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1. Introduction  

 

The Common European Framework of Reference for Languages (CEFR) included 

mediation in 2001 and it has been developed along the years, facing different reactions 

among educators who follow the CEFR as a guide and model for teaching and assessing 

English as a second language, like the Spanish Ministry of Education, Professional 

Training and Sports.  

This raises interest among the development of mediation activities from teachers’ 

perspective and therefore, concerned with understanding the complexity and the 

compliance within the Spanish educational curriculum concerning the integration of 

mediation activities into classrooms. The objective of this thesis is to examine the concept 

of mediation in the context of learning English as a second language in Spain in 

Compulsory Secondary Education, as it is promoted as an incorporation in the curriculum 

that contributes to language learning. In particular, this aims to check if mediation and 

mediating activities are really included in the classroom by teachers. Other opinions by 

institutions that already have dealt with mediation in the classroom are going to be 

considered in order to better understand the role it plays in a real experience. Mediation 

is a promising and interesting concept to work with in the classroom that has a huge 

potential if adequately understood, introduced and taught.  

Through a theoretical framework and practical insights based on different 

interviews to six high school English teachers, this dissertation tries to illustrate and 

provide a small sample of the reality of mediation and mediating activities in the 

classroom, and whether mediating activities are really integrated in the Spanish 

Compulsory Secondary School or not. A proposal consisting of five different mediating 

activities for an English textbook is included to illustrate those teachers who do not 

include them in their lessons.  
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2. Literature review 

 

2.1 Introducing mediation 

 

Etymologically speaking, the notion of mediation and mediate can be traced back 

to Latin origins “mediare”, and the word means being in the middle, intervening or acting 

as a liaison between two or more parties (Roth, 2007). Its roots suggest that mediation 

was already present and practised in ancient communities for different purposes. 

Mediation is a curious concept to examine and also to follow, since its evolution must be 

understood in a context where the reality of cultural coexistence has needed methods to 

collaborate and bring resolution to problems through different attitudes, requiring 

mediation and the figure of the mediator.  

In the field of Law, as Greenebaum (1999) points out, lawyers still relate 

mediation to its original meaning and connotations, implying that it is used to resolve a 

conflict between two parties, assess them and so being impartial or neutral about the issue 

(p. 116). From an educational, linguistic and communicative perspective, the notion of 

mediation slightly changes because of its context, which does not necessarily involve 

solving a conflict. The act and process of teaching per se has the principal characteristics 

of the mediator’s role, since the main purpose is to transform and facilitate meaning for 

students in order for them to learn and understand it. Psychologist Vygotsky (1979) 

explored in his studies the way mediation could be applied to learning and believed in the 

importance of students, being guided by educators acting as intentional mediators, 

succeeding in interpreting and recognising implications in different contexts. This would 

mean that students can help students to be able to increase their knowledge almost by 

themselves. That would turn teachers into mediators of knowledge (Mason 2000, p. 346).  
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Nonetheless, in the context of Spanish education a perspective of mediation as a 

form of translanguaging could be considered. Translanguaging is a term used in bilingual 

education. It is the act of acquiring comprehension and knowledge using two languages 

on a subject matter that helps improve the skills of the weaker language (Baker 2011). 

According to Stathopoulou and following this perspective, instead of focusing on the 

language as a system of fixed grammar rules, the focus would be on the use of a language, 

its user, and the user’s process of relaying information from one language to another, or 

even within one language (Stathopoulou 2015). 

 2.2 Mediation according to the Common European Framework of Languages 

 

The notion of “mediation” as it is known in relation to teaching and learning 

languages, was introduced by the Common European Framework of Languages: 

teaching, learning and assessment in 2001, and it has gained attention in recent years. 

With the purpose of the Common European Framework of Languages (CEFR) of guiding 

teachers to assess and educate by standardising language proficiency levels of the English 

language, there was the need to start to emphasise the communicative language 

competence, including mediation, over traditional approaches: “The language 

learner/user’s communicative language competence is activated in the performance of the 

various language activities, involving reception, production, interaction or mediation (in 

particular interpreting or translating).” (Council of Europe 2001, p. 14). The term 

mediation is therefore associated in first place with the disciplines of translation and 

interpretation. Then, when dealing with the section of communicative language activities 

and strategies, mediation is stated to be open for interaction. Thus, the role of mediation 

and what it implies is clarified. It involves students in either creating their own content to 
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convey thoughts and ideas or serving as an intermediary between people who are not able 

to communicate with each other because of language barriers. (Council of Europe 2001). 

Even not directly mentioned, Celce-Murcia Mariam (2014) observes the fact that 

the traditional four skills model (speaking, writing; active skills, listening and reading; 

passive skills) is getting obsolete, since there is a “general acceptance of the complexity 

and interrelatedness of skills in both written and oral communication and of the need for 

learners to have the experience of communication, to participate in the negotiation of 

meaning” (p. 15). It is so that the Companion Volume of 2018 replaced the 

communicative language activities by reception, production, interaction and mediation. 

(Council of Europe 2018, p. 107).  

It is not until the 2018 version of the CEFR Companion Volume with New 

Descriptors (2018) is published, that the concept of mediation is developed in more detail 

and is updated with a proper definition based on the characteristics stated in the 2001 

version, and not only associating it with translating and interpreting, but also with other 

skills such as summarising, paraphrasing and adapting texts. The proper explanation and 

definition given to mediation is the following,  

“In mediation, the user/learner acts as a social agent who creates bridges and helps 

to construct or convey meaning, sometimes within the same language, sometimes 

from one language to another (cross-linguistic mediation). The focus is on the role 

of language in processes like creating the space and conditions for communicating 

and/or learning, collaborating to construct new meaning, encouraging others to 

construct or understand new meaning, and passing on new information in an 

appropriate form. The context can be social, pedagogic, cultural, linguistic or 

professional.” (Council of Europe 2018, p. 87) 
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Therefore, mediation is not only related to language in linguistic terms, but it is 

also involved in “communication and learning as well as social and cultural mediation” 

(Council of Europe 2018, p. 34). Dendrinos (2006) sees mediation as a “purposeful social 

practice, aiming at the interpretation of (social) meanings which are then to be 

communicated/relayed to others when they do not understand a text or a speaker fully or 

partially.” (p. 12). In her latest investigations she accurately distinguishes the role of the 

mediator and its uniqueness from others like translators (whose role in purely interlingual, 

unlike mediation, which can be intralingual as well) and states that contrary to translators 

and interpreters, mediators possess the freedom to generate their own content, which may 

not precisely mirror the original form but is clearly tied to the conveyed meaning. 

Mediators introduce their personal perspective, reflecting their interpretation of the 

subject matter in the final output. (Dendrinos 2013) 

Subsequently, a distinction is made between different types of mediating activities 

in order to practise mediation, in particular separating them in two: oral mediation and 

written mediation. Mediating activities are those where “the language user is not 

concerned to express his/her own meanings, but simply to act as an intermediary between 

interlocutors who are unable to understand each other directly – normally (but not 

exclusively) speakers of different languages.” (Council of Europe 2001, p. 87). As seen 

in this description, the role of the mediation used to be identified and reduced to being 

simply an interlocutor, but it has been reexamined and it is recognised as more complex 

than that. Again, as previously mentioned, mediation is highlighted not only for its cross-

linguistic features but also the fact it can be present within the same language. 

 Regarding mediation activities, the CEFR Companion Volume with New 

Descriptors (2018) separates them into three different categories: mediating a text, 

mediating concepts and mediating communication. Mediating a text is open for both oral 
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and written mediation, listing them as relaying specific information, explaining data, 

processing a text, translating a written text, and then exclusively written mediation with 

note-taking and expressing personal response to creative texts (including literature). 

When dealing with more abstract concepts, mediation can be practised in groups, 

facilitating collaborative interaction with peers, collaborating to construct meaning, 

managing interaction and encouraging conceptual talk. The last category is mediating 

communication, where the purpose is to facilitate pluricultural space, act as intermediary 

in informal situations and facilitate communication in delicate situations and 

disagreements. The aforementioned activities can be carried out through different 

mediating strategies which are subcategorised in strategies to explain a new concept and 

strategies to simplify a text. In Figure 1 mediating scales are illustrated. 

 

 

Figure 1.  Mediation Scales in the CV (Council of Europe 2018, p. 104) 
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2.3 Curriculum for English as a Foreign Language in Spanish Compulsory 

Secondary Education 

 

As for the current curriculum of Spanish high schools for teaching English as a 

second language (last updated in 2022), one of the principal competencies that is brought 

to the fore to be developed is the communicative one. According to the official document 

provided by the Ministry of Education, Professional Training and Sports, communicative 

competence is key for developing an ideal democratic culture and society, encouraging 

internationalisation and mobility. The curriculum of each course in Compulsory 

Secondary Education is contemplated based on the criteria and activities proposed by the 

Council of Europe in the CEFR. Consequently, following the criteria of the CEFR, 

mediation is included in the “communication” section that stands for deepening and 

increasing knowledge in communicative strategies, along with comprehension, 

production and interaction. (Boletín Oficial del Estado 2022, p. 131).  

When looking at the specific competences, the purpose of mediation in 

Compulsory Secondary Education is using it as a tool for solving challenges in different 

communicative contexts, but also creating spaces and conditions for communication as 

well as learning. Respect, empathy, critical and ethical thinking are elements ideally 

needed for achieving mediation. (Boletín Oficial del Estado, p. 134).  

Regardless of how important mediation seems to be according to official sources, 

the reality in the classroom could not match the expectations of the curriculum. Bonilla 

and Molina (2020) carried out a study to analyse the first impressions of teachers working 

with mediation at the Spanish institution Escuela Oficial de Idiomas, that introduced 

mediation in their program in 2017 following the Real Decreto 1041/2017 of the 22nd of 

December. This means that this institution has already seven years of experience when 
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dealing with integrating mediation in the classroom, unlike in Compulsory Secondary 

Education that was introduced only two years ago. They found five possible problems to 

be faced by educators when dealing with mediation in the classroom – there is an 

ignorance or lack of awareness about the concept itself, which is added to the lack of 

mediation activities offered by books of diverse publishing houses, and elaborating 

mediation activities is not simple because of the complexity and multiplicity of options 

made possible by the nature of mediation. Besides, adding mediation to the curriculum 

requires restructuring teaching more contents within the same amount of time in the 

school year, which is translated to not spending enough time working with mediation and 

if so, there is a general difficulty of how to evaluate it. These are worth mentioning 

declarations since they are the resulting first impressions of teachers working at the 

Spanish institution Escuela Oficial de Idiomas, that introduced mediation in their program 

in 2017 following the Real Decreto 1041/2017 of the 22nd of December, having then 

almost seven years of advantage and experience when dealing with integrating mediation 

in the classroom.  

3. Method and participants  

 

In order to verify how mediation is taught and perceived in Spanish Compulsory 

Secondary School and which mediating activities are introduced in the classroom, 

interviews to high school teachers were conducted (See Appendix 1). Interviews were 

carried out with six English Secondary School teachers about their professional 

experience and firsthand encounter with mediation and mediating activities. They 

consisted of seven fixed questions and additional ones depending on their inclusion of 

mediating activities in the classroom or not, in order to know which kind of activities they 

include or the reasons for not including them. Hence, the length of the interview was 
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ideally around thirty minutes, with the possibility of extending it for additional 

observations or comments.  

The six interviewees are all current English teachers from different high schools, 

including IES Bajo Cinca and IES Ramón J. Sender in Fraga (Huesca), Colegio Santa 

Ana and Colegio Santa María del Pilar, Marianistas in Zaragoza (Zaragoza). The 

interview was designed to examine and check if mediating activities are carried out in the 

classroom and understand the reasoning behind its incorporation or not. By focusing on 

a small number of anonymous participants, this study will mirror just a few experiences 

regarding mediation in the classroom, leaving an open window for the possibility of 

continuing studying this subject. Out of the six interviewees, only one of them teaches all 

four courses of Compulsory Secondary Education. Another teacher handles the first three 

courses. Meanwhile, out of the remaining teachers, two teach 4th ESO, and the other two 

both teach 1st and 2nd ESO. 

4. Results 

 

Concerning the question “How would you describe or define the concept of 

“mediation”? most interviewees revealed that they did not possess a clear or precise 

understanding of the concept. The most complete answer is from a teacher who includes 

the idea of mediation acting as a bridge (which is mentioned in the definition of mediation 

according to the CEFR) between a message and an individual who does not speak the 

language in which the message is expressed (or not), in order to achieve a specific 

purpose, such as informing, summarising or giving advice.  

Alternatively, three teachers coincided with the fact that mediation is related to 

understanding a message, putting emphasis on the need for the message and its meaning 

to be accessible. Similarly, two of them also mention mediation as the way in which an 
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agreement is reached between two parties, which reminds of the perspective of mediation 

in its original meaning but limits the concept to a merely speaking activity. Even so, the 

other four seem to be aware of the possibilities of mediation being intralinguistic or 

interlinguistic, as well as the medium possibly being oral or written. Only one of the 

participants directly mentioned one of the most relevant aspects of mediation, which is 

achieving communication. Tagged as an interaction, the importance of mediation lies 

significantly in its communicative aspect, which facilitates meaningful dialogue and 

understanding between speakers. 

These answers reveal that the impression teachers have on mediation is decisive 

and significantly shapes the way they approach and implement it in their teaching 

practices. However, their conception of mediation tends to be generally vague and overly 

simplistic, lacking the depth and specificity necessary to fully align with the detailed and 

nuanced guidelines proposed by the Common European Framework of Reference for 

Languages (CEFR). This discrepancy suggests a gap between the theoretical framework 

provided by the CEFR and the practical application of mediation strategies in the 

classroom setting.  

Regarding the question of whether they include mediating activities in the 

classroom or not, three of them happen to include them and the other three do not. Taking 

into consideration both approaches of teaching English in the classroom, different 

questions will be asked in order to know the reasons for their choices.  

 4.1 Teachers who include mediating activities in the classroom 

 

A series of questions were asked in order for the teachers to justify the inclusion 

of mediation in the subject. One of them was related to the amount of time they dedicate 

to mediation and mediating activities in the classroom in comparison to other skills, such 
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as the traditional ones, including writing, reading, listening and writing. The three of them 

separately agreed in spending the same amount of time to mediation as to the other skills. 

Their positive attitude towards mediation suggests that they are willing to integrate it in 

the classroom and give the same importance to it as to other skills. The role of mediation 

is then present and relevant for them, even though they admit the additional effort it takes 

to introduce it in the classroom. The reasoning behind this is the fact that the vast majority 

of students do not seem to have previous knowledge on mediation and mediating 

activities. Two participants bring up the fact that the few who show some knowledge on 

it, do not identify the activities as mediation or do not really name it as such simply 

because of ignorance of the concept. Nonetheless, one of the teachers argues that a 

minority of students are slightly acquainted with mediating activities through the Official 

School of Languages, which introduced mediation in the classroom a few years ago. The 

diversity of perspectives that teachers get from students is generic, as this makes the 

competence of mediation new for both students and teachers in Compulsory Secondary 

Education.  

Being previously asked about the courses they teach; they are able to discuss if 

the activities depend on the student’s level in the English language. Mediation can be 

carried out for all student’s levels, but it is obvious for them to adapt the activities to the 

vocabulary and grammar established for each course, and more specifically to each unit. 

Following the CEFR scale, high school students should start Compulsory Secondary 

Education with a A2 level, but teachers of 1st ESO find it harder to adapt mediating 

activities to them since students come from an unknown educational background and 

level for them. Besides, it is in the first year in Compulsory Education that students start 

working with mediation and introducing it in the classroom takes even longer since 

students have to familiarise themselves with the concept and the dynamics of the 
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activities. The higher the course and their English level, the more resources teachers 

include in the activities (such as infographics or the use of ITC) and the more challenging 

the tasks are. One of the interviewees admits that being a teacher of a bilingual group 

gives her more freedom when working with mediating activities since the better their 

English is, the number of activities to work with is wider. They see mediation activities 

as a complementary tool for students to understand grammar and different structures to 

express a communicative intention.  

The type of activities used by the three teachers include both written mediation 

and oral mediation activities. The mediation activities scale shown in the Companion 

Volume of 2018 is used since teachers do not seem to properly name and differentiate the 

kind of activities they are. They recognise using some of them and explain the reasons 

for choosing them.  

Regarding written mediation, all of them work with students having to explain 

data (in graphs, diagrams, charts), even though the activity of paraphrasing, and relaying 

specific information in writing is frequently used as well. Other activities are given less 

relevance, but they still mention students being able to interpret and translate a text in 

writing, note taking while other students are making oral presentations, summarising a 

text or even completing information in a listening activity is considered as mediation for 

them. Some are not even alluded, such as the activities of expressing a personal response 

to creative texts or the analysis and criticism of creating texts. The reasoning behind it is 

the fact that, for them, these last activities are often associated to the skill of reading. 

Regarding oral mediation, the activity of a student having to explain data is again 

the most frequently used by the three of them. The use of this activity in both written and 

oral mediation indicates that teachers see it as one of the most effective activities to 

practise mediation, as well as one of the easiest to introduce and that fits their way of 
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teaching. The activity of relaying specific information in speech is again mentioned, as 

well as others like processing text in speech and translating a written text in speech. 

Besides, two of them coincide with the activity of making students act as an intermediary 

in informal situations and making students facilitate communication in delicate situations 

and disagreements, while the other teacher also uses oral mediating activities in groups 

by making students interact and collaborate to construct meaning. In the case of oral 

mediation, all the activities mentioned in the scale by the Companion Volume of 2018 

are used by at least one teacher.  

As a whole, they make use of these activities because they find that they are best 

suited to their student’s learning styles and preferences, allowing them to effectively 

improve their communication skills in a way that is both engaging and beneficial. By 

participating in these different mediating activities, they are able to enhance various 

aspects of their communicative abilities, including verbal and non-verbal communication, 

listening skills, and the ability to articulate thoughts and ideas more clearly and 

confidently. It is brought up that these activities are the closest and most effective way of 

practising and experiencing real-life situations, as they provide participants with hands-

on involvement and immersive scenarios that closely mimic the complexities and 

dynamics of real-world challenges and interactions. Additionally, they are useful and a 

good way to activate the “functional language” that students have formally learnt in class 

and use it in a natural context, even though at first sight students themselves might not be 

aware of the language structures they need in order to convey the intended meaning or 

accomplish the purpose of the task. It is also considered the student’s reaction and 

feedback to the different activities for deciding which ones are more effective and 

appropriate to include in the classroom. For example, one of the teachers states that as a 

matter of fact, students often learn better from their peers than from their teachers. In 
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other words, students frequently demonstrate a higher level of understanding and 

retention when they learn from their peers compared to traditional teacher-led instruction, 

an idea reminiscent of Vygotsky’s studies previously mentioned, and mediation is a great 

tool for it.  

 Teachers’ intention when incorporating mediating activities into their teaching 

strategies is twofold – they aim for these activities to serve as effective tools for 

facilitating both interlingual communication, which encompasses interactions between 

different languages, and intralingual communication, which focuses on enhancing 

comprehension and expression within a single language context. The interlingual aspect 

of the activities forces students not to literally translate from one language to another and 

therefore, the essence of mediation is preserved while bilingualism is encouraged 

(similarly to Baker’s notion of translanguaging). On the other hand, the intralingual aspect 

of activities clearly show the degree of understanding of a student on the language, as 

they are forced to achieve communication and all their knowledge is put to test in simple 

activities of mediation.  

 When asked about their professional perspective on those other teachers who do 

not include mediation and mediating activities in the classroom, they all admit knowing 

at least one other teacher who does not work with the concept. Shall they give any advice 

to encourage them to introduce mediation to their students, their recommendations are 

quite dissimilar. The first one stands with an open-minded and positive attitude, for her it 

is just a matter of trying them out as it creates a new dynamic in the classroom. The second 

interviewee adopts a more serious stance and underlines the importance of getting 

informed about what mediation is and specially, of what it is not. In the process, she 

suggests looking for examples of mediating activities on the Internet and brings special 

attention to those provided by the Escuela Oficial de Idiomas, which confesses has found 
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helpful. The third teacher’s position is startling, since even though she includes mediating 

activities in the classroom, she does not consider them a novelty and even states that they 

are neither essential nor compulsory for teachers to include them. This clearly shows 

ignorance on the changes in the Spanish curriculum, and when she is told that mediation 

is, in fact, compulsory, she does not seem to be surprised but shows a tired attitude 

towards the constant changes and updates on the curriculum. Another interviewee in fact 

brings up the fact that she has seen colleagues unmotivated and lost in relation to the 

competence of mediation, but unlike others she has taken an active role because of her 

position – she is in the interesting case of being a 4th ESO teacher who has to prepare 

students for the B1 level accreditation for the BRIT-Aragon bilingual system, since her 

high school (IES Bajo Cinca) is part of this program. 

The BRIT-Aragon program is a bilingual system originally designed in 2018 in 

order to develop the linguistic competence of the subject of foreign language, considering 

a deeper immersion into the foreign language chosen by each educational centre (Boletín 

Oficial de Aragón 2018). In collaboration with the institution of the Official School of 

Languages, the students coursing 4th ESO are given the opportunity to obtain the B1 level 

certification by taking their exam, the last updated version of this novelty being from 

earlier this year in the document Boletin Oficial de Aragon (2024). 

 As previously mentioned, this institution has included mediation since 2017, 

forcing English teachers of Compulsory Secondary Education of 4th ESO to prepare their 

students for it with mediating activities, and ideally they would have already dealt with 

mediation in previous courses. Her experience making her students be qualified in 

mediation has been supported by attending two online training sessions which she found 

very helpful and illustrative. No matter if teachers are involved in the BRIT-Aragon 
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program or not, she believes that teachers should receive training in order to keep up with 

the changes and updates of the curriculum and the possibilities in new ways of teaching.  

4.2 Teachers who do not include mediating activities in the classroom 

 

 The other three teachers who do not work with mediation and mediating activities 

in the classroom barely show interest in the topic. One of them does not even identify 

which would be the main reason for not including mediating activities in the classroom. 

She is given some possible reasons for it and concludes that it could be because of the 

lack of time, lack of knowledge on how to integrate mediating activities in the classroom 

and also a lack of knowledge on how to evaluate them. Another of the interviewees 

directly acknowledges that the reason behind not including mediating activities is the lack 

of time and materials. The third teacher is aware of the fact that she does not know how 

to differentiate mediating activities from speaking, writing or rephrasing ones, and 

additionally shows confusion towards the understanding of the concept of mediation and 

how to evaluate it. Some problems are clearly identified and show a reticent attitude 

towards mediation, so they are questioned about what would have to change in order for 

them to include mediating activities in the classroom. It is mentioned that there is a need 

to understand the reasons for mediation to be so important, so again the general lack of 

knowledge about the concept is one of the main issues for teachers. An incentive for the 

other two teachers to include them would be to have more materials about mediation, and 

to learn an easy way to add them to the already existing activities or speaking and writing, 

mentioning role-play activities. They lack a model and example to follow, but also 

motivation and willingness to change their already scheduled subject.  

Among their colleagues, the attitude towards integrating mediating activities into 

their teaching is similar, and they all agree on the fact that they do not know any teacher 
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who is successfully achieving teaching it properly. Knowing it is a compulsory 

competence in the curriculum, they are not proud to admit that they often replace 

mediating activities with others and then say that the mediation part is covered, but the 

reality is that it ends up being evaluated as a speaking or reading activity. The last 

interviewee explains in a degrading tone that mediation feels like an addition to the 

curriculum just to be “innovative” but would be open to accept guidance in order to try 

to introduce in it her lessons. 

Even though it is a small sample of teachers’ experiences, it is quite intriguing to 

notice diversity and differences that exists between them. There is a clear division which 

is marked by those teachers who actively include mediation and mediating activities as 

integral parts of their classroom dynamics and those who, for various reasons, do not 

incorporate such strategies in their teaching practices. This dichotomy highlights a 

significant difference in pedagogical approaches and their way of understanding language 

teaching, which could have important implications for student engagement and learning 

outcomes. 

Despite their choice of either including mediating activities or not in the 

classroom, all teachers were asked in which ways these activities could be beneficial and 

useful for students. The prevailing agreement is that they are indeed beneficial, even 

though they introduce a set of conditions for it to be considered a completely truthful 

assertion. Teachers who do not work with mediation in the classroom emphasise the 

relevance of properly introducing the concept to teachers in the first place so that it is 

correctly taught in the classroom. The reasoning is simple, an unknown concept for 

teachers cannot be useful if wrongly taught to students. It is also mentioned that in the 

process of learning and acquiring a second language, mediation can be useful up to a 

certain extent since it should be complemented with the practice of other skills. Once the 
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communicative purpose of mediation seems to be clear, it is argued that it still is not an 

exclusive skill to work the communicative competence. Besides, the benefits for students 

of learning about mediation also depend on their response and attitude towards it, as it is 

useful for them only if teachers find it possible to work with mediating activities which 

is not always the case. Mediation is present in everyday-life situations and so it is useful 

not only in an academic context but also in their personal experiences.  

The last question (How do you see the concept of mediation evolving in education, 

and what role do you think it will play in the future of teaching and learning) was 

formulated to wrap up the interview and see if throughout the previous questions the 

general attitude towards mediation had varied. According to their professional and 

personal opinion, they were asked to speculate about the evolution of mediation in 

education and its future role in teaching and learning processes. There is an agreement on 

the fact that mediation will grow to be more relevant in education, noticing already this 

increasing interest in the way publishing houses are adding mediating activities in their 

new books. Nonetheless, one of the teachers seems uncertain about the evolution of 

mediation in the educational curriculum since she has witnessed and has had to adapt to 

how fast and often educational laws change. Mediation is starting to be seen as a 

convenient resource to be present in practical lessons as a way for students to improve 

themselves and well as learn English. This is reflected in the fact that is now considered 

a competence to be evaluated along with the rest of the skills. As mediation’s inclusion 

could entail (and is entailing) a change in the classroom methodology and practice is 

presented as a challenge for teachers, but they are willing to learn about mediation and 

adequate ways to use it and promote it. Because of their role as teachers they are aware 

of their duty to keep updated in the educational environment, and as passionates for the 
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English language some of them confess that after this interview they are more curious 

than before about mediation and everything this concept implies.  

5. Proposal 

 

This section will provide a proposal of how mediating activities can be integrated 

in the classroom. This proposal involves adapting materials from the coursebook from 

the Think Ahead Student’s Book for 4th ESO students by Burlington Books. This student’s 

book does not contain mediation and mediating activities as such yet, but they could be 

included within each unit in different ways. In particular, this proposal will adapt five 

mediating activities for the fifth and sixth unit in different sections. These units can be 

seen in Appendix 2.  

Since each unit/module is subdivided in three sections that deal with different 

topics and English competences, five mediating activities have been adapted in order to 

be included in almost each of them.  

The first and second activity would be included in Module 5: Mother Nature. The 

first one would be part of Section A: Plant Power. The purpose of this oral mediating 

activity is to develop students’ ability to relay specific information and use mediation to 

give suggestions and information in the context of environmental issues with the 

infographic provided as seen below. 
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Your friend Andrew is worried about the condition of the planet and wants to be more 

responsible. Give him suggestions to take care of the environment with the information 

and tips that you have read in a magazine.   

 

 

This activity could be done right before turning to the reading exercise (in page 

86), so that the order of practising the skills according to the exercises would be 

mediation, reading, listening and speaking – a balanced sequence.  

The second activity would be included in Module 5: Mother Nature, in Section C: 

Extreme Weather. This oral mediation activity is designed for students to explain data 

and verbalise information from a provided image of a weather chart to another student 

based on a given scenario, which can be seen below.  

 

 

 

 

MODULE 5: MOTHER NATURE  

Section A: Plant Power 

ORAL MEDIATION 
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MODULE 5: MOTHER NATURE 

Section C: Extreme Weather 

ORAL MEDIATION 

 

Tomorrow, your friend Vanessa is going on a trip to Milan and she doesn’t know what 

to expect from the weather, so you check it. Tell her the meteorological conditions she 

will find. 
 

 

 

This activity could possibly replace exercise 5 on page 93, as even though they 

look similar, the approach of the proposed activity is highly suited for mediation since it 

meets the necessary requirements to be a mediating activity – being able to interpret and 

describe information presented in a diagram.  
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The third, fourth and fifth activity would be included in Module 6: Trending Now. 

The following activity would be part of Section A: Dressing Up. 

MODULE 6: TRENDING NOW 

Section A: Dressing Up 

WRITTEN MEDIATION 

 

You have read this article about a type of clothes that scientist have developed. 

Summarise the main ideas that are mentioned in this article.  

 

SCIENTIST MAKE SELF-REPAIRING CLOTHES 

Humans have learnt many things from nature that help us in our daily life. The latest 

thing is self-repairing clothing. Scientists have developed a way for cotton, linen and 

wool clothes to repair themselves, without the need for sewing. Scientists from the 

Naval Research Office and Pennsylvania State University in the USA looked at how 

squid can cling on to things so well. They found a protein in the teeth that cover the 

suckers on a squid. The protein is like the one found in the silk that spiders use to make 

spider webs. It is very strong and stretchy. 

The new protein is now part of a coating, which is put on clothes. A rip or tear in clothes 

joins together in less than a minute after it is dipped in water. This could be useful for 

military and survival clothes. People will be safer with clothes that repair quickly and 

easily. A scientist spoke about the invention. He said: "The coatings are thin, less than 

a micron, so they wouldn't be noticed in everyday wear." He added: "Even thin, they 

increase the overall strength of the material. For the first time, we are making self-

healing textiles." 

 

Source: 

Scientists make self-repairing clothes. www.breakingnewsenglish.com. (2016, August 

16). https://breakingnewsenglish.com/1608/160816-self-repairing-clothes-2.html 

 

The aim of this written mediating activity is students being able to summarise an 

article about fashion, processing the information and understanding it to condense it and 

reformulate it. An adapted piece of news has been used so that it is accessible to their 

English level. It could be done right after the listening exercise 9 in page 101, right in the 

middle of section A before getting into the part of grammar in pages 102 and 103 to try 

to avoid mixing skills and competences.  
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The fourth activity would be included in Section B: Going Online, which can be 

seen below. 

MODULE 6: TRENDING NOW 

Section B: Going Online 

WRITTEN MEDIATION 

 

Your British friend Paul is afraid of suffering a cyber-attack. You have found this 

information but he does not know Spanish. Write an email telling him the relevant 

information. 
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In this written mediating activity students will be able to interpret a text and 

reproduce an approximate translation that retains the necessary information in the form 

of an email. The aim is to achieve communication in an interlinguistic context, forcing 

students to be clear and accurate when conveying the message. It could be done after 

exercise 14 on page 106, since it addresses the possible problems of social media. The 

activity designed provides an infographic in Spanish focusing on ways to avoid cyber-

attacks in order for students to interpret the written text and transform it to create an 

appropriate translation while maintaining the meaning of the original one. 

The fifth and last activity would be included in Section C: Bon Voyage. The 

objective of this written mediating activity is that students are able to take notes while 

watching a video about tourism in Paris, grasping the relevant information and express 

then coherently. The activity would be presented as the following: 

 

MODULE 6: TRENDING NOW 

Section C: Bon Voyage 

WRITTEN MEDIATION 

 

You are going on a trip to Paris and you want to gather information about things you 

can do there. Take notes of the information you find relevant. 

Remember! 

- You can take notes as a list of key points. 

-  Be precise with you notes in order to complete them using your own words. 

You will have 2 minutes to check it. 
 

 

Source: Easy Travel. (2023, November 1). Top 5 things to do in Paris, France | 

Travel Guide. YouTube. https://www.youtube.com/watch?v=ijsn6W8_2Rk 
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 The video can be played twice in order for students to complete the information 

from the video. They can use their own words always being faithful and accurate to the 

ideas mentioned. Students are encouraged to use a list of key points to facilitate the task. 

This activity could be done after exercise 15 in page 110 because it also mentions Paris 

and so, could be thematically related. 

6. Conclusions 

 

The purpose of this thesis has been to analyse whether mediation is being taught 

in Compulsory Secondary Education and make a proposal of how mediating activities 

can be introduced in the classroom. The evident result of this thesis is the existence of a 

discrepancy that indicates a gap between the CEFR’s vision for mediation and mediating 

activities and the actual practical implementation in the classroom. The CEFR provides 

guidelines for mediation and includes tasks for practising it that appears to be inconsistent 

with real-life experiences. One reason for the existence of this gap is the clear lack of 

training and lack of resources that educators face to teach mediation properly. 

Additionally, the CEFR sets a series of expectations that are not possible to fulfil due to 

the diverse situations that take place in the classroom, such as the limited time of lessons. 

As a result, the mediation competence ends up being assessed yet as another of the 

traditional language skills (writing, reading, listening and speaking). However, the gap 

seems to be narrowing down since the second conclusion reached has been the positive 

attitude towards mediation, the recognised importance of mediating activities and their 

benefits. The inclusion of mediation and mediating activities in the classroom translate in 

better results in students in relation to learning a second language such as English, since 

it has been repeated and mentioned the effectiveness among those teachers who do 

include them in their lessons. The ones who do not, are ready to accept and be provided 



27 
 

with materials as to comply with the new educative curriculum and keep up with teaching 

strategies.  

The activities proposed in this thesis would enable the integration and inclusion 

of mediation in the classroom so that it could be assessed as a communicative competence 

just as the curriculum requires. With the intention of facilitating and illustrating those 

teachers who do not include it in their lessons, these mediating activities relate to 

materials already provided by a student’s book making them more accessible and easier 

to implement. Inspired by existing materials and resources, these activities can be used as 

a model for teachers to incorporate mediation into their teaching while helping them to 

better understand the concept and its dynamics.  

Due to practical limitations with the number of interviews carried out, the 

conclusions of this thesis cannot mirror the general and current reality of mediation and 

mediating activities in the Spanish classrooms. Still, the conclusions that have come up 

from this particular thesis are revealing and interesting, offering the perception of a small 

number of English teachers that could encourage a deeper investigation on whether 

mediation is actually integrated in Compulsory Secondary Education in Spain or not, in 

which ways, and the reasons for it.  
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8. Appendix  

 

Appendix 1. Interview questions. 

Appendix 2. Module 5 and 6 from Think Ahead Student’s Book (Burlington Books) 

for 4th ESO. 

 

 

 



Appendix 1. Interview questions. 

 

1. How would you describe or define the concept of “mediation”? 

2. Which courses do you teach? 

3. Do you include mediating activities in the classroom?  

If the answer is yes: 

3.1 How much time do you spend working with mediation in the classroom? 

3.2 Do the activities depend on the student's level in the English language? 

3.3 In which ways do you adapt mediating activities to meet the needs and 

learning styles of students in your classroom? 

3.4 Which type of mediating activities do you use? Why not others? 

3.5 What piece of advice would you give to teachers who are trying to introduce 

mediating activities in the classroom? 

If the answer is no: 

3.6 Which is your main reason for not including activities in the classroom? 

3.7 What would have to change in order for you to include mediating activities 

in the classroom? 

3.8 Have you observed other teachers successfully integrating mediating 

activities into their teaching, and if so, what aspects of their approach do 

you find inspiring or worth considering? 

4. Do you think practising mediation is useful for students? 

5. How do you see the concept of mediation evolving in education, and what role do 

you think it will play in the future of teaching and learning? 

 



Appendix 2. Module 5 and 6 from Think Ahead Student’s Book (Burlington Books) for 

4th ESO. 

 






































































