages them to use modal verbs without saying or explaining 
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anything about them. The objective of this activity is to activate previous knowledge. 

Then, students take an initial test to demonstrate what they know before starting to 

study this grammatical aspect. (See Appendix 1) 

 

In activity 2, teacher makes groups in order to work during this activity and the 

next lesson. He tries to make them as diverse as possible. Teacher gives students two 

piles of flashcards. One pile contains different modal verbs in their positive or 

negative form. In the other pile, there are some pictures of places or situations (See 

Appendix 2). First, one member of the group must take one flashcard from each pile 

and make a sentence using the modal verb and the given situation. Each group has to 

write all the sentences they make.  After that, teacher writes all the modal verbs in the 

blackboard and asks them to say some of their sentences. Students are the ones who 

infer the uses of the modal verbs (can, could, must, mustn’t, have to, don’t have to and 

should). This is an inductive activity. Last year, they only studied “could” and “can”, 

so teacher helps them by giving an example and checking if they understand their uses 

using only the examples. As homework, teacher asks students to look at the grammar 

appendix section dealing with modal verbs of the course book. The objective of this 

activity is to infer the uses of modal verbs. 

 

The second lesson about modal verbs consists of four different activities. In 

activity 3, the teacher asks each group to make a free mind-map about modal verbs 

and their different uses. (By free, he means that students can choose how to do it: 

writing, drawing, using symbols, examples...). They must do it cooperatively. The best 

mind-map will be photocopied and enlarged in order to be stuck in the classroom. 

Consequently, mind-maps must be as creative and visually flashy as possible as well 

as be accurately written. Its objective is to work cooperatively and differentiate 

different modal verbs with their uses. 

 

In activity 4, the teacher shows some filling-the-gap sentences in the digital 

whiteboard that are some parts of lyrics (See Appendix 3). Sentences are divided in 

two groups. In the first one, student must listen to the songs and tell the teacher which 
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words are missing. In the second group, students must guess which the missing words 

are and then, they correct them by listening to the songs.  

 

Activities 5 and 6 are connected. In the first tone, teacher tells students that it 

is the time for some games. The first one is Guess the Place, in which the teacher 

shows students some rules of different places using must/mustn’t/have to/don’t have 

to/should (See Appendix 4). The rules appear one at a time. The first group that knows 

the place must raise their hands and tell him the place. The problem is that they only 

have one opportunity per slide in the PowerPoint. The objective of this activity is to 

observe and learn how rules and norms are made grammatically.  And in the last 

activity, each time that a group knows the answer in the previous game, they have to 

choose a member of their own group to come in front of the class. This student is 

given a piece of paper (See Appendix 5) with a sentence and he/she has to make the 

rest of the class guess what his/her sentence is saying. To do this, they can only draw 

it on the blackboard or mimic it. The only rule is that the student who stands up cannot 

speak. If they do, they have to sit in their chair without playing the game. The 

objective is to make different rules or norms according to what they see. 

 

Finally, students are given a questionnaire (See Appendix 6) about the 

teaching to know their opinion and to know if they find it motivating. In addition, the 

first twenty minutes of the next lesson are spent doing another test (See Appendix 7) 

in order to show if their learning has improved. When the teacher corrects the exams, 

he gives them back to students so that they can observe their progression. Some 

common mistakes found in the exams are explained in the digital whiteboard with 

references to their mind-maps and using new examples. 

 

Expected Outcomes 
 

At the end of these grammar lessons, students will be able to... 

 acquire the different grammatical points of our lessons. This means that they 

should recognize the structures, understand them and adequately produce 
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them. this will show that our students learn better if they are motivated. So, 

this would confirm our hypothesis that motivation makes it easier to learn and 

to retain information. 

 increase their motivation when seeing themselves more able to fulfil the 

different activities and more able to communicate using the English language. 

 be aware of the fact that learning does not need to be boring and tiring. 

 realize that learning a language can be very helpful, as it is a vehicle for 

communication. 

 cooperate with their equals. 

E. REPORT 
 

The first cycle of our action research is about the problem that students usually have 

when it comes to learn and practice the elements and structures of the language, 

commonly known as grammar. The problem was that learners are demotivated with 

the traditional methodology in which the teacher explains grammar points and 

students are supposed to practice them through different exercises such as “fill in the 

gaps”, “put the verb in the correct tense” or “translate sentences into English” or vice 

versa. This problem was identified during our first placement period in November. 

Consequently, we all agreed on the fact that some innovation should be done in this 

respect. 

 

What we did after detecting the problem was to do some literature review in 

order to get more information and to know what experts say about the last 

methodology regarding to grammar teaching, as we have stated in the Literature 

Review section. 

 

After proposing our innovative topic and doing some literature review, we 

planned our activities to be implemented according to what each of us saw in the 

different contexts of the institutions and with an eye towards a deeper understanding 

of change.  After the observation period, we designed individually our lessons plans 

taking into account the different students needs and interests as well as to the different 
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readiness of students. We also had in mind the classroom management that they had 

had before our implementation in order to foster motivating activities such as 

cooperative work, inductive exercises, textual enhancement and games, among others. 

As a result of the subsequent reflection on action, one of us had to change the previous 

planning and eventually activity two (Ramón Pignatelli High School) was not 

implemented. The rest of our activities resulted in what we had expected. 

 

We put our action plan in place the day we implemented our lesson plans in 

our different schools respectively. While doing the activities proposed, we got 

feedback from students and notice that they were enjoying this kind of learning. For 

example, learners find very entertaining activities in which they have to move, put 

flashcards up and work or compete in groups cooperatively. Besides, they are very 

competitive and they like working in groups for a reward.  However, our primary 

focus was not only on rising motivation but also to use motivation as a tool to improve 

their learning while having fun.  

 

Regarding the assessment and the measure of their progress related to 

grammar learning, some of us decided to evaluate our students through a traditional 

test because it is easier and faster to get data. In addition, we also have had into 

account the improvement of their readiness observed during our lessons. This means 

that there has been a change in their use of the grammar points from the beginning of 

the first lesson to the end of our teaching period. This has been also used to assess 

their learning.  In addition, some questionnaires have been given to students in order 

to assess our teaching and to know their opinions about this new way of presenting 

and learning grammar.  
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F. EVIDENCE OR FINDINGS 
 

Description of the answers found for the hypothesis and questions. 

 

Our hypotheses is that if we implement games, cooperative work and interactive 

activities in order to teach grammar, the motivation and interest of our students will be 

higher and their learning will improve.  

 

After all the study that we have carried and its later implementation in the 

schools, the evidences seem to show that the interest and motivation of students has 

increased. Their attitudes towards grammar learning are better, and they seem to be 

more ready to learn.  

 

 Would they like to practice interactive activities to learn grammar? 

 

Yes, they do. It can be said that even those students who, at first, did not want to 

integrate themselves in the lessons became active participants and got involved in the 

different games and activities.  

 Do these techniques help to make learning more significant? Do these 

interactive activities make students perform grammar better than by using 

traditional methods? 

 

According to the following graphics, these techniques seem to make students’ learning 

more significant since their marks have changed. Moreover, all the games and 

cooperative work make students perform grammar in a better way than using the 

traditional methods.  

 

Table 1. Grades of the initial and final test 
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Table 2. Average scores  

 Average Score in the Initial Test Average Score in the Final Test 

2ºB 5,2 7,54 

2ºC 5,3 7,5 
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All together 5,25 7,52 

 

Table 3. Percentage of passes in the initial and final test.  

Percentage of students that passed the 

initial test 

Percentage of students that passed the 

final test 

54,05% 97,3% 

 

However, this technique has had an effect on students who find it difficult to 

learn English. Their motivation and readiness to learn improves, as it happens with 

those students that are not used to participating in any classroom activity. This can be 

seen in the questionnaires given to the students in which all of them found these 

lessons different to the ones they are get used to.  

 How do students face traditional teaching grammar methods? What do they 

think about them? 

 

They do not question these methods because they are used to doing them in this way. 

They do not think that there are other alternatives, so they usually follow them 

because these methods are the only option that they know. However, this changes 

when they come to know that there are different ways of learning, and they usually 

express their preferences by asking the teacher to conduct the class in one specific 

way. After attending these innovative lessons, students have shown a greater 

predisposition to participate during the English classroom.  
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Table 4. Two of the questions answered by all the students in the questionnaire.  

 

 

 

 

Summary of the project and its results. 
 

As our hypothesis suggested, teaching grammar by means of games, cooperative 

work, inductive activities and interactive activities: 
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1. increases the interest and motivation of students  

2. improves their learning. 

 

After implementing our lessons reflecting on what happened in them and 

collecting data through questionnaires, it could be said that both the students’ 

motivation and interest increased, as it is shown in the graphics. As for the learning of 

the students who had difficulties or no interest in learning grammar through traditional 

methods, it increased significantly. The average score of students in the initial test was 

5,25. However, the final test had an average score of 7,52. As a percentage, the 97,3% 

of all the students passed the final test, except for a single student who failed it, 

although she also improved her mark and her predisposition to participate in the 

activities.  

 

However, the learning of the students who had already good results did not 

improve so much as in the case of the demotivated students. What really got better 

was their interest. The attitude they showed towards this approach was more positive 

than their previous one, except for the presentation of grammar rules inductively. In 

this case, students seemed to prefer to face the explanation first and then practice with 

different activities because inferring rules might seem difficult for them, and a 

successful outcome might not be guaranteed.  

G. FINAL REFLECTION AND CONCLUSIONS 
 

Our background as learners of English has been always linked to traditional methods. 

This had its own influence in ourselves. During the first months that we spent in 

contact with the teaching world, we were not informed about the existence of 

alternative methods, so our ideas were related to the reproduction of traditional 

methods. However, thanks to the knowledge acquired in this master’s degree, we have 

changed our mind. Furthermore, in the implementation period, we have had the 

opportunity to test these new methods. By carrying out this project, we have reflected 

about designing our own proposal of innovation, we have put them into practice, and 

we have seen students’ reactions. Nevertheless, what must be taken into account is 
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that this method has been implemented for a very short period of time. But we are 

willing to keep on innovating in our future as teachers. In addition, if we had had more 

time, we could have taken this research further, and we could have reached more 

accurate results, according to different variables, such as the effect of these methods 

on those students with more aptitudes in comparison to those who are demotivated. 

 

Regarding this aspect, we may need further research and evidence on this 

ground since we do not know if students who perform grammar well by means of 

traditional methods will continue in the same line or will do it even better with these 

innovative methods. This may give place to new investigations comparing the 

usefulness of traditional and innovative methods on good students. What can be stated 

as a result of our investigation is that what increases is the interest and motivation 

towards these lessons.  

 

During the production of this innovative project, we have discovered some 

faults or weaknesses. Time is one of them. As we have previously said, our 

implementation period has been very brief for obtaining more accurate data. Another 

weakness may be the lack of experience. That means that we could speak about what 

would happen if we used traditional methods if we had some experience teaching 

them to compare it with innovative methods. On the contrary, our main strength is that 

students became more active participants in the learning process. We have taken into 

account the previous knowledge, and from those data we tried to facilitate their 

learning process. Moreover, differentiation has also played an important role in our 

project. That means that we have considered different learning styles, multiple 

intelligences, interests and learners’ needs among others.  

 

The new insights we have into this topic is that motivation is really important 

in the classroom. It helps to increase students’ interest and it facilitates learning. 

Learning by doing really contributes to build new learning. Also, this research has 

given us the opportunity to question the usefulness of traditional methods. Nowadays, 

traditional methods are generally rejected. But we think that there are no good or bad 

methods, but a better or worse implementation of those. Doing the same always 
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becomes boring at the end, and this is the perception students have about English 

grammar. It is not necessary to get rid of traditional methods, but the point is an 

integration of both, innovative and traditional methods. Both have their advantages 

and disadvantages, so combining them can be a good way to make students change 

their perspective about grammar learning.  

H. REFERENCES 
 

Dörnyei, Z. (1994). Motivation and Motivating in the Foreign Language Classroom. 

The Modern Language Journal, Vol. 78, No. 3, 273-284. 

Nassaji, H. & Fotos, S. (2001). Current developments in research on the teaching of 

grammar. Annual Review of Applied Linguistics 24, 126-145. 

Nassaji, H. & Fotos, S. (2010). Grammar through textual enhancement. In Hossein 

Nassaji & Sandra Fotos (ed.). Teaching grammar in second language classrooms (pp. 

36-47). New York: Routledge. 

Nunan, D. (2003). Grammar (sections 3 and 4). In David Nunan (ed.). Practical 

English language teaching (pp. 158-163). New York: McGraw Hill. 

 

 

 

 

 

 

 

 

 

 



37 
 

I. APPENDICES 

Appendix 1 – Initial Test 
Name: 

A. Find and correct the mistakes  

1. I think you should work harder.                       2. The dog doesn’t should steal food from the 

cupboard.  

3. Sally musts go to the dentist now.                   4. Could you lend me your dictionary?  

5. John hasn’t to buy anything for the party. 

B. Choose the correct answer 

1. Susan can’t / couldn’t / mustn’t hear the speaker because everyone was screaming.  

2. The book is optional, so we mustn’t / shouldn’t / don’t have to read it if we don’t want to.  

3. You should / must / can leave the table once you have finished your meal. 

C. Complete the sentences with the modals and the verbs below. There are more modals 

than you need.  

 

 

1. Now I ride my bike to school every day, but I ________________________ a bike two 

years ago. 

2. You __________________________ that! It’s bad for you! 

3. Can I use your phone? I ________________________ my parents. 

4. We __________________________ yet. It’s very early and we’ve got a lot of time to go to 

the airport.  

D. Complete the sentences with the correct form of can, could, should, must or have to.  

1. She _________________ eat so much chocolate because it’s bad for her.  

2. She _______________ understand him. He should speak louder.  

3. She ______________________ smoke at the hospital. It’s not allowed.    

4. ______________ I use your computer to email my teacher?  

5. I _______________ play the piano when I was four, but now I do.  

can • mustn’t • don’t have to 
• should • couldn’t • have to 

leave • dream • call • 
 ride • eat • swim 
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6. ____________ Karen ______________ carry the books to the library?   

Appendix 2 – Flashcards 

 

 

 

 

 
CAN 

 

 
COULD 

 
MUSTN’T 

 

 
MUST 

 
HAVE TO 

 
DON’T 

HAVE TO 
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Appendix 3 – Songs 
 

• Hold the_____, does anybody want to _____ it anymore. The show ______ go on. 

• Feeling the __________, but she knows she ____ fly away.  

• I ______ lie. Everything that ____ me makes me feel alive. Lately I’ve ____, I’ve ____ 

loosing sleep. ________ about the things that we ______ be.  

• Darling you got to let me know. _______ I stay or ______ I go? 

 

 

• And the fears that once controlled me can't get to me at all. It's time to see what I 

can do. To test the limits and break through. No right, no wrong, no rules for me. I'm 

free . Let it go, let it go.   

• You're the cure, you're the pain. You're the only thing I wanna touch. Never knew 

that it could mean so much, so much. So love me like you do, lo-lo-love me like you 

do. 

• If you only knew how easy it would be to show me how you feel. More than words is 

all you have to do to make it real. 
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Appendix 4 – Guess the Place 
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Appendix 5 – Mimic or Drawing 

 

 

  

 

 

 

 

 

 

You mustn’t go under a 
ladder. 

You mustn’t climb a tree. 
You mustn’t take photos. 

You have to wear a helmet. 
You mustn’t swim because 

there are sharks. 
You mustn’t play musical 

instruments. 
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Appendix 6 – Questionnaire 
QUESTIONNAIRE ABOUT YOUR ENGLISH TEACHER 

A/ DO NOT WRITE YOUR NAME ON THIS QUESTIONNAIRE 

B/ NO ONE BESIDES ME WILL SEE YOUR ANSWERS 

C/ NOW SHOW HOW STRONGLY YOU AGREE OR DISAGREE WITH THE FOLLOWING POINTS. 

MARK FROM “1” TO “5” (FROM NEGATIVE TO POSITIVE) IN THE ANSWER-GRID. PLEASE 

MARK JUST ONE CROSS FOR EACH ITEM IN WHAT YOU CONSIDER TO BE THE APPROPRIATE 

COLUMN 

QUESTIONNAIRE 1 2 3 4 5 

Are my lessons well-prepared?      

Do they have enough interest for you?      

Are they well organized?      

Do I speak clearly enough for you?      

Are my instructions clear?      

Are my explanations clear?      

Do I use the blackboard and digital whiteboard well?      

Are you comfortable in my class?       

Do I generally keep the class busy?      

Is it true that you are not afraid to ask me questions?       

      

Am I friendly and cheerful?      

Do I seem to be enthusiastic about teaching?      

Do you feel you are learning English?      

Do you find my lessons entertaining?       

Do you find my lessons different to Elvira’s ones?      

Would you like to have more lessons like the ones I have 
prepared? 

     

Do you find my lessons motivating?      

Do you like the use of music in the lessons?      

Do you like to work in cooperative groups?      

Do you like to do some competitions?      

Do you like to play games in the classroom?      

Would you like me to be your teacher?       

Do my lessons deal with real-world situations?      

Do you like my lessons?      

Other points: 

 What do you like most about my lessons and teaching? 
 
 
 
 
 

 What do you like least about my lessons and teaching? 
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Appendix 7 – Final Test 
Name: 

A. Find the mistakes  

1. The dog doesn’t should steal food from the cupboard.  

 

2. Sally musts go to the dentist now.                   3. Can you to lend me your dictionary?  

 

4. John hasn’t to buy anything for the party. 5. I can’t speak to him yesterday. I didn’t 

have time.  

B. Choose the correct answer 

1. You can’t / mustn’t / don’t have to use your flash inside the museum. It’s forbidden.  

2. Susan can’t / couldn’t / mustn’t hear the speaker because everyone was screaming.  

3. The book is optional, so we mustn’t / shouldn’t / don’t have to read it if we don’t want to.  

4. Should / Could / Must you give me a hand, please?  

5. You shouldn’t / couldn’t / can’t worry about this. It’s not important.  

C. Complete the sentences with the correct form of can, could, should, must or have to.  

1. __________ you speak French? –Only a few words, but my Russian is very good.   

2. I _____________ finish my homework before I go out with my friends.  

3. She ______________________ smoke at the hospital. It’s not allowed.    

4. The car is very expensive. He _______________ buy it.  

5.  __________ you swim when you were 10?  

6. ____________ Karen ______________ carry the books to the library?   

7. He’s amazing. He _________ speak five languages, including Chinese.  

8. John is a millionaire. He _____________ go to work.  

9. I think you ________________ accept Tim’s proposal. 

10. She ____________ be very impolite at times.  

 


