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A B S T R A C T   

Wellbeing is determined by happiness and both positive and negative affects. These constructs are, in turn, 
related to emotional intelligence and play an important role in individual behaviour. This study examined the 
relationship between happiness, emotional intelligence, and positive and negative affects in a sample of 344 (121 
men 35.17 % and 223 women 64.83 %) trainee teachers, with an average age of 22.36 years. Happiness and 
affects yielded lower values, which may be related to the age of the participants. All variables under study were 
found to be correlated, which suggests that they are measuring the same construct: subjective wellbeing. 
Network analysis indicated that the self-regulation of emotions was the axial factor in the relationship. Finally, it 
was found that only the factor of emotional intelligence that measures the self-regulation of emotion and affects 
(both positive and negative) can be used to predict happiness. The present investigation reveals that more 
research is needed that takes more variables into consideration to describe the effect of these variables on 
personal wellbeing. The study offers empirical support to models that argue for a relationship between happi-
ness, emotional intelligence, and affects, and emphasises the need to work on future teachers during their 
training to address their psychological wellbeing.   

1. Introduction 

Psychological wellbeing refers to the subjective perspective on pos-
itive psychological states, such as happiness, satisfaction with life, and 
sense of purpose. Psychological wellbeing equates with feeling satisfied 
with oneself and life, having satisfactory relationships and a sense of 
purpose, and feeling able to cope with life's challenges. 

Although psychological wellbeing is an elusive concept, Ryff and 
Keyes (1995) tried to identify its main characteristics: feeling of self- 
determination; of being in control over the immediate environment; of 
having the ability for personal development; of having the ability to 
form satisfactory relationships; and of possessing a purpose in life. Other 
authors, such as Diener (2000), defined psychological wellbeing as a 
subjective evaluation of the person's own life, including a wide spectrum 
of positive experiences, such as happiness, satisfaction, and fulfilment. 
Most authors agree that a general satisfaction with life, pleasant feelings, 
and low negative emotions are factors that play a part in psychological 
wellbeing (Diener et al., 1999). All these elements are connected and 
work in sync towards fulfilment, wellbeing, and happiness (Seligman & 
Csikszentmihalyi, 2000). Diener & Seligman (2002), from a positive 

psychology perspective, defines psychological wellbeing as a conver-
gence of fulfilment and enjoyment. This definition recognises that 
happiness is determined by positive emotions, pleasure, and a sense of 
purpose in life, instead of simply by the absence of negative feelings. 

1.1. Happiness 

It can be defined as a personal and global subjective evaluation of the 
cognitive and emotional quality of one's own life (Diener et al., 1999). A 
happy person has a positive outlook; tends to see the positive side of 
things and not to dwell too much on the negative; has friends and people 
in whom to trust; has the adequate resources to meet personal targets; 
and copes satisfactorily with stress (Diener & Seligman, 2002). Happi-
ness is a factor in subjective wellbeing, and it has been found to be 
related to better physical, emotional, and social health (Fredrickson & 
Braningan, 2005). Subjective wellbeing can be anchored in the past, the 
present, and the future. When the focus is on the future, this leads to 
optimism, faith, hope, and confidence; when on the present, it is 
conducive to balance, joy, and flow (or optimal experience); when on 
the past, it leads to satisfaction, personal fulfilment, and serenity 
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(Seligman & Csikszentmihalyi, 2000). It has been attested that 
emotional intelligence is an important predictor of subjective happiness 
(Abdollahi et al., 2019; Carmeli et al., 2009), and the positive correla-
tion between emotional intelligence and subjective happiness has also 
been pointed out (Cejudo et al., 2016; Extremera et al., 2009), including 
several studies that targeted teachers (Benevene et al., 2020; Colvin, 
2018; Fiorilli et al., 2019; Nozaki & Koyasu, 2018); these studies confirm 
that this correlation applies regardless of age and gender (Fiori & Vesely- 
Maillefer, 2018; Kenely, 2019; Kong et al., 2019). 

1.2. Emotional intelligence 

Better personal and emotional skills help to raise teachers' self- 
concept, quality of life, and professional performance, and this in-
creases their subjective happiness (Falk et al., 2021; McCallum et al., 
2017; Song, 2022). It must be remembered that emotional intelligence 
has been shown to be an important predictor of mental health (Gloria & 
Steinhardt, 2016; Zeidner et al., 2012) and a key factor in professional 
adaptability (Miao et al., 2017; Seligman & Csikszentmihalyi, 2000; 
Skaalvik & Skaalvik, 2018; Split et al., 2011; Zee & Koomen, 2016). The 
very concept of emotional intelligence refers to the interaction between 
emotion and cognition, a central variable for the person's ability to adapt 
to their environment (Mayer et al., 2016; MacCann et al., 2020; Salovey 
& Mayer, 1990). In this way, emotional intelligence can be defined as 
proficiency in the following skills: 1) emotional perception, or the ability 
to identify emotions, in oneself and others; 2) emotional facilitation, or 
the ability to use emotion to improve reasoning; 3) emotional compre-
hension, or the ability to solve problems and identify analogous emo-
tions; and 4) emotional direction, or the ability to understand the 
implications of social acts on emotions and regulate emotion, in oneself 
and others (Mayer & Salovey, 1997). Various authors have pointed out 
the importance of individual predisposition to pay attention to emotions 
and clearly identify emotions and moods (Boden & Thompson, 2017; 
Millan et al., 2014; Salovey et al., 1995). The idea that emotional skills 
are a crucial factor in the operation of the individual in every sphere is 
core to the very notion of emotional intelligence (Llamas-Diaz et al., 
2022; Mikolajczak et al., 2006). It has also been argued that emotional 
intelligence plays an important role in personal happiness, insofar as it 
increases the ability to handle emotions, in oneself and others (Abdol-
lahi et al., 2019; Sánchez-Álvarez et al., 2016). 

1.3. Affects 

Affects are defined dichotomously, positive/negative, and are held to 
have a hereditary base (Watson & Tellegen, 1985). Positive affects relate 
to pleasant emotions (motivation, drive, desire to belong, achievement, 
and success), and negative affects do so to unpleasant emotions (fear, 
inhibition, insecurity, frustration, and failure) (Barrett & Bliss-Moreau, 
2009; Watson et al., 1988). People with strong positive affects are 
used to feelings of satisfaction, enthusiasm, drive, togetherness, affir-
mation, and confidence, and tend to be extroverted, optimistic, and 
resilient. People with strong negative affects experience lack of interest, 
boredom, sadness, guilt, shame, and envy, and tend to react badly to 
negative stimuli: vegetative lability, stress, and unfavourable environ-
ments (Larsen et al., 2001; Russell, 2017). Affects also play a role in 
subjective happiness (Lyubomirsky et al., 2005). 

1.4. Happiness, emotional intelligence, and affects in teachers 

Subjective happiness is one of the main aspects of quality of life 
among teachers, and it is closely tied to emotional intelligence. Teachers 
are particularly exposed to emotional attrition, low levels of wellbeing 
and happiness … as well as to low levels of professional satisfaction, also 
known as burnout (Hakkanen et al., 2006; Salavera et al., 2024; Skaalvik 
& Skaalvik, 2010; Zhang et al., 2023). 

The professional context, the demands of pupils and their parents/ 

guardians, lack of material resources, etc. have a direct impact on their 
performance and can lead to burnout. This emphasises the need to 
develop tools, such as emotional skills, to cope with their everyday 
challenges (Collie et al., 2015; Colomeischi, 2015; Kenely, 2019; Willis, 
2022). Training in emotional education must begin during their 
training, including strategies that allow them not only to handle their 
emotions, understand emotional states, and improve empathy, but also 
to pass on these skills to their pupils (Bermejo, 2016; Colvin, 2018; 
Darling-Hammond et al., 2017; Schleicher, 2018). 

Given the importance of studying emotional intelligence, affects, and 
subjective happiness in trainee teachers, not only for their wellbeing but 
also for their future professional duties, the aim of this study was to 
analyse the relationship between these three constructs in a sample of 
trainee teachers in northern Spain. 

The two starting hypotheses were as follows: 

H1. Higher scores in emotional intelligence will correspond with 
higher scores in subjective happiness. 

H2. Emotional intelligence and affects will act as predictors of sub-
jective happiness. 

2. Method 

2.1. Participants and protocols 

The sample comprised 344 participants (121 men 35.17 % and 223 
women 64.83 %), with an average age of 22.36 years (Table 1). The only 
exclusion criterion was incomplete questionnaires (N = 8). In Ato and 
Vallejo's (2015) definition, this is a prospective ex post facto survey with 
a simple descriptive design. 

2.2. Protocol 

After securing the consent of the lecturers, questionnaires were 
distributed in April and May 2023. All participants were volunteers, and 
data was handled confidentially and anonymously. Participants were 
handed questionnaires on emotional intelligence, affects, and subjective 
happiness, along with a document that explained the purpose of the 
study and gave instructions to complete the questionnaire, stated the 
anonymous and for-research-purposes-only nature of the study, and 
ended with a set of sociodemographic questions (age, sex, educational 
stage). The purposes of the study were also explained while the ques-
tionnaires were being handed over, and the importance of completing all 
items was emphasised. Participants were given 45 min to complete and 
sign the questionnaires and the informed consent forms. Afterwards, 
completed questionnaires were introduced in anonymous sealed 
envelopes. 

2.3. Instruments 

2.3.1. Subjective happiness scale (SHS) (Lyubomirsky & Lepper, 1999) 
This scale presents a molar average of wellbeing as a holistic psy-

chological phenomenon. The scale goes beyond aggregating positive 
and negative emotional states and their related cognitive states. 
Happiness is measured from the perspective of the participant, under the 
assumption that, although different variables can be used to describe 

Table 1 
Sample distribution (N = 344).  

Sex Male  121 35.17 % 
Female  223 64.83 % 

Age <20 years  129 37.50 % 
20–25 years  158 45.93 % 
>25 years  57 16.57 % 

University degree Pre-school  151 43.90 % 
Primary  193 56.10 %  
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happiness, each participant will have their own perspective on happi-
ness and the ability to establish whether they are happy or not (Diener & 
Seligman, 2002). The scale comprises four items and the responses are 
presented in a Likert scale; scores are aggregated and divided by the 
total number of items. The scale yielded a high degree of internal con-
sistency (Cronbach's alpha = 0.84). 

2.3.2. Schutte's emotional intelligence scale (Schutte et al., 1998) 
For this study, the previously validated Spanish version of the scale 

was used (Salavera & Usán, 2019). The scale comprises 33 items, and 
responses are presented in a 5-point Likert scale ranging from 1 (strongly 
disagree) to 5 (strongly agree). The scale is divided into six related 
variables: attention to one's own emotions; attention to the emotions of 
others; regulation of one's own emotions; expressed emotions; regula-
tion of the emotions of others; use of emotions in problem-solving. The 
scale yielded a high degree of internal consistency (Cronbach's alpha =
0.88); any value above 0.80 is generally regarded as very good. 

2.3.3. PANAS questionnaire (Watson et al., 1988) 
The Positive and Negative Affect Scale PANAS comprises 20 items, 

ten of which refer to positive affects and ten to negative affects; re-
sponses are presented in a Likert scale, ranging from 0 (absence of 
emotion) to 5 (strong presence of emotion). The Cronbach's alpha value 
yielded by the positive affect scale was 0.90 and 0.87 for the negative 
affect scale. 

2.4. Data analysis 

SPSS 26.0 IBM software was used to carry out statistical analyses. 
Following the results yielded by standard tests (normality, indepen-
dence, homoscedasticity, and linearity), the use of parametric tech-
niques was chosen. First, descriptive analysis of each variable was 
carried out, in all cases at the lowest significance level possible; differ-
ences with values p < 0.05 were regarded as significant. As prescribed in 
the questionnaire instructions, analysis was based on direct scores. In 
addition, JASP, v. 0.10.2 (JASP Team, 2019) software was used to un-
dertake undirected weighted network analysis, with the aim of exploring 
the structural dynamics between nodes through Fruchterman-Reingold's 
FR algorithm (Fruchterman & Reingold, 1991). Finally, logistic regres-
sion was used to establish equations with which to predict subjective 
happiness based on emotional intelligence and affects, using the step-
wise regression method based on Wald's statistic. 

3. Results 

The scores yielded by the questionnaires are summarised in Table 2. 
Afterwards, participants were divided into three groups for each item 

according to their scores (low, medium, high), averages, and standard 
deviations (Table 3). 

Table 4 presents the partial correlations between the scales. Happi-
ness was found to be correlated with all variables, except attention to the 
emotions of others. Unsurprisingly, as they are part of the same instru-
ment, the variables of emotional intelligence were found to be closely 
correlated with one another. On the other hand, positive affects pre-
sented positive correlations and negative affects negative correlations. 

**p<0.001Network analysis (Fig. 1) revealed correlations between 
nodes (blue for positive correlations and red for negative correlations). 
The thickness of the lines illustrates that the strongest correlation linked 
nodes 1 (happiness) and 4 (regulation of one's own emotions) (r partial 
= 0.33, p < 0.01); and nodes 4 (regulation of one's own emotions) and 8 
(positive affects) (r partial = 0.16, p < 0.01). Node 9 (negative affects) 
was shown to be negatively correlated with nodes 1 (happiness) (r 
partial = − 0.27, p < 0.01) and 4 (regulation of one's own emotions) (r 
partial = − 0.17, p < 0.01). 

Fig. 2 emphasises strength, owing to its greater stability in network 
models (Bringmann et al., 2019); the highest values correspond to node 
7 (regulation of one's own emotions). 

Another target of the study was to establish the value of emotional 
intelligence and affects as predictors of happiness. This was undertaken 
through multiple linear regression, using factorial scores of emotional 
intelligence and affects as predictor variables and happiness as criterion 
variable. Tables 5 and 6 present the steps followed by the models to 
introduce the explicative variables that were found to be significant for 
the prediction of happiness. The only factor of emotional intelligence to 
have an effect on happiness was the ability to regulate one's own emo-
tions, with an effect F = 7.80; p < 0.001. Both positive (F = 2.07; p <
0.001) and negative affects (F = − 5.87; p < 0.001) were shown to have a 
significant effect, and the Durbin-Watson test confirmed independence 
of errors (1.98). In the regression model used, regulation of one's own 
emotions and positive and negative affects variables explained 37.0 % of 
the variance of the dependent variable (R2 = 0.370). The ANOVA of the 
regression model with these variables indicate that this significantly 
improves the prediction of the dependent variable (F = 68.62, p <
0.001). For the coefficients of the regression model, the t scores indicate 
that the variables chosen significantly contribute to the prediction 
model, and therefore that results can be extrapolated to the whole 
sample. The Variance Inflation Factor (VIF) confirms the absence of 
multicollinearity (values from 1.27 and 1.49). The following covariables 
were considered but not included: attention to one's own emotions; 
attention to the emotions of others; expressed emotions; regulation of 
the emotions of others; emotions in problem-solving. 

Table 2 
Scores in the happiness, emotional intelligence, and affects questionnaires.  

Descriptive statistics  

Average Standard 
deviation 

Minimum Maximum 

Happiness  19.87  4.32  4.00  28.00 
Attention to one's own 

emotions  
23.15  2.98  10.00  30.00 

Attention to the emotions 
of others  

10.55  1.90  4.00  15.00 

Regulation of one's own 
emotions  

24.54  3.24  12.00  30.00 

Expressed emotion  14.50  2.50  5.00  20.00 
Regulation of the 

emotions of others  
19.43  2.63  12.00  25.00 

Use of emotions in 
problem-solving  

15.81  2.15  10.00  20.00 

Positive affects  18.27  2.69  9.00  25.00 
Negative affects  13.82  3.25  5.00  23.00  

Table 3 
Distribution of scores in the happiness, emotional intelligence, and affects 
questionnaires.   

Low Medium High 

Happiness 57 (16.57 
%) 

244 (70.93 
%) 

43 (12.50 
%) 

Attention to one's own emotions 61 (17.73 
%) 

242 (70.35 
%) 

41 (11.92 
%) 

Attention to the emotions of 
others 

38 (11.05 
%) 

260 (75.58 
%) 

46 (13.37 
%) 

Regulation of one's own emotions 57 (16.57 
%) 

223 (64.83 
%) 

64 (18.60 
%) 

Expressed emotion 69 (20.06 
%) 

240 (69.77 
%) 

35 (10.17 
%) 

Regulation of the emotions of 
others 

45 (13.08 
%) 

257 (74.71 
%) 

42 (12.21 
%) 

Use of emotions in problem- 
solving 

52 (15.11 
%) 

219 (63.66 
%) 

73 (21.22 
%) 

Positive affects 49 (14.24 
%) 

230 (66.86 
%) 

65 (18.90 
%) 

Negative affects 54 (15.70 
%) 

249 (72.38 
%) 

41 (11.92 
%)  
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4. Discussion and conclusions 

Concern for the wellbeing of teachers has increased over recent de-
cades (Greenberg et al., 2016; Skaalvik & Skaalvik, 2018; Soini et al., 
2010). After the Covid-19 pandemic, the number of sick leaves and drop- 
offs has increased to worrying levels (Beltman et al., 2022; Vargas & 
Oros, 2021). Professional demands and high stress levels are com-
pounded by personal and professional exhaustion (Allen, 2010; Salmela- 

Table 4 
Correlations between happiness, emotional intelligence, and affects.   

1 2 3 4 5 6 7 8 

1. Happiness         
2. Attention to one's own emotions 0.325**        
3. Attention to the emotions of others 0.075 0.325**       
4. Regulation of one's own emotions 0.558** 0.531** 0.217**      
5. Expressed emotion 0.164** 0.341** 0.490** 0.382**     
6. Regulation of the emotions of others 0.230** 0.276** 0.434** 0.375** 0.373**    
7. Use of emotions in problem-solving 0.309** 0.534** 0.385** 0.538** 0.319** 0.452**   
8. Positive affects 0.292** 0.382** 0.282** 0.441** 0.320** 0.262** 0.416**  
9. Negative affects − 0.437** − 0.181** 0.033 − 0.386** − 0.054 − 0.114* − 0.102 − 0.044 

**p<0.001. 

1: Happiness
2: A�ention to one’s own emotions
3: A�ention to the emotions of others
4: Regulation of one’s own emotions
5: Expressed emotions
6: Regulation of the emotions of others
7: Emotions in problem-solving
8: Positive affects
9: Negative affects

Fig. 1. Network analysis results. 
Note: Lines (edges) represents partial correlations between variables and the thickness denotes magnitude. 

1: Happiness
2: A�ention to one’s own emotions
3: A�ention to the emotions of 
others
4: Regulation of one’s own emotions
5: Expressed emotions
6: Regulation of the emotions of 
others
7: Emotions in problem-solving
8: Positive affects
9: Negative affects

Fig. 2. Centrality graph.  

Table 5 
Summary of the happiness linear regression model.  

Model R R2 Adjusted R2 RMSEA gl1 gl2 p  

1  0.00  0.00  0.00  4.32  0  343   
2  0.56  0.31  0.31  3.59  1  342  <.001  
3  0.61  0.37  0.37  3.44  1  341  <.001  
4  0.61  0.38  0.37  3.43  1  340  .004  
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Aro & Read, 2016; Skaalvik & Skaalvik, 2011). To date, most studies 
have focused on negative indicators of wellbeing and on their impact on 
professional performance. This study aimed to focus instead on well-
being per se, adopting a more positive outlook (Addimando, 2019; 
Swartz & Perkins, 2016). Wellbeing is not only defined by the absence of 
negative symptoms, but also by personal success and health in the 
professional, relational, and social spheres… (Warr, 2007). 

The sample included two women for each man, and all participants 
were under 40 years of age. One in three participants were under 20 
years of age, and almost half were between 20 and 25. The number of 
trainees aiming for primary school was slightly higher than those aiming 
for pre-school education. 

The analysis of the results revealed that the number of participants to 
yield high happiness scores was fairly low, barely 12.50 %. Scores in the 
regulation of one's own emotions, emotions in problem-solving, and 
positive affects items were somewhat higher than in other variables. 
These results generally agree with the literature, although the variables 
that relate to good levels of emotional intelligence were higher than is 
typically the case in studies targeting teachers (Casadiego-Luna & 
Molero, 2016; Ciarrochi et al., 2001). This could be related to the make- 
up of the sample, which comprised younger trainee teachers; it has been 
attested that wellbeing decreases with age (Casas & González-Carrasco, 
2019). Concerning affects (both positive and negative), scores were near 
average but slightly lower than in earlier studies (Rahm & Heise, 2019). 
It is worth recalling that the affective component of subjective wellbeing 
is related to the frequency of positive and negative affects. In this regard, 
positive affects are linked with reward, and fosters learning processes 
(Esch, 2012), in other words, positive emotional experiences can be used 
to create personal tools with which to build success and personal growth 
(Fredrickson, 2001). Negative affects emerge when personal needs and 
targets are under threat, and this acts as a warning to dodge these 
hazards (Garland et al., 2010), although some authors argue that 
excessive negative affects can have deleterious health effects in the long 
term (Diener et al., 2010). The affect-related scores yielded by the study 
were lower than in previous studies, showing that the participants are 
still in the process of shaping and acquiring these affects, likely because 
of their age. 

On the other hand, as expected, correlation analysis found partial 
correlations between items; it was found that happiness was positively 
correlated with emotional intelligence and positive affects, while 
negative affects were found to be negatively correlated with happiness 
and emotional intelligence, that is, the more negative affect the less 
happiness and emotional intelligence. These results are in line with 
previous studies and support the idea that good emotional management 
greatly contributes to wellbeing (Extremera & Rey, 2016; Fiorilli et al., 

2019; Greenberg, 2023; Llamas-Díaz et al., 2023). 
To our knowledge, this is the first time that network analysis is used 

to examine the structural relationship between happiness, emotional 
intelligence, and affects. The systemic interaction between network in-
dicators revealed a strong connection between happiness and the factor 
of emotional intelligence that regulates one's own emotions, and that the 
connection between the latter and positive and negative affects is also 
strong. The data indicates that the most important factor in wellbeing, 
among those measured in this study, is the ability to regulate one's own 
emotions. Therefore, it can be argued that trainee teachers value this 
skill, and this can help them in their future professional tasks, contrib-
uting to the psychological wellbeing of both teachers and pupils 
(Addimando, 2019; Aloe et al., 2014; Ballantyne & Retell, 2020; Ber-
mejo, 2016; Falk et al., 2021; Lee et al., 2023; Soini et al., 2010; Wu 
et al., 2020). 

Regarding the value of affects and emotional intelligence as pre-
dictors of happiness, the data showed that both the ability to regulate 
one's own emotions and positive and negative affects have a significant 
effect on happiness. Positive affects has a positive impact on happiness, 
and vice versa. The most important factor in happiness was the ability to 
regulate one's own emotions, which suggests that this is a crucial vari-
able in subjective wellbeing. It was shown that the ability to regulate 
one's own emotions and affects can be used to effectively predict 
happiness, and this agrees with the above noted consideration of psy-
chological wellbeing as wide-spectrum subjective perception of different 
positive experiences, including joy, self-satisfaction, and personal 
fulfilment (Diener et al., 2010), in which emotional intelligence plays an 
important role (Ryff & Singer, 2008; Zeidner et al., 2012). 

4.1. Limitations of the study 

This study has several limitations. Although the sample is statisti-
cally significant, the methodology must be used with other social 
groups, including university students sitting other degrees and non- 
university students. It would also be desirable to target other age 
groups (adults, seniors) and to undertake longitudinal and sequential 
studies to examine the evolution of variables over time and establish 
links with other demographic (civil status, children, family, work, 
physical and psychological health) and even structural variables (place 
of residence, housing status). 

4.2. Future perspectives 

The main novelty of this study was the use of network analysis. This 
statistical method is still used in few psychometric studies, although it 
provides the researcher with high-quality data. One of the method's 
advantages is that the analysis of the associations between variables 
follows the multivariate control of all elements, adopting a systemic 
perspective that is eminently suitable to the study of psychological 
phenomena (Skaalvik & Skaalvik, 2018). Studying the role of wellbeing 
in future teachers is an important endeavour, because of its role in the 
learning-teaching process and the impact of teachers on their pupils' 
wellbeing (Song, 2022; Split et al., 2011; Zee & Koomen, 2016). It is also 
necessary to address the issue of emotional skills of teachers during their 
training. This will contribute to decrease their stress levels, and improve 
their self-efficacy, professional performance and satisfaction, and 
emotional wellbeing (Darling-Hammond et al., 2017; Frisoli et al., 
2013). This should become a social priority, especially in the field of 
teacher-training, because the wellbeing of teachers depend on context 
and on the perception that pupils, their parents/guardians, and society 
have of their performance (Bardach et al., 2022; Burns & Lawrie, 2015; 
Hascher & Edlinger, 2009; McCallum & Price, 2010; Yin, 2015). 

4.3. Practical implications 

This study can suggest didactic strategies to train future teachers in 

Table 6 
Linear regression coefficients.  

Model Non- 
typified 

Standard 
deviation 

Typified t p  

1 (Intercept)  19.87  0.23   85.27  <.001  
2 (Intercept)  1.57  1.48   1.06  .29 

Regulation of 
one's own 
emotions  

0.75  0.06  0.56  12.44  <.001  

3 (Intercept)  9.66  2.03   4.76  <.001 
Regulation of 
one's own  

0.61  0.06  0.46  9.81  <.001 

Negative affects  − 0.35  0.06  − 0.26  − 5.59  <.001  
4 (Intercept)  8.64  2.08   4.16  <.001 

Regulation of 
one's own  

0.54  0.07  0.41  7.80  <.001 

Negative affects  − 0.37  0.06  − 0.28  − 5.87  <.001 
Positive affects  0.16  0.08  0.10  2.07  .004 

Note. The following covariables were considered but not included: attention to 
one's own emotions; attention to the emotions of others; expressed emotions; 
regulation of the emotions of others; emotions in problem-solving. 
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their personal and emotional wellbeing. Future research is needed to 
deepen the complexity of the link between the two, exploring possible 
variations through different variables that can influence the relation-
ship. The present study reveals as fundamental the training in personal 
and emotional wellbeing, which must be a lateral component of all the 
topics involved in the learning of future teachers. Active programs run 
by psychology professionals can also contribute to this goal. In addition, 
emotional skills should be included in the curriculum in their own right, 
which will allow a more direct connection between training and pro-
fessional needs and the configuration of resources for professional tasks 
and better address their daily challenges. These results are only a first 
step, which encourages us to continue researching and continue asking 
ourselves how we can help future teachers work on their personal, social 
and emotional development. 

5. Conclusions 

Although this study is a step in the right direction, it emphasises that 
more research is needed to address the emotional wellbeing of future 
teachers. In itself, this is an interesting conclusion, as there is wide 
agreement about the difficulty to reach firm conclusions in this field. 
The results presented by previous studies reach contradictory conclu-
sions, depending on the variables used (e.g. age, sex, degree). However, 
no previous study has examined the role played by affects and emotional 
intelligence in the happiness of future teachers. As such, wider studies 
are necessary, both in terms of variables used and temporal range, to 
establish the effect of these variables on the psychological wellbeing of 
future teachers, as well as the impact of other personal, professional and 
structural factors. Working on psychological wellbeing, affects, 
emotional intelligence, and other constructs during their university 
training would allow students to adopt better coping strategies and to 
increase their happiness and quality of life, which would also have a 
beneficial effect on their future pupils. 
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