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Abstract: Inclusive musical practices for social transformation and inclusion have been developed 
since the end of the 20th century. These experiences promote equality and social justice. The objec-
tive of this work is to classify and describe the scientific production around inclusive musical prac-
tices in non-formal education contexts. A systematic review based on PRISMA (Preferred Reporting 
Items for Systematic Reviews and Meta-Analyses) was developed between December 2021 and Jan-
uary 2022. The review finally included 36 studies, extracted from the databases: SCOPUS, ERIC and 
WOS. The inclusion and exclusion criteria were limited by language (English and Spanish) and type 
of scientific production (peer-reviewed articles and book chapters) without limiting the years of 
publication. The data extraction was carried out based on the following categories: beneficiary 
group, type of experience, country or geographical area of impact, group or musical gender with 
which it works, age or ages of the group. The growing interest of society towards these practices in 
the last five years is confirmed. It is also identified that the two most studied population groups are 
people with disabilities and at risk of exclusion. 

Keywords: inclusion; music; systematic review; PRISMA; social inclusion; inclusive education; non-
formal education; community music; social transformation; musicosocial 
 

1. Introduction 
Musical experiences and practices as a measure of inclusion and social transfor-

mation have been developed since the second half of the 20th century throughout the 
world. The scientific literature consulted [1–5] points for to the creation of the National 
System of Youth and Children’s Orchestras and Choirs of Venezuela (FESNOJIV) as the 
origin of the current movements or projects of music and inclusion. However, Maestro 
Abreu, founder of “El Sistema”, recognized that a previous project by Chilean composer 
and conductor Jorge Peña Hen had been the starting point for the initiative developed in 
Venezuela and other countries [6]. In this way, “El Sistema” from Venezuela is inspired 
by the children’s-youth orchestras of Chile in the 1960s. Currently, music-social projects 
inspired by “El Sistema” are spread all over the world. These have diversified in the form 
of multiple initiatives, in formal and non-formal contexts, aimed at different population 
groups (age ranges, functional diversity, risk of social exclusion, etc.), which promote in-
clusion through musical expression with different groups and musical styles. 

Ref. [7] establishes the term Social Action Trough Music (SATM) as the definition of 
these types of projects that claim to pursue objectives of social transformation through 
musical practice. This term appears for the first time in 1990 in association with a Brazilian 
project and is adopted by El Sistema [8] and other projects, although its use to date has 
not yet become widespread. 

The research associated with the SATM has been intrinsically associated with the 
activity of El Sistema or the Sistema-inspired music education programmes. In 2016, an 
extensive investigation commissioned by the Global System organization was published 
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by [9], which analyzed 277 El Sistema-inspired programmes in 58 different countries 
through various academic studies and gray literature. More recently, in 2020, ref. [10] con-
ducted a systematic review of the literature on El Sistema, analyzing 46 productions. In 
2021, ref. [11] published a scoping review of research examining El Sistema and the 
Sistema-inspired music education programmes between 2010 and 2020, analyzing 30 
studies. 

However, after the first initiative of these characteristics emerged in Chile 58 years 
ago, led by Jorge Peña Hen [6], dozens of countries around the world have developed 
different SATM projects without identifying themselves with El Sistema. For this reason, 
a more holistic investigation that addresses the phenomenon from a global perspective is 
necessary. 

Some authors have critically analyzed the practices of El Sistema and the Sistema-
inspired programmes, pointing out that despite the official discourses of social transfor-
mation through music, some of the projects do not seem to be consistent with these prin-
ciples [7,12]. They defend that on many occasions, the musical result of impact predomi-
nates over the objectives of social inclusion and not the other way around. They have also 
shown divergences regarding the methodological and pedagogical applications to achieve 
their objectives, as well as their disagreement with some of the approaches to musical 
learning [13,14]. 

Although, due to its extension, this study will not delve into the specific practices of 
each of the projects found, the authors consider it necessary to focus on those projects that 
establish inclusion as a key term in their music-social activity, without restricting it to the 
narrow spectrum of El Sistema. This leaves the previous appreciations for future research. 

For [15], inclusive education has been described as a statement of political aspiration, 
an essential ingredient in the creation of inclusive societies, and a commitment to a dem-
ocratic framework for action. It tackles the key questions about the kind of world we want 
the next generations to live in and the role of education in building that world. 

Inclusive education aims to provide appropriate responses to the wide spectrum of 
learning needs in both formal and non-formal educational settings. “Inclusive education, 
more than a marginal issue that deals with how to integrate certain students into conven-
tional education, represents a perspective that should serve to analyze how to transform 
educational systems and other learning environments, in order to respond to the diversity 
of students. The purpose of inclusive education is to allow teachers and students to feel 
comfortable with diversity and to perceive it not as a problem, but as a challenge and an 
opportunity to enrich the ways of teaching and learning” [16]. 

Inclusive education contributes to reducing social exclusion that comes from atti-
tudes and responses to ethnic diversity, social class, religion, gender or aptitudes, among 
others. Consequently, education is a fundamental human right and the basis of a more 
just society [17]. 

Inclusive education is not limited to asking where to carry out education, but also to 
include varied experiences and educational outcomes. It arises from a vision of the world 
based on equality, justice and equity [18]. Music can affect the transformation of a certain 
social context, influencing all the people who live in a community, such as artists, musi-
cians, children, families and, ultimately, the entire community, favoring the development 
of a set of rules that promote respect for the interventions of others, creativity, participa-
tion and entertainment, fostering an increasingly multicultural society [19,20]. Musical 
education, despite its specific nature, should not be alien to inclusive education, which, 
defined and also considered as a right, seeks the full integration of all types of students, 
including those with severe special needs [21]. Music, with therapeutic objectives, contrib-
utes to the humanization of healthcare; it is a source of learning, well-being and improve-
ment in the quality of life of people, as well as a powerful stimulus for our brain [22]. 

In reference to non-formal learning, ref. [23] defines it as that which takes place out-
side formal training and education through learning activities with some type of support. 
It is also a voluntary learning. It is closely related to the needs, aspirations and interests of 
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people, unlike informal learning which refers to that which takes place in the activities of 
daily life, at work, with peers, etc. These non-formal and informal learning experiences 
have great educational and training potential in general and more specifically among 
young people with fewer opportunities and risk of social exclusion. 

It is essential to carry out this research since the existing documentation is scattered 
in many journals from different fields of knowledge. Thus, it is convenient to unite and 
locate the scientific production, in order to determine the development needs of this line 
of research from the academic world. 

Existing information in the main academic databases on inclusion through music in 
different contexts is not proportional to the number of existing initiatives. Many experi-
ences develop their work without registering or academically disseminating their prac-
tice, so a large amount of this information is lost, with hardly any evidence or documented 
sources to consult and investigate. Due to the practical, social intervention and experien-
tial nature of these projects, by necessity or urgency, it is difficult to combine practice with 
research. This generates the need to implement a definitive compilation and categoriza-
tion of “traditional” academic sources that delve into the knowledge of inclusive musical 
projects in non-formal educational contexts; without which, it is difficult to establish a 
starting point for future and more exhaustive research on this matter. 

The objective of this work is to classify and describe the scientific production pub-
lished in English and Spanish around inclusive musical practices in non-formal education 
contexts, answering certain questions such as: 
• How many articles currently exist on this topic? 
• What is its classification based on the years of publication? 
• In which journals have the productions been published? 
• In which databases the results are indexed? 
• In what geographical area or country do the practices described take place? 
• What kind of music-social experiences or practices are described? 
• What musical groups or genres use these practices? 
• Is there a specific age range associated with these practices? 

2. Materials and Methods 
The systematic review presented in this work has been implemented in accordance 

with the PRISMA Declaration (Preferred Reporting Items for Systematic Reviews and 
Meta-Analyses), whose purpose is to evaluate the quality of systematic reviews and meta-
analyses [24]. 

2.1. Information Sources 
To achieve the proposed objective, it has been designed as a systematic review of 

texts related to music and inclusion. 
This search has been developed starting on December 2021 until January 2022, mak-

ing use of three databases: SCOPUS, ERIC and the WOS (Web of Science) search platform, 
including all available databases (Current Contents Connect, Derwent Innovations Index, 
KCI-Korean Journal Database, MEDLINE, Russian Science Citation Index, SciELO Cita-
tion Index and Web of Science Core Collection) 

2.2. Search Strategy 
The search terms used were chosen by three researchers independently through the 

classification of 20 related keywords, which were ranked by each of them and later shared 
for implementation in the search strategy. 

The resulting search formula was Inclusion AND (music OR orchestra OR choir) 
(Topic). 
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The results were filtered based on language limits (English and Spanish) and the type 
of scientific production (peer-reviewed articles and book chapters). No limit was set re-
garding the publication date. 

2.3. Selection Process 
After the search, the search histories of this were recorded in each of the databases, 

they were extracted in the form of a digital file and subsequently entered into a matrix 
made using the Excel program that facilitated the creation of a joint database. Titles, ab-
stracts, keywords, authors, journals, years of publication, funding institutions, universi-
ties, identification numbers (ORCID, DOI, ISBN...), language and country were included. 

The selection of the articles was executed independently by the three authors of this 
review, reading the title, abstract and keywords of each article. Making use of various 
filters, the articles belonging to other fields of knowledge such as medicine, music therapy, 
the historical identity of people, etc., which did not address inclusive musical practices as 
a priority, were eliminated. The selection process of the publications was organized in 
three phases.  

First, each of the authors independently reviewed the results of each one of the data-
bases used, indicating the number of preselected and pre-excluded articles. 

Second, the authors jointly re-reviewed the results of the three databases, obtaining 
a consensus of 89%. 

Finally, the disagreements obtained in the second phase were resolved consensually 
by the researchers. 

As the results were in English and Spanish, no translation was necessary, and the 
documents were able to be consulted in their original version. 

2.4. Data Collection Process 
The analysis and categorization of the articles followed the same procedure described 

in the previous section. The extracted articles were fully analyzed independently by each 
of the three authors. Data extraction was executed based on the following categories: 
1. Beneficiary group of the activity: refers to the group where the action of the project 

described in the publication is focused; 
2. Type of experience described: refers to the purpose of the experience and the objec-

tives it pursues; 
3. Country or geographical area of impact: refers to the place where the practices de-

scribed in the publications are found; 
4. Group or musical genre with which it works: publications that describe practices 

with different groups or musical genres; 
5. Age or ages of the group: projects described in the publications sometimes work with 

groups of a specific age range. 
6. The results were reviewed jointly by the authors, obtaining a 92% consensus regard-

ing the initial data extraction. Disagreements were resolved by consensus. 

2.5. Study Risk of Bias Assessment 
During the process of designing and executing the search, various aspects that fa-

vored the internal and external validity of the research were considered in order to reduce 
the risks of bias in the study. Thus, as described above, different actions were imple-
mented independently by the three researchers, reviewing and debating the results until 
consensus was reached. In order to guarantee the greatest scientific rigor, the productions 
were limited, as already indicated, to those reviewed by peers and accepted for publica-
tion. 
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3. Results 
After searching the different databases, a total of 1.152 potentially relevant publica-

tions were obtained, all of them published in Spanish and/or English and with the terms 
“Inclusion” and “Music” or “Inclusion” and “Orchestra” or “Inclusion” and “Chorus” in 
their title, abstract or keywords. After eliminating duplicate references in the different 
databases, 881 articles remained. Then, exclusion and inclusion criteria were applied, leav-
ing 204 articles relevant for in-depth analysis and excluding the other 677. Finally, after 
an exhaustive reading of their summaries, the final number, in a second selection, was 43 
articles. For this last process it was necessary to recover most of the complete texts. Figure 
1 provides the results obtained after the search. The selection and inclusion process of the 
final 36 articles is included in this review. 

 
Figure 1. Flow diagram of the study [25]. 

For greater specificity, a summary of the inclusion and exclusion criteria applied to 
the search results is shown below (Table 1). 

Table 1. Inclusion-exclusion criteria. 

Criteria Inclusion Exclusion 
Period All publications None 

Language English and Spanish Other languages 

Document type 
Peer-reviewed publications 
Articles and Book chapters 

Non-peer-reviewed publications 
Other document types 

Theme and 
content 

Inclusive musical practices in non-
formal education contexts 

Formal education practices 
Theoretical approaches 

Concrete practical projects Festival experiences 
Non educational approach 

 Music therapy experiences 
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The main results extracted after the analysis and coding of the selected studies are 
presented below. The table is divided into eight columns where the author, the year of 
publication, each of the five categories and the database where the study is located appear. 
The categories correspond to those explained above: Beneficiary group of the activity; 
Type of experience described; Country or geographical area of impact; Group or musical 
genre with which it works; Age or ages of the group (Table 2). 

Table 2. The summarized and categorized results of the research. 

Authors Year 
Beneficiary  

Group 
Type of  

Experience 
Country or  

Geographical Area  
Group or  

Musical Genre Age 
DB 

* 

Analysis of psychological well-being in inclusive choral practice 

[26] 2021 Society 
Inclusive  

Experience 
Saragossa Chorus Youth and Adults S 

INSOLARTE: brief review of artistic projects from a research stay 

[27] 2021 Society 
Inclusive  

Experience 
Catalonia, Castellon, Nicara-

gua 
Several General population W 

Academy of Music and Arts for Special Education (AMASE): An Ethnography of an Individual Music Instruction Program for 
Students with Disabilities 

[28] 2021 Disability 
Culture  

Challenge 
USA Does not specify Youths E 

Singing has empowered, enchanted and enthralled me’-choirs for wellbeing? 

[29] 2020 Gender Wellness Norway Chorus Women S 

Reports from the field: “Vini ansanm” come together for inclusive community music development in Port-Au-Prince, Haiti 

[30] 2020 Disability 
Culture  

Challenge 
Haiti Does not specify Kids S 

Bridging Musical Worlds: Musical Collaboration Between Student Musician-Educators and South Sudanese Australian Youth 

[31] 2020 Ethnic groups 
Culture  

Challenge 
Sydney Does not specify Youths W 

Music and sign language at four voices: an educational and musical experience for inclusion 

[32] 2020 Disability 
Inclusive  

Experience 
Saragossa Chorus Youth and Adults W S 

Inclusive Education for Disabled Refugee Children: A (Re)Conceptualization through Krip-Hop 

[33] 2020 Refugee disability 
Inclusive  

Experience 
Italy Hip hop Kids E 

Between adoption and adaptation: Unveiling the complexity of the Orquestra Geracao 

[34] 2019 Exclusion 
Inclusive  

Experience 
Portugal Orchestra 

Children and 
Youth 

3 

The Social Impact of Musical Engagement for Young Adults with Learning Difficulties: A Qualitative Study 

[35] 2019 Disability 
Inclusive  

Experience 
Edinburgh Does not specify Youth and Adults W 

The Drake Music Project Northern Ireland: Providing Access to Music Technology for Individuals with Unique Abilities 

[36] 2019 Disability 
Technol-

ogy 
Ireland Does not specify Adults W S 

Music as dialogic space in the promotion of peace, empathy and social inclusion 

[37] 2019 Refugees 
Culture  

Challenge 
Australia Does not specify 

Children and 
Youth 

W S 

A cosmopolitan culture-bearer as activist: Striving for gender inclusion in Nepali music education 
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[38] 2018 Gender 
Culture  

Challenge 
Nepal Does not specify Girls and Women 3 

Community music portraits of struggle, identity, and togetherness 

[39] 2018 
Prisoners, exclusion, vi-

olence, society 
Culture  

Challenge 
USA, Mexico, Palestine 

Orchestra and 
choir 

General population S 

Solution or a Fake Sense of Integration? Contradictions of Rap as a Resource within the Danish Welfare State’s Integration Project 

[40] 2018 Exclusion 
Culture  

Challenge 
Denmark Hip hop Youths W S 

The role of genre-based community music: A study of two UK ensembles 

[41] 2018 Society 
Inclusive  

Experience 
United Kingdom Bands Youth and Adults W S 

“It’s Just the Way I Learn!”: Inclusion from the Perspective of a Student with Visual Impairment 

[42] 2018 Disability 
Life  

Experience 
USA Symphonic band Youths E 

At home, song, and fika-portraits of Swedish choral initiatives amidst the refugee crisis 

[43] 2017 Refugees 
Inclusive  

Experience 
Sweden Chorus General population 3 

Individual transformation, social ascension and professional success 

[44] 2017 Exclusion 
Culture  

Challenge 
Brazil Classical music Youths S 

‘United by the same dream in a song’: On music, gangs and flows 

[45] 2017 Violence 
Culture 

Challenge 
Barcelona Hip hop Youths S 

‘Being here’: Equity through musical engagement with people with dementia 

[46] 2017 Dementia 
Inclusive  

Experience 
London Instrumental Adults and 3rd age S 

Singing and playing together: A community music group in an early intervention setting 

[47] 2017 Disability 
Inclusive  

Experience 
Australia Does not specify Kids W S 

Drumming as a medium to promote emotional and social functioning of children in middle childhood in residential care 

[48] 2016 Exclusion Emotional South Africa Drums 
Children and 

Youth 
3 

Culture as a resource?: Case studies in two projects of youth orchestras with social inclusion objectives in the city of Buenos Aires, 
Argentina 

[49] 2016 Exclusion 
Culture  

Challenge 
Buenos Aires Orchestra 

Children and 
Youth 

W 

A philosophical and practical approach to an inclusive community chorus 

[50] 2015 Disability 
Inclusive  

Experience 
New York Chorus General population W S 

Disability and artistic performance: Reconsidering rehabilitation and assistive technology 

[51] 2013 Disability 
Technol-

ogy 
Canada Instrumental Kids W 

To be heard’: The social and mental health benefits of choir singing for disadvantaged adults 

[52] 2013 Disability 
Inclusive  

Experience 
Australia Chorus Adults W S 

The Stage Life: promoting the inclusion of young people through participatory arts 

[53] 2012 Disability Inclusive  Nottinghamshire Does not specify Youth and Adults W 
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Experience 

Drumming up Courage 

[54] 2012 Exclusion 
Culture  

Challenge 
Australia, New Zealand Drums Youths E 

Brains, means, lyrical ammunition’: hip-hop and socio-racial agency among African Students in Kharkiv, Ukraine 

[55] 2011 Ethnic groups 
Culture  

Challenge 
Ukraine Hip hop Youths W 

The Impact of the School-Based Psychosocial Structured Activities (PSSA) Program on Conflict-Affected Children in Northern 
Uganda 

[56] 2011 Refugees Wellness Uganda 
Does not  
Specify 

Kids E 

Can arts projects improve young people’s wellbeing? A social capital approach 

[57] 2010 Society 
Inclusive  

Experience 
UK Chorus Kids S 

Knowledge exchange with Sistema Scotland 

[58] 2010 Exclusion 
Culture  

Challenge 
Scotland 

Does not  
Specify 

Children and 
Youth 

W S 

You Can’t Be in My Choir If You Can’t Stand up: One Journey toward Inclusion 

[59] 2006 Disability 
Inclusive  

Experience 
USA Chorus General population E 

If you can: inclusion in music making 

[60] 2004 Disability 
Inclusive  

Experience 
Scotland Instrumental 

Children and 
Youth 

S  
E 

Preservice Music Teaching Field Experiences Utilizing an Urban Minority After School Program 

[61] 2004 Ethnic groups 
Culture  

Challenge 
USA Chorus 

Children and 
Youth 

E 

* DB refers to Database. In that column, the letters W, S or E refer to Web of Science, SCOPUS and 
ERIC respectively. When a 3 appears, it means that the publication was found in all three databases. 

The table above shows and compares the 36 records extracted based on the categories 
established by the researchers, being the oldest of the records being from the year 2004 
and the most recent from 2021. Figure 2 is shown below with the years of publication of 
the productions definitively selected for the systematic review. The considerable increase 
in studies in the last five years is noteworthy. Since the appearance of the first studies in 
this thematic line, the number of publications during the first 13 years (2004–2016) was 15, 
that is, an average of 1.25 publications per year. In the last 5 years (2017–2021) 22 produc-
tions have been published, that is, an average of 4.4 publications per year. Specifically, the 
years 2017, 2018 and 2020 are the ones with the highest number of publications, five per 
year. 
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Figure 2. Number of publications per year (n = 36). 

If the number of studies found in the search (n = 881) is represented based on the year of 
publication before applying the inclusion and exclusion criteria (Figure 3), the scientific 
production around the terms and search strategy used shows a trend like the previous 
figure. The following graph shows the upward evolution of productions from 1979 to 
2021, which has risen sharply in the last decade. 

 
Figure 3. Evolution of scientific production during 1972–2021 (n = 881). 

The 36 productions are distributed in 31 sources related to different disciplines such 
as Psychology, Sociology, Education, Philosophy, Medicine or Technology, with Music 
being the most recurrent subject area. Specifically, the International Journal of Commu-
nity Music is where four studies are located, unlike most journals in which one article per 
journal is registered. International Journal of Inclusive Education and Music Education 
Research have two published articles each. (Table 3). 

Table 3. Location of the articles in the different sources and magazines. 

N Journals N Journals 

4 International Journal of Community Music 1 Music, Health and Wellbeing: Exploring Music for Health Eq-
uity and Social Justice 

2 International Journal of Inclusive Education 1 Per Musi 

2 Music Education Research 1 Popular Music 

1 
Action, Criticism, and Theory for Music Edu-

cation 1 Portuguese Journal of Social Science 



Educ. Sci. 2022, 13, 5 10 of 18 
 

1 Arts & Health 1 Psychology of music 

1 British Journal of Learning Disabilities 1 Reclaiming Children and Youth 

1 EARI-Artistic Education-Research Journal 1 Research Studies in Music Education 

1 Educational Forum 1 Public Administration Magazine 

1 Frontiers In Psychology 1 Read Me Electronic Magazine 

1 Health Promotion International 1 Social inclusion 

1 International Journal of Music Education 1 Social Science and Medicine 

1 Journal Of Child Psychology and Psychiatry 1 The Oxford Handbook of Community Music 

1 Journal Of Education Policy 1 The Oxford Handbook of Social Media And Music Learning 

1 Journal Of Research in Music Education 1 Last decade 

1 Journal Of World Popular Music 1 Visions For Intercultural Music Teacher Education 

1 Music Educators Journal 

The distribution of the articles according to the databases shows that it is in SCOPUS 
where more documents have been located. In addition, only four of them appear in the 
three databases, Web of Sciences (WoS), SCOPUS and Education Resources Information 
Center (ERIC). (Table 4). 

Table 4. Distribution in the different databases. 

N Databases 
4 WoS/Scopus/Eric 
8 WoS/Scopus 
1 Scopus/Eric 
7 WoS 
9 Scopus 
7 Eric 

36 Total amount 

Considering the geographical location of the experiences described in the articles, we 
find 23 nations. In some cases, the city or region is indicated, as can be seen in Table 1, in 
others, only the country. Some publications describe projects in several different places. 
USA stands out with 6 experiences, Australia with 5, Spain and Great Britain with 4, Scot-
land with 3 and the rest of the countries with 1 experience each of them (Table 5 and Figure 
4). 

Table 5. Geographic location. 

Country N     
USA 6 Denmark 1 New Zealand 1 

Australia 5 Haiti 1 Palestine 1 
Britain 4 Ireland 1 Portugal 1 
Spain 4 Italy 1 South Africa 1 

Scotland 3 Mexico 1 Sweden 1 
Argentina 1 Nepal 1 Ukraine 1 

Brazil 1 Nicaragua 1 Uganda 1 
Canada 1 Norway 1   
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Figure 4. Map with the geographic location of the projects described. 

Considering the type of practice described, there are experiences that pursue the in-
clusion of the people involved (Inclusive Experience), that address a cultural challenge 
due to structural or social inequality, etc. (Cultural challenge), that use one or several tech-
nologies for the activity (Technology), or that seek the well-being (Wellness) or improve-
ment of the emotional regulation (Emotional) of its participants. Table 6 reveals that in-
clusive experiences are the ones that appear the most in the studies, followed by cultural 
challenges and with quite a difference the experiences in technology, wellness and emo-
tional experiences. 

Table 6. Type of experiences. 

N Type of Experience 
17 Inclusive experience 
14 Culture challenge 
2 Technology 
2 Wellness 
1 Emotional 

36  

According to the musical group or musical genres described some articles do not 
specify it (Does not specify), others establish more specific classifiers such as choir (Choir), 
orchestra (Orchestra), instrumental (Instrumental), percussion music (Drums), classical 
music (Classical Music), symphonic band (Symphonic Band), modern band music (band) 
or hip hop (Hip hop). Many of the documents found do not specify the musical group 
where the experience takes place, but choral groups are undoubtedly the most popular 
when it comes to implementing these inclusive practices. At the other extreme, we find 
orchestras and bands (Table 7). 

Table 7. Musical groups. 

N Musical Group or Genre 
11 Does not specify 
9 Chorus 
4 Hip hop 
3 Instrumental 
2 Drums 
2 Orchestra 
1 Several 
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1 Orchestra and Choir 
1 Classical music 
1 Bands 
1 Symphonic Band 

36  

Regarding the beneficiary population of the analyzed projects, there are experiences 
aimed at society in general (Society), at functional diversity (Disability), at gender equality 
(Gender), at ethnic minority groups or at risk (Ethnic groups), at refugees (Refugees), at 
prisoners (Prisoners), unspecified groups at risk of exclusion (Exclusion), victims of vio-
lence (Violence), people with dementia (Dementia) and the combination of all the above. 
Disability is the most recurrent with 36%, followed by the vulnerable population or at risk 
of exclusion with 19%, the least studied social groups are categorized as violence, prison-
ers, exclusion, violence, society, refugee disability and dementia (Table 8). 

Table 8. Beneficiary population. 

% Beneficiary Population 
36.11% Disability 
19.44% Exclusion 
11.11% Society 
8.33% Refugees 
8.33% Ethnic groups 
5.56% Gender 
2.78% Violence 
2.78% Prisoners, Exclusion, Violence, Society 
2.78% Refugee disability 
2.78% Dementia 

100.00%  

In the case of age groups some projects are aimed at society in general (General pop-
ulation), others specify age ranges such as (Children), (Youth), (Adults), (3rd age). Some 
combine classifiers and others even specify the gender (Women) or (Girls). The analysis 
of the results shows that children and young people are, for the most part, the beneficiaries 
of these type of projects. Only in two documents it is specified that the practices are de-
veloped with adults, besides another production where it is detailed that they are devel-
oped with adults and the elderly (Table 9). 

Table 9. Age ranges. 

N Age Range 
6 Kids 
7 Children and Youth 
1 Girls and Women 
8 Youths 
5 Youth and Adults 
2 Adults 
1 Women 
1 Adults and 3rd age 
5 General population 

36  
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4. Discussion 
The systematic review of the literature of peer-reviewed studies, which examines the 

existing scientific production of documents related to inclusive musical practices in non-
formal contexts, discovers that these experiences are spreading throughout the entire 
world. The studies mainly describe different types of experiences. It is noteworthy that 
they are, essentially, social action projects [4], where the majority of the beneficiary pop-
ulation are people with disabilities or at risk of social exclusion. 

The growing number of articles in the last five years confirms the interest in inclusive 
music education [21,33,62–65]. Furthermore, making music represents a key initiative 
within the field of creativity [66,67]. Music offers great potential when it comes to address-
ing the disadvantages faced by people with disabilities or in situations of vulnerability 
[35,68–70]. Likewise, through musical practice, social skills can be developed, which affect 
mood, emotions and behavior [35]. 

Although inclusive musical practices emerged in Latin America [6,71], it is in the US 
where more experiences are found in the aforementioned study. This is likely due to the 
coding in keywords and terminology used. 

Numerous practices are based on projects carried out with choral groups [1,21,72]. 
The voice is the instrument that we all possess, and one of the most important to generate 
feelings and emotions. Experiences with a variety of instrumental ensembles, such as or-
chestras, bands, drums, etc. are also found. 

Collective musical practices favor the inclusion of their participants and contribute 
to the improvement of physical, emotional, cognitive and social states [73].  

Likewise, these practices must be motivating and provide challenges and opportuni-
ties accessible to all. These are experiences that actively contribute to inclusion as a com-
mitment to social responsibility [26]. 

Most of the projects are aimed at an eminently child and youth population, from 
which social awareness emerges and opens new horizons of hope on the path to a more 
empathetic, just, egalitarian and democratic society. In this sense [74], studies the role of 
those responsible for these inclusive practices and the need and importance of involving 
young people through the development of learning spaces that build democratic relation-
ships inside and outside the classroom. 

There are fewer studies published on this topic in relation to older people, perhaps 
due to the fact that experiences in this age range are being developed and investigated in 
the field of music therapy, as corroborated by the systematic review carried out by [75]. 

It is verified in this search that the inclusion process permanently seeks to reduce 
exclusion inside and outside the educational system, as well as to suppress inequality, 
through the attention to the diverse needs of individuals. Although non-formal contexts 
have been selected in this review, an intention to complement formal contexts can be seen 
in the analysis of the texts. This gives new opportunities to those who need it most and 
improves access to learning possibilities. The consequences of these projects have real im-
plications for other contexts in the lives of their beneficiaries. Its aspiration is the compre-
hensive training of students [1,21,56,72,76].  

In tune with [65], the different projects that were analyzed show that music has the 
ability to show them that they are different from each other, but that these differences do 
not separate them but rather that together they form a diverse community together and 
that they are accepted as they are. 

Likewise, and according to [77], it is necessary to expand musical practices for chil-
dren and adolescents towards an inclusion that encompasses all social groups, since eve-
ryone has the right to access musical training and comprehensive development. It is es-
sential to normalize equal opportunities in terms of access to inclusive musical practices. 

We are facing a line of research irregularly disseminated in databases, scientific jour-
nals and areas of knowledge (Psychology, Sociology, Education, Philosophy, Medicine, 
Technology...) with very diverse internal terminologies or keywords that make difficult 
to locate and group productions based on the study objective. 



Educ. Sci. 2022, 13, 5 14 of 18 
 

Despite this, it has been possible to extract a large number of records of a very varied 
character, origin and design, thus being able to obtain a very representative sample for 
analysis and publication. The large number of institutions, researchers and experiences 
obtained, as well as the techniques used by the authors when coding the search, the selec-
tion and screening of the results and agreement on the decisions of inclusion and exclu-
sion of the articles, provides a reliability to the study that is considered an essential part 
of a first review in this line of research. 

The different risks of bias on the part of the authors have been reduced during the 
process through various strategies. The methodological quality of the selected studies 
could not be limited to those of an empirical nature, since we are facing a new line of 
research where the main academic inquiries have been of a descriptive nature. Therefore, 
it would be convenient for new studies with mixed methodologies to proliferate in the 
future, in order to diversify strategies and instruments to broadly capture the different 
perspectives and data that these experiences can yield. 

The results of this bibliographic review are of great importance, since they have al-
lowed a series of related productions to be brought together under the same framework, 
which could give rise to new research, extensions, and synergies between research groups, 
universities, and entities that promote inclusion through music. 

5. Conclusions 
The objective of this systematic review was to classify and describe the scientific pro-

duction in English and Spanish around inclusive musical practices in non-formal educa-
tion contexts, given the absence of previous reviews in this field. 

Studying the scientific production on inclusive musical practices in non-formal edu-
cation contexts began to be studied at the beginning of the 21st century. The first publica-
tions found date back to 2004, coinciding with the association of these currents referring 
to social transformation through music with the new concepts linked to inclusion. From 
their analysis, the growing interest of society towards these practices is verified due to the 
fact that studies have increased considerably in the last five years. The located documents 
are totally disseminated and fragmented in journals of different disciplines. They are also 
not circumscribed to the same area of knowledge (they are located within the branches of 
social and legal sciences, health sciences, art and humanities, among others). The Interna-
tional Journal of Community Music stands out due to the number of publications it 
houses.  

Regarding the geographical location of the experiences described in the documents, 
23 countries are discovered, among which the USA stands out with 6 experiences, Aus-
tralia with 5 and Spain and Great Britain with 4. Although inclusive musical practices 
emerged in Latin America, we find that the scientific production found does not coincide 
in origin with them. This is due to the evolution of language and the use of keywords such 
as inclusion. What began in Latin America as social transformation has evolved in other 
countries towards the term inclusion, which no longer only includes the connotation re-
garding functional diversity, but also citizens in general. In addition, many of the experi-
ences carried out in these countries have not been collected in popular science journals as 
much as in gray literature of various types and digital media. From both realities, new 
lines of research will undoubtedly emerge that will deepen the knowledge about projects, 
like those found in this review from a new perspective.  

It is also identified that the two most populous groups studied are that of people with 
disabilities and at risk of exclusion. The most studied age range is young people followed 
by children. In reference to the musical groups with which this type of experience is car-
ried out, it is detected that up to 11 articles do not specify the group with which they work, 
however, it is verified that the choral activity, with 9 studies, is the most recurrent. 

Looking ahead to future research, the authors consider the convenience of expanding 
this study to other non-academic sources in order to extract records and evidence of new 
experiences and inclusive musical practices in non-formal contexts. Searching for 
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productions in scientific databases only is considered a limitation to this study. This new 
study could shed light on those studies that are between the gray literature and digital 
environments not accessible from databases. 

For the authors, the goal of this line of research is not only the dissemination of ex-
isting knowledge, but also the transfer and contribution from the academic environment 
to the work of social transformation and inclusion through music. This is theoretical sup-
port for practice, which fosters the generation of new knowledge and helps the growth, 
improvement and scope of these initiatives. 
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