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1. Introduction and justification

This unit has been prepared for one group of 2nd Bachillerato in the Pablo
Serrano High school, situated in the "Las Fuentes" neighbourhood in Zaragoza. This is a
working class district which was built in the beginning of the 20th century with the
industrial development of the city and the construction of condominiums for the
workers of the area. The “Pablo Serrano” High school is a quite big school situated in a
low-middle class context with a significant array of students with very different
interests, needs, backgrounds or motivation. Education of ESO, Bachillerato and
Professional Qualification are offered in the “Pablo Serrano”, but as there are over a
thousand students studying at the school, there are also several programs allocated to
the attention to diversity, such as PCPI, PAB or PT.

The class this unit plan will be implemented is one with 26 students of one of the
groups of 2nd Bachillerato of the centre. They would be often called the 'not-so-good'
group, but the truth is that it was the most heterogeneous group. There were very
different levels of English, as some students could already speak quite fluently and
other could not speak very much, and at the same time there were students from very
different personal backgrounds; e.g., one student who was raised in Senegal, or another
one whose family came from Colombia. Therefore it was certainly a challenge to take
this into account and integrate this diversity in the unit plan. 1 was given the topic
"Celebrations™ by my tutor, so this is the starting point for each of the lesson plans.
Different subtopics have been approached so that every lesson plans is different from
the previous one in form and content, but still has a common root that connects them all;
for example, one can find himself/herself working on Aprils' Fools one day, on different
celebrations around the world or with lottery celebrations.

This unit plan adjusts to the legal context given for that year and course,
therefore it relates to the legal guidelines pointed out in the BOA, published on the 17th
July 2008 and the LOE of 2006 which define the competences, objectives, contents, the
methodology and the evaluation criteria that should be followed for second of

Bachillerato.
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2. Contribution to the key competences

In difference with that of the Compulsory Secondary Education, the key
competences are not explicitly defined, nor structured for Bachillerato in the LOE. (It is
only briefly named that students should be able to get into active life with responsibility
and competency) Given the present situation, the Aragonese Curriculum suggests that
those key competences of the previous stage are still applicable bearing in mind that
they have been introduced by following European indications. Those are, to some
extent, copied from the previous stage in the Aragonese Curriculum, even though they
are all included within the communicative competence. It is stated that the Bachillerato
stage should follow similar guidelines to those of the previous stage, but at the same
time, it should be taken into account the new characteristics of a more mature and

autonomous student body.

e Competence in linguistic communication: As students are continually interacting

with each other and with the student, they have to communicate ideas
constantly. There are jigsaw exercises in which there is information gaps and the
only way to solve is by using the linguistic communication.

e Learning to learn competence: The tasks provided to the students ask them to

actively work on their own having the tutelage of the teacher, therefore it is them
who are to learn by themselves, being the teacher a mere facilitator of the
process.

e Competence in processing information and use of ICTs: By using computers to

search for information online to complete tasks that require the use of ICTs, as
well as processing the information contained in the videos presented in the
classroom.

e Cultural and artistic competence: Many of the topics are cultural related issues

and the writing assignments are thought to promote their creativity and to help
them think further than their usual boundaries. As well several different topics of
other cultures are presented to them about which they might have never heard
before, opening their eyes on those issues.

e Autonomy and personal initiative competence: By offering the students an array

of different topics to which they can relate to in an open way, they have the
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chance to autonomously put in the information they might consider relevant and
of their interest.

e Competence in social skills and citizenship: One of the main aspects that is

tackled in this unit plan are the social skills, as students are most of the time
working with their partners, getting to know each other and exchanging ideas

with one another.

3. Objectives

The objectives for this unit plan have been designed according to those objectives
defined for the academic stage of Bachillerato in the BOA July 17th 2008:

1. To express and interact orally in an spontaneous and effective way in various
communicative situations to be able to exchange information on different topics, such as
different celebrations or to come to an agreement within a group.

2. To understand oral texts about cultural celebrations related to the English-speaking
world and from different sources such as internet and from newspapers.

3. To express oneself in written form clearly and well-structured, in an adequate style to
the addressee and bearing in mind the communicative intention of the produced text.

4. To understand and explain written texts about celebrations with different related
topics and genres.

5. To autonomously read texts with different goals, according to their interests and
needs, such as the organization of a trip, taking into account reading as a source of
information, enjoyment and leisure.

6. To use the foreign language in an autonomous way to progress in their learning by
reflection on its working, its acquisition and the development of diverse learning
strategies, using all means at their reach, including the information and communication
technologies.

7. To get used to different celebrations that constitute part of the aspects of the
sociocultural environment of the foreign language to facilitate better intercultural

comprehension.
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8. To develop autonomy of learning by active participation in the planning, evaluation,
and control of the process, explaining the decision and accepting the responsibility

attached to them.
4. Contents

Bloque 1: Listening and speaking.

-Understanding the general and specific meaning of conferences and discourses about
concrete topics and with certain abstraction within the field of general and academic
interest of the student body.

-Use of strategies to understand and infer non explicit meanings, to understand the main
ideas or to check comprehension using contextual keys in orals texts about diverse
topics.

-Improvised oral production of diverse messages related to their interests and
presentations previously prepared about general topics or about their specialization with
reasonable fluency and formal correction.

-Participation in discussions and debates about current issues, offering relevant
information, using appropriate examples, defending their points of view with clarity and

showing a respectful and critical attitude towards other people's interventions.

Blogue 2. Reading and writing.

-Prediction of information based on textual and non-textual elements of written texts
about diverse topics.

-Comprehension of general information, specific and detailed in different textual genres
referred to an array of topics.

-Planning the writing expression by using mechanisms of organization, articulation and
cohesion of the text.

-Composition of texts with a certain degree of complexity about current issues, with
personal or academic interests, with clarity, reasonable formal correction and adaptable
vocabulary according to the topic and using the appropriate register.

Blogue 3: Knowledge of the inner workings of the language

-Increase in the variety and complexity of the grammatical structures used in the
communication and the variety of functions, according to the different types of text and

communicative intentions.
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-Participation in the taking of decisions about the learning process: identification of the
own needs, objectives formulation, planning and monitoring of the process.
-Autonomous use of different learning resources: digital, bibliographic database, etc,...
-Application of strategies to revise, expand, and consolidate vocabulary and linguistic
structures.

-Interest in take advantage of the learning opportunities, inside and outside the
classroom, using the information and communication technologies.

-To value the confidence, initiative, and cooperation to learn languages.

Bloque 4: Sociocultural aspects and intercultural awareness.

-Reflection about the significant similarities and differences between customs,
behaviours, attitudes, values or beliefs hold between the speakers of the foreign
language and the learner's own language.

-Use of different registers according to the context, interlocutor, communicative
intention, communication channel, etc,...

-To value the foreign language as a means of communication and understanding
between people, as a way to facilitate access to other cultures and to other languages as
well as to personal enrichment.

-Acknowledgment of the importance of the foreign language as a way to access to

knowledge that are of the future academic and professional interest of the student body.

5. Methodology

Since my personal perception of the teaching-teaching process is usually one

which has historically tended to focus more on the formal aspects of the language such
as grammar and vocabulary, | have decided to follow a more cooperative and
communicative approach by using a Task-based syllabus, so students are given the
opportunity to use the language in a integrated way in the classroom beyond the typical
teacher-student interaction, in order to promote the student's output, not forgetting at
any moment that they should also be given enabling tasks, so that they have the
necessary assets to successfully complete the activities.

The classroom activities are presented within a context which the students might
encounter in real life, so that the communicative needs to complete the tasks will be

similar to those required to successfully carry out the different activities that they could
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come across with. As these students are usually following the course book in which they
are not asked to actively participate in groups, | think they will enjoin the opportunity to
use the language actively in groups without the constraints of the book activities, letting
them to produce language more freely and boosting their motivation and interest in the
classroom activities. Due to the realistic nature of the activities, skills are usually
integrated and no lesson is focused on a one single skill but on several of them; for
example, a listening is taken as a starting point to practice speaking by raising the
student's interests on a topic. Grammar, as such, is only approached in only one of the
lessons and from a inductive perspective, so that students have to actively come up with
the rules of the second conditional.

The Aragonese curriculum also expounds the importance of the diversity of the
tasks, communicative situations, and kinds of oral and written texts. This has been taken
into account in this unit plan by providing in each lesson a different type of activity to
the students, based on different authentic sources, trying to be as close their interests
and communicative needs as possible, so that they would be challenged to extract
relevant information from them.

Martin Ortiz (1999:151) states that "the communicative approach is an
integrative one in which the main goal is to prepare and encourage learners to exploit
in an optimal way their limited communicative competence in the second language in
order to participate in actual communication situations”. This statement should be
taken into account when planning the lessons in a communicative approach. Students
should be continuously offered opportunities to participate and use English. Only by
doing so, we will be to able to proof the students that English is not simply a subject
they have to pass, but a living language which can be extremely useful to them in the
real life. To achieve this, meaningful and realistic interaction must be sought at all
times, to show the students the use, purpose and reasons for learning a foreign
language. This didactic unit has been therefore though based on the different needs and
interests of the learners. They play a huge role in the classes, most of the time they are

the one working and not the teacher.

6. Evaluation

According to the Aragonese Curriculum, within the methodology there should
be included a system of continuous evaluation of the teaching-learning process. This
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system should guide and provide information to all the participants of the process, i.e.,

the teacher and the learners, so that the students are aware what is required from them

and the teachers can gather information on the teaching-learning process in order to be

able to deal with the different problems that may arise. In each lesson, the worksheets

are gathered as a piece of evidence of the work done, and some notes should be written

down just after the lesson takes place. This, along with the teacher's notes, will represent

60% of the student's mark. 40% of the evaluation grade is given by the student, who

will grade on each of the worksheets his/her individual performance and the group

performance. By doing so, we can have the information needed to be able to provide the

students with continuous evaluation which is suggested by the curriculum.

The following table shows the criteria to be followed in each of the lessons:

Title of the | Teacher (60%) Student (20%0) Peer/group mark (20%)

Lesson

April Fools’ -Attitude and participation in the | -Participation and attitude. -Understanding of the
classroom activities. -Oral performance. explanations of the video to the

-Accuracy in the answers of the | -Collaboration to the group to come up | partner.

listening task. with the answers. -Clarity and correctness in the

-Correctness and use of language in | -Use of appropriate vocabulary and | explanations of the video to the

the writing task. language grammar in the written text. ‘blind learner.

-Originality of the written text. -How the group worked
together to achieve the common
goal.

Strange -Attitude and participation in the | -Participation and attitude. -Fluency in the explanations of
Celebrations | classroom activities. -Oral performance. the video.

around  the | -Accuracy in the answers of the. -Clarity and fluency of presentation of the | -Clarity and correctness in the
World -Correctness and use of language. group ideas to the rest of the classmates. explanations of the video to the

-Conciseness and clarity of | -Correct use of appropriate vocabulary and | 'blind learner.

summarized ideas. language grammar in the presentation. -How the group  worked

-Crosswords performance. together to achieve the common
goal in the crosswords.

Burning Man | -Attitude and participation in the | -Participation and attitude. -Fluency in the explanations of
classroom activities. -Oral performance. the video.

-Accuracy in the answers of the | -Collaboration to the group to come up | -Clarity and correctness in the

listening task. with the answers. explanations of the festival.

-Correctness and use of language in | -Accuracy in the answers of the listening | -How the pair worked together

the writing task. task. to answer the questions.

-Originality of the written text. -Use of appropriate vocabulary and

language grammar in the answers of text.
Lottery -Attitude and participation in the | -Participation and attitude. -Group performance and
celebrations classroom activities. -Understanding of the text and questions. participation.

-Accuracy in the answers of the | -Collaboration to the group to come up | -How the group worked

listening task.

-Correctness and use of language in
the writing task.

-Originality of the written text.

with the answers.

-Appropriate use of second conditional in
the 'Building around Game'.

-Creativity.

together to write a nice story in
the 'Building around Game',
taking into  account the
participation of all members of
the group.

International

-Attitude and participation in the

(Individual mark 40%)

N/A
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wedding trip | classroom activities. -Participation and attitude.
-Accuracy in the answers of the | -Use of computer technology to find
listening task. relevant information.
-Correctness and use of language in | -Use of language to find relevant
the writing task. information.
-Originality of the given answers. -Use of appropriate vocabulary and
language grammar in the answers.
Gloucester -Attitude and participation in the | -Participation and attitude and creativity. -Clarity and correctness in the
Cheese classroom activities. -Oral performance in the debate. explanations of the video to the.
Rolling -Accuracy and clarity in the answers | -Contribution the group's success in the | -How the group  worked
of the written task. questions of the texts. together to find the answers of
-Correctness and use of language in | -Collaboration to the group to come up | the texts.
the speeches. with the good arguments. -How the members of the group
-Originality and clarity of the | -Use of appropriate vocabulary and | supported their stance with
arguments. language grammar in debate. arguments.

7. Differentiation

The Organic Law 2/2006, 3" of May, of Education, states that a high-quality
education should be provided to all students. The context for which this unit plan has
been designed is one of high diversity among the students. High diversity in knowledge
of the language, motivation or personal background among other factors was present,
and it should not be ignored, as this can have a huge impact in the performance of the
classroom.

Different difficult activities were programmed so that every student could
benefit from them, either by being a very challenging activity, by working as a review
activity. Some of the texts we would be working with were graded in difficulty, and this
was explicitly told to the students, so that they could choose themselves according to
their motivation or English level. At the same time, a lot of group work is present in the
unit plan, so that the students with more problems with the language could be helped
out by those whose command of English is better. The cultural diversity was also
introduced by the different celebrations that are shown. This shows the students the
cultural differences among civilizations, so that they can better infer and understand the
globalized world we live in. By having different types of activities, organized in a
different way, we allow all different types of learners to enjoy and make the most of the
English lessons.
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8. Lesson plans

1. April Fools' Day

Time and date: 1/04/2014 11.30AM Grade: 2nd of Unit of Work: Celebrations
Bachillerato
Number of students: Title of the lesson: April Fools' Day
26

Learning Outcomes:
-To be able to predict outcomes from events, ideas or celebrations.

-To be able to recognize key words, and to use them in order to construct the schema of a discourse
-To infer the setting of listening text, using gestures, body language, and nonverbal clues to decipher meanings.

-To be able to listening for specific details in spoken text. (Scanning)

-To express relationships between parts of a spoken utterance through cohesive devices

-To be able to listen to obtain the gist of spoken text (Skimming)

Activities:

-To exemplify the main idea of April Fools', the lesson will begin with a small prank played
by the teacher, who will ask the students to get ready for an English grammar exam. After
the confusion among the students, the teacher will tell the students the truth and will ask the
students if they know which date it is. As they will presumably not know, a brief
explanation of April Fools' Day will be given.

-The teacher will introduce the video (https://www.youtube.com/watch?v=27ugSKW4-QQ)
that students are going to watch. A role-play will start from this moment, students will sit in
pairs as if they were with their blind grandfather and deaf grandmother and they would be
the grandchild watching the TV together. This videos of a television prank will be played,
but the teacher will not get into detail. Simply saying that is a April Fool's Day prank played
on the audience of a BBC TV Programme in 1957. One of the students will be sitting with
his back turned to the screen, so he/she will not be able to see as he/she were actually blind.
The video will be played muted and in the second 1'13" the video will be stopped and the
students facing the video will have to describe to their classmates what they have seen so
far. The student who is sitting with his back to the video has to write down the key ideas.
The same procedure will be followed in the second 2'09" and 2'30". Then the class will
discuss and try to guess what the video is about. The teacher will write down the main ideas
that student propose and can also give some clues on the video. Students will be told to
guess where the story takes place, and to what is not true in the video?

-Now they will be given a sheet with some vocabulary and some questions related to the
text. The students will be asked to read through the questions and with every student facing
the screen the video will be played again will normal audio. Then the questions will be
answered by the students.

-The teacher will promote a little discussion on these questions:
-How do you think people felt after watching this clip back in 19577
-Did they believe it or did they realize it was a prank?
-Would you have believed it or not?
-When does a prank go too far? What lines should never be crossed?

Time:

Procedure:

5|

15'

10

10'

e Teacher speech
e T-S Interaction
e Class discussion

e Teacher speech
e T-Class
e S-S Interaction

e T-S Interaction
e Group work

e T-S Interaction
e Group discussion

¢ Individual work

Materials:

-Projector
-Whiteboard

-Work sheet
(Annex 1
Worksheet)

10
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-The students will be asked to write a short piece of writing in which they play the role of a
TV scriptwriter and have to prank the audience. They will have to hand in this task.

S e Student
-A couple of voluntary students will perform their writing in front of the class as if it were presentation
the news.

Evaluation of the learning and teaching process:

-Have | predicted properly the timing of each sub-activity?

No, | have had to rush in some parts to keep in with the scheduled timing | had proposed, but still there was no time left to do the
final activity.

-Was the provided vocabulary useful to ?

Yes, students found it useful. It helped them to know what to expect and to set a context a bit more concrete.

-Did the students need a second listening of the text? Was it enough to play just once the audio?

Yes, some students preferred to listen to it a second time to make thing a bit more clear.

-Have | planned a proper extra help to the students if the text is too difficult?

No, but it was not necessary as the difficulty of the text was correct.

-Was the listening tasks too easy to answer? Were they relevant?

-No, they found them appropriate and relevant to the given video, but after a couple of activities they already knew what the video
was about,

-Have the students been able to infer the context of the listening text from non verbal communication and clues?

Yes, they guessed right to say that the people in the video where harvesting something from the trees, even though they did not
know what it was.

-Were the students interested in the topic? Did they find it amusing?

Yes, even though it was a clip from the 50s they found it very interesting as pranks are very trendy these days. They usually
believe that times where there was only black and white movies were very boring and lacked humour, but this made them view
that humour is not a thing exclusive from our times.

Assessment and feedback:
-While working in pairs, the teacher will walk around checking if the students speak in English among themselves.
-After the students hand in the texts, the teacher will correct their work and feedback will be provided in the following class.

Action Points: Homework:
-There was not enough time left for the students to perform in | -None

front of the class the pieces of writing they had prepared. This
activity should be omitted.

11
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2. Strange celebrations around the world

Time and date: 2/04/2014 11.30AM Grade: 2nd of Unit of Work: Celebrations
Bachillerato
Number of students: Title of the lesson: Strange celebrations around the world
26

Learning Outcomes:
-To be able to understand the

-To understand the oral explanations of the different celebrations of their classmates.
-To be able to understand definitions of words and find them in the text. (Scanning)

main ideas of a text of a strange celebration found around the world(skimming), to
summarize the main idea of the text in few words, and to explain it to their classmates.

Activities:

-Teacher will show 3 images of strange Spanish celebrations and ask students what they
think is going on in the photos. The teacher will finish by asking if it is only in Spain
where there are traditional weird celebrations.

-Texts are numbered from 1 to 4 and will be shuffled before giving them to the students,
so they will be randomly distributed. The teacher asks the students to take a piece of paper
and tells them that they will have to hand it in at the end of the lesson. They sit in groups
of 4 or 3 students with those students who share the same text. There will certainly be
different groups with the same text.

-The titles of each text will be folded, so students cannot read it at first sight. They will be
asked to look at the images and to brainstorm and discuss in their groups what they think
about these celebrations are and where they might take place. Each student should say one
word at a time and if they want to skip they have to write it down. They have to write
down the words that they come up with. [Students write on their piece of paper: "1. Group
brainstorming”. The teacher should write this on the blackboard.]

-The teacher asks them to read the text individually and explains that each student should
write down 3 sentences that help explaining the celebration explained in the text. [The
teacher will set the timer on the projector, so every student will know how much time
he/she will have to read the text.] The teacher will ask a student to explain the instructions
to the rest of the classroom, to check that the students know what they have to do. The
teacher will walk around the tables just in case help is needed. [Students write on their
piece of paper: 2. Individual ideas]

-When the time is over, speak with your partners what you have understood and discuss
which three key ideas the group considers to be the most relevant of the text. Come to an
agreement to decide which three main ideas will be chosen by the group. Each student
should write them down in his/her piece of paper. [Students write on their piece of paper:
3. Group ideas]

-Groups of 4 will be formed with students who have read different texts. The students will

Time:

Procedure:

5!

5'+3'
(Extra
time is
already
planned
to adapt
to the
student's
pace)

5|

12' (3'x

e T-S Interaction
e Class discussion

e Class
management

e S-S Interaction

e Individual work
e T-S Interaction

e S-S Interaction
e Group discussion

e S-S Interaction

Materials:

-PPT (Annex
2 PPT)

-Texts on
Strange
celebrations
(Anexo 2 texts
strange
celebrations)
-Annex 2
Worksheet

12
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take turns of 2 minutes and will speak to the rest of the group about the celebration he/she | 4

has read and should express his/her personal opinions on whether he/she liked or dislike | students)
the celebration and why. The listeners should write down the main idea for each of
member of the group. [Students write on their piece of paper: 4. Personal opinions. a) b) ¢)
(each letter will correspond the students' names)] The youngest student will begin and then
in clockwise order.

. . . . . 10'+3' e Group work -Crossword
-Crosswords competition. Each group will be given the crossword puzzle in which there e Class discussion puzzle sheet
are word from the 4 texts and they have to complete it in groups. The first group to finish (Annex 2 -
wins. When a group finishes, the remaining groups have to ask the winner for Crosswords)

clarifications.

Evaluation of the learning and teaching process:

-Have | predicted properly the timing of each sub-activity?

Yes. | had to force the pace of the lesson, so that all exercises could be done, but at the end there was no time left.

-Were the students able to complete the tasks?

Yes, but they had little problem with the individual ideas and most of them copied the sentences straight from the text.
-Were the texts' difficulty adequate to the student’s level?

It could have been done better, as the texts' difficulty were very different from one another, they should have been graded
according to their difficulty and shared out according to the level of each student.

-Were the students dynamic and active during the activities?

Yes, they were really active and with a positive attitude because they had not done any activity so far that requires so much
involvement.

-Were the students interested in the topic? Did they find it amusing?

Yes, they found the different celebrations very curious and entertaining.

-Were the students motivated in the crosswords competition?

Some yes, there were a couple of them that did not participated much, but most of them liked the competitiveness of the activity.

Assessment and feedback:

-The students' sheets will be gather to provide them with feedback on their motivation and involvement in the classroom, as well
as with other more linguistic related issues.

-As the students will be working in groups, the teacher will walk around the classroom helping the students out with anything that
may occur.

Action Points: Homework:
-1t should be clearly stated that copying directly from the text | -None
is not allowed, as several students were doing this.

13
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3. Burning Man

Time and date: 3/04/2014 8.30AM Grade: 2nd of Unit of Work: Celebrations

Bachillerato

26

Number of students: Title of the lesson: Burning Man

Learning Outcomes:
-To be able to deduce the meaning and use of unknown words.
-To be able to infer the setting for a text.
-To use nonverbal clues to decipher meanings.
-Skimming: listening to obtain the gist of spoken text.
-Scanning: listening for specific details in spoken text.
-To be aware of the layout, purpose, status and style of a text.
-To express relationships between parts of a written text.

Activities:

-The lesson will begin by playing a short clip 'Drone's eye view of BurningMan 2013’
(https://www.youtube.com/watch?v=m2ThTh6iffA) The teacher will stop the video in the
minute 1' and will ask the students what they think it is about and try to elicit some words
from the students.

-What are these people doing there?

-Is it real or has this video been made by computer?

-Where do you think this event is taking place?

-The teacher will try to get the students to match the following words with the images
shown on the worksheet. They should guess the meaning of the following key words
which will appear in the following video. Either by trying to show word-attack skills to
guess the meanings of words, or by showing them within a sentence and trying to use the
context to guess their meaning.

-self-reliance, effigy, pilgrimage, trace, to dispose, kinship, to go up in flames

-The main video will be played twice: '‘Burning Man Festival: History of the Celebration’
(https://www.youtube.com/watch?v=TNv93IgQymA). The first time, students will be
asked to focus on the main general idea of the video.

-After the first visioning, students will be given the worksheet with some questions related
to the text. They have to read them prior watching the video again and depending on the
student’s needs the video will be played with or without subtitles.

-Students will pair up and try to answer the proposed questions.

-Teacher will try to put the answers in common and will clarify the meaning and
vocabulary questions that may arise. If needed, some specific parts of the video will be
replayed.

Time: Procedure:
5' e T-S Interaction
7' e T-S Interaction
n e S-S Interaction
6' e Individual work
e T-S Interaction
5' e S-S Interaction
e Group discussion
8I

e S-S Interaction

Materials:

-Projector

-Worksheet
(Anexo 3 -
worksheet)

14
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3
-Teacher will link this with the following task by creating a small talk in the classroom o Individual work
about big festivals and events, trying to engage students so that they describe their own
personal experiences.

10
-Writing activity. Students have to write a postcard to a new friend they have just met at
the Burning festival. (See worksheet)

Evaluation of the learning and teaching process:

-Have | predicted properly the timing of each sub-activity?

Yes. The timing was good, but this depends on the students' motivation the day this lesson plan is implemented, because they
were very focused throughout the lesson, so not much time was lost between activities.

-Was the provided vocabulary useful to understand the video?

Yes, these key terms helped them to have a general idea of what the idea of the video could be related to.

-Did the students need a second listening of the text? Did they need the subtitles?

Yes, a second listening was needed. | decided to provide them with subtitles in the second viewing to help them understand
more.

-Was the listening tasks too easy to answer? Were they relevant?

Some were easy to answer, but there were a couple of them which were not answered by anyone.

-Have the students been able to infer the context of the listening text from non verbal communication and clues?

Yes, as some of the students did not understand very much, they relied on the images to gather extra information on the video.
-Were the students interested in the topic? Did they find it amusing?

Yes, they had never heard of such a festival and the amazing stuff seen on the video made them very jealous. They would
rather be in the festival than in the classroom.

-Did the students get engaged in the writing activity?

Yes, this group is a very creative one which seems to love this kind of open exercises in which they are let free to use language as
they want.

Assessment and feedback:
-The teacher observes how the students interact with each other during the activities, providing feedback and support when

required.

-The worksheets are gathered to provide feedback afterwards.

Action Points: Homework:

-1 did not print out the worksheet in colour, so the images -The students who did not finish the writing activity will hand it
were not very clear. That would help them to understand in the following session

them.
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4. Lottery celebrations

Time and date: 8/04/2014 11.30AM Grade: 2nd of Unit of Work: Celebrations

Bachillerato

26

Number of students: Title of the lesson: Lottery celebrations

Learning Outcomes:
-To be able to recognize grammar features.
-To identify and understand the gist of a written text.
-To be able to develop and idea found in the text

-To use an appropriate format in the performances, to maintain the audience engagement and to

information in an appropriate sequence.

present the

Activities:

-The teacher will begin the lesson by showing a picture of a couple celebrating. Students
have to say why they think these people are celebrating. Eventually the lottery will come
up, if not the teacher should suggest it.

-The worksheet will be given to the students. They will read it and discuss questions in
pairs.

-Class share. The questions will be then discussed with the whole group.

-The teacher will try to elicit what the students know of the type two conditionals. A
couple of sentences of the last of the questions of the worksheet will be written on the
blackboard and the students will be asked to come up with a rule.

-Each student takes a piece of paper and groups of 4 or 3 are formed. Students will play a
version of the game "Building around” taken from "Fun with Grammar™ by Suzanne
Woodward. They will be writing as many stories as the number of students a group has.
Every composition will begin by "If | won the lottery, | would..." and will be completed by
the first student. The stopwatch will be set for a minute and a half for each sentence, after
that the students will pass their piece of paper to the next student, therefore they all will be
writing in every piece of paper. Students have to link the previous sentence with the
following one by reformulating and adding new information.

-Each group will choose the story they like the most and, taking turns, they will have to
perform it on stage as a short theatrical play.

Time: | Procedure:

5' e T-S Interaction

10' e Individual reading
e S-S Interaction

5' e Class share

I e T-S Interaction

12' e Individual work
e Group work

12' e S-S Interaction

e Group discussion

Materials:

-Projector
-Lottery
winners.jpg

-Annex 4
Worksheet

Evaluation of the learning and teaching process:

-Were the students able to complete the tasks? Were the text's difficulty adequate to the student’s level?
Yes, they all made correctly and without big problem, so the text might have been a little too easy for their level.

-Have my students been able to correctly produce type two conditionals?

Yes, the inductive approach was very useful, as they had to actively understand the functioning of this grammar point.

-Have | managed to clearly explain the 'Building around' exercise?

16



Annex /.1 Learning Unit

Yes, even though I had to explain several times, so everyone knew how to properly do it.

Assessment and feedback:
-The teacher will observe the students who commit mistakes and oral feedback might be given.
-The written stories will be gathered to provide written feedback to the students.

Action points: Homework:
-The stories they wrote did not make much sense, so the -None

performances did not work very well.
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5. International wedding trip

Time and date: 9/04/2014 11.30AM | Grade: 2nd of
Bachillerato

Unit of Work: Celebrations

26

Number of students: Title of the lesson: International wedding trip.

Learning Outcomes:
-To be able to identify certain information a written text. (Scanning)
-To use the ICTs to select and extract relevant information.
-To autonomously understand the information of a webpage.

-To draft and write a text to be delivered in the context of a wedding.

Activities:

-The teacher will play this wedding proposal video and will promote a small
talk with the students about weddings.
(https://www.youtube.com/watch?v=UtPkxzHKLpk)

-What do you think about rejecting the proposal in public?

-What would you have done?

-Would you ever publicly ask anybody to marry you?

-Students will work individually in each computer and should fill up the
worksheet with the different tasks. The teacher explains what they should
do.

-Students book a flight on the Ryanair website or on any other flight
company they might find.

-Students book a hotel online. They can access any website like
www.booking.com or www.ebooker.com

-Students buy a wedding gift at Harrods' website. They have to choose
among the available presents in the website.

Class management

Time: Procedure:

7' e T-S Interaction
e Class discussion

3 .

15' e Individual work

15' e Individual work

15' e Individual work

Materials:

-Projector

-Worksheet
(Annex 5

Worksheet)
-Computer

Evaluation of the learning and teaching process:
-Have | been able to help the students complete the different activities?

Yes, | walked around the classroom helping the students when they could not know how to advance or how to write down what
they have found or chosen, but at the same time, they were helping each other out very much.

-Have | predicted properly the timing of each sub-activity?

It depends, for some students the timing was very good, but others needed much more time and could not finish all the

activities.
-Were the students interested in the topic? Did they find it amusing?

Not really, but the fact that we were working with the computers did the task much more entertaining for them. They liked very

much the things they found at the Harrods' website.
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-Were the students able to complete the tasks?
Yes, they knew more or less how this kind of websites work, so the context of internet helped them to understand their
structures.

Assessment and feedback:
-Students have to hand in the trips they have organized. Clarity and correction will be expected.
-Real time feedback is given throughout the lesson so that they can realize the mistakes they might commit.

Action points: Homework:
-None -Writing the wedding speech to be delivered in the event.
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6. Gloucester Cheese Rolling

Time and date: 10/04/2014 8.30AM Grade: 2nd of Unit of Work: Celebrations
Bachillerato

26

Number of students: Title of the lesson: Gloucester cheese rolling

Learning Outcomes:
-To be able to understand the main ideas of a text (skimming)
-To summarize the main idea of the text in few words.
-To recognize specific ideas and pieces of information within a text. (scanning)
-To be able to take turns in a discussion and to react to other classmates' arguments.

Activities: Time:

Procedure:

-The teacher will play a video (https://www.youtube.com/watch?v=fflaVzavIxE) to introduce the | g
topic of the lesson. He/She will stop the video in the minute 2.15 and ask the students what they
think that may occur just afterwards. Is the man in the video trying to break a new world record?
what is he willing to do? why are there people gathering in this place? Do you think this is real?
What clues do you have so far in the video? After a small talk, the video will be played until the
end, disclosing the race down the hill chasing the rolling cheese.

-The 3 texts are graded according to their difficulty. (Normal, challenging and very challenging | 5'
difficulties) and they are offered to the students, so each of them will choose the one which he/she
believes adapts more to his/her motivation or skills. Students with the same text will get together
and will be asked to read their texts.

-Afterwards, they will be asked to comment the text in groups and to make some annotations, as | g
they will not be allowed to take the original texts in the following step.

-New groups of 3 students will be formed in which each of them should have read a different text. 9'(3'x3
Taking turns, they should explain their group mates what the text is about and to comment on one studen
specific aspect that they have found curious. ts)

-Students will be asked to take back the texts and to take turns asking the given questions. Each
text has questions whose answers are found in any of the texts of the other group members. They
have to take turns and write down the different answers they may come up with.

10'

-The teacher will ask the students from different groups to comment on the different questions | 9'
and the class will share their answers and opinions.

-Class debate: One of your friends have decided to participate in the event, but you think that he | 10"
should not, because he may get injured or even die. Students will be asked if they believe that this
event should be banned because of the health risks. The following statements will be read aloud
and students have to decide whether they agree, disagree, partially agree or partially disagree.
There will be 4 signs on each corner of the classroom with the different opinions and students
have to move around the room with each statement. A member of each group should argue why
they have decided to defend their stance.

-This event should be completely banned, as it is threat to the public health.
-Participants should pay by their own the medical expenses in case they get injured in
the event.

e T-S Interaction
e Class discussion

e Class
management
e Individual work

e S-S Interaction

e S-S Interaction

e S-S Interaction
e Individual work

e T-S Interaction

e Group
discussion

Materials:

-Video
projector

-Work sheet
(Annex 6
worksheet)

-Annex 6 -
dynamic
debate signs
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-Police should impose big fines to those who attend this banned event
-The woman who provides the cheese of the event should also be fined.

Evaluation of the learning and teaching process:

-Have | predicted properly the timing of each sub-activity?

Yes. The timing was good.

-Have | provided sufficient explanations and help to the students?

Yes, the students knew well what to do.

- Were the different texts' difficulty adequate to the student’s level?

Yes, as there were three different levels, each students picked the difficulty he/she felt was good for him, but because of group-
forming requirements, some students had to work with texts a bit more difficult than those that they chose firstly.

-Were the students dynamic and active during the activities?

Yes, they were really involved and concentrated in the classroom.

-Have the students been able to discuss the different statements and to provide arguments for their stance?

Yes, but some of them changed very easily their point of view after an argument was done, so they could not really counter argue
with more arguments.

Assessment and feedback:
-The worksheets will be gathered after the class to check the students' participation and involvement in the activities.

Action points: Homework:
-Better planning for the group formation is needed, so that -None

everyone works with the text he/she really wants to.
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9. Conclusion

After so much theory in this Masters, it has been great to be able to get to do
things on the real field. If we are to believe that 'learning by doing' is one of the most
useful approaches to learning we should definitely practice that, as is it not the same to
talk about programming a didactic unit, than to actually prepare it. It is the only way the
teacher can encounter problems that may arise while reflecting a preparing the lessons
and the whole didactic unit. Teachers always have to be able to tackle unexpected
problems and this not but the perfect practice for that. It should also be marked that
there is a huge gap between the theoretical preparation of the unit and the real life of the
classes. | thought this difference would be much less, but actually one can never predict
how things will work on the class, therefore even more value should be given to the
previous preparation of the lessons. | have had the feeling that the workload to prepare
one single didactic unit was almost unbearable, as if several of them would have to been
prepared for different classes the amount of work would be huge. | guess that the

experience plays a big role making the task much more doable.

In my opinion, students really liked what we did in the classroom mainly
because of the methodology we followed. They are used to follow the book and
grammar exercises, therefore they are not at all excited in the classroom, because they
do not seem to be involved in what they are doing. Having them playing an active role
in the classes made them involved in the process of learning without knowing. This

besides the work in groups made a difference in their attitude.

I think this paper has been one of the most productive ones so far in this Masters,
as one could finally apply all the concepts and ideas that were presented along all the
subjects and make them work together as a new machine that could actually be taken
into the road to be tested. | am certainly sure that will proof very useful in the future as a

teacher.
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Panorama BBC TV Show. Questions sheet.
April Fools' Day 1957

Useful vocabulary:

burst into flame: to be very hot. frost: a white deposit of ice particles

harvest: The process or period of gathering in crops. e.g. "farmers work a bumper year: good and productive year

longer hours during the harvest" to be puzzled: perplexed, e.g. "she looked puzzled and angry with him"
fortnight: a period of two weeks. home-grown: produced in one’s own garden or country.

crop: A cultivated plant that is grown on a large scale commercially,
especially a cereal, fruit, or vegetable.

It's 1957 and you are watching this BBC TV Show with your deaf
grandmother. She cannot understand what they said in the video and
she is very curious to know what is it about. She asks you:

-Where does this story takes place?

-Was there a good harvest? why?

-What food is picked from the trees?

-Are these people professionals in this field?

Creative writing:

You work as a scriptwriter for the TV news. Today is April's fool and you want to make fun of the
audience. Think about a prank you could play on the audience and prepare it to play it on tonight’s
show.

1) Choose a real story in the news. For example, a famous football match which has taken place
recently. Of course, you can also write a new one from scratch.

2) Invent some new features of the involved characters. For example, the referee received
money to make the home team win.

3) Add in some new objects or characters to the story. A crazy naked German entered the
football field and stole the ball.

4) Write the story to be able to present it in the TV! Use many adjectives and emotional
vocabulary to add some depth to the story.

5) Last but not least, be creative! This should be a creative writing, so don’t set yourself any
limits.













Text 1: Holi - The Indian Festival of Colours

Perhaps the most visually spectacular of
the Hindu festivals celebrated in India,
Holi is the festival of fun and playing
with colours which people throw on
each other. Holi is celebrated on the day
after the full moon in the month of
March. Holi signifies the end of winter
and the beginning of the spring. It is a
joyous celebration of the rejuvenation
of nature, and hope of happiness and
peaceful coexistence. Holi is known as
the festival of colors, and the colors
overcome the barriers of language and
transmit true feelings.

In some places in India, the night before the full moon, people gather to light bonfires to burn
the dried leaves. The fire signifies the destruction of evil - the burnmg of the 'Holika' - a

mythological character. On the next
day, people of all ages come outside
and playfully soak each other with
coloured water. Brightly coloured
powders are applied on faces, and
there is plenty of music, dance and
sweets. Young and the old put colours
on friends and dear ones. The vibrant
use of colours symbolises the arrival of
a colourful and prosperous spring
season.

Holi is celebrated by people from all castes and social classes. The celebrations start in the
morning, slow down around afternoon when people get tired of the fun. Noise and the clamor
stops, there is a contented silence all around, occasionally disturbed by the laughter of the
teenagers. In the evening, once again people visit the neighborhood with families and friends

to greet them with good wishes.

Source: http://www.goatourism.gov.in/festivals/hindu-festivals/187-holi-the-festival-of-

colours



Text 2: Hadaka Matsuri. A mysterious and exciting
festival in which almost fully-naked men compete
for good luck charms.

One of the three most eccentric festivals of Japan.
Nine thousand men wearing only loincloths struggle
with one another over a pair of lucky sacred sticks
measuring 4 cm in diameter and 20 cm in length,
thrown into the crowd by the priest from a window 4
m up. Anyone who luckily gets hold of the shingi and
puts them in a wooden box known as a masu which is
full of rice is called the lucky man, and is blessed with
a year of happiness.

The origins of this festival date back 500 years when worshippers competed to receive paper
talismans called Go-o thrown by the priest. As those people receiving these paper talismans
had good things happen to them, the number of people requesting them increased year by
year. However, as paper was easily torn,
the talismans were changed to the wooden
ofuda that we know today.

Shouting out ‘Wasshoi! Wasshoi!" the
almost fully naked men approach the
precincts. Although this festival takes place
in the cold season, the fervor of the men
waiting impatiently is so strong that they
seem to have difficulty breathing, which is
why water is splashed over them. Precisely
at midnight, the lights are turned off all at
once, the sacred sticks are thrown into the
crowd, and the intense rush to grab the sticks starts. Even if someone is lucky enough to get
hold of the sacred sticks, they are quickly taken away by others, almost like a rugby game.
Spectators usually crowd around the participants within the precincts of the shrine to
experience all the thrills and excitement of the action. But if you wish to look on safely, there
are seats available, though you have to pay for them.

Source: http://www.jnto.go.jp/eng/location/spot/festival/saidaijieyohadaka.html



Text 3: Monkey Buffet Festival in Lopburi, Thailand

It's definitely one of the strangest festivals in
the world, the Monkey Buffet Festival in
Lopburi, Thailand. The festival celebrates the
city’s most funny pets. Lopburi’s population of
macaque monkeys are well known for their
fearsome appetites, stealing snacks from
anyone who may leave some food or personal
belongings unattended.

The city residents decided the best way to deal
with their large monkey population was to : / 3
embrace them, and so began the yearly ‘Monkey Buffet Festival’. Durlng this festlval monkeys
are invited to the Pra Prang Sam Yot temple to enjoy their favorite foods like bananas, tropical
fruits, peanuts, soft drinks and much more. With over 2,000 kg of fruits and vegetables used
for the feast, it is surely the highlight from these monkeys.

Lopburi’s monkey population may be pesky but they also provide the city with a variety of
benefits. From a spiritual standpoint, according to Buddhist beliefs the donation of food to the
monkeys is a great way to increase your
good karma and judging by the looks of the
hundreds of healthy monkeys running
around the city they have taken their many
opportunities to “tum boon” (make merit).
By embracing their monkey population the
city has also turned itself into a popular
tourist destination with people from all
over the world visiting to see the monkeys.

Source: http://niceartlife.com/monkey-business/



Text 4: Day of the Dead

Day of the Dead is an interesting holiday celebrated in
central and southern Mexico during the chilly days of
November 1 & 2. Even though this coincides with the
Catholic holiday called All Soul's & All Saint’s Day, the
indigenous people have combined this with their own
ancient beliefs of honoring their deceased loved ones.

They believe that the gates of heaven are opened at midnight on October 31, and the spirits of
all deceased children (angelitos) are allowed to reunite with their families for 24 hours. On
i : November 2, the spirits of the adults come
down to enjoy the festivities that are
prepared for them.

In most Indian villages, beautiful altars are
made in each home. They are decorated
with candles, buckets of flowers, peanuts,
plates of turkey, tortillas and big Day-of-the-
; Dead breads called pan de muerto. The altar
needs to have Iots of food, bottles of soda, hot chocolate and water for the weary spirits. Toys
and candies are left for the angelitos, and on Nov. 2, cigarettes and shots of mezcal are offered
to the adult spirits. Little folk art skeletons and sugar skulls, purchased at open-air markets,
provide the final touches.

Source: http://www.mexicansugarskull.com/support/dodhistory.html



1. The academic year is about to finish and you have to decide where you would like to go. You
and three more classmates want to go to the same celebration, but the rest of your classmates
have some other preferences. You have found online this text that briefly describes the
celebration where you want to go. You have to convince the rest of the class that your
destination is the best one!

(a) Group brainstorming: You and your three classmates have to brainstorm together
about key ideas or words you think that would be interesting to include in a proposal of your
celebration.

(b) Individual reflection: Each student writes three important ideas of the celebration
they would like to emphasize about this celebration that they find interesting.

(c) Colleagues meeting: You will not have a lot of time to present your proposal to the
rest of the classmates, so come to an agreement to choose the three most important ideas that the
group will select to present this celebration effectively and interestingly.

(d) Presenting this celebration offer: You meet other three classmates who happen to
have a different preference than yours. Each student will try to convince the other with their
offer. Use the ideas you decided with your group to present your proposal. Present your offer
really nice and interesting, so that they will choose yours! / When you have finished presenting
your offer, you will be one of the three customers, so write down one thing that you like or
dislike from each offer.

2. -You have eventually reached an agreement and you are on the plane heading your
destination. The flight attendant offers all the passengers to play a crosswords competition. Be
the first one to fill it up in order to get your travel for free!
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Across
5. Arecently dead person

6. Any social class or system based on such distinctions
as heredity, rank, wealth, profession, etc

9. A period of the year characterized by a particular
climatic feature or marked by a particular activity, event,
or festivity

10. A single piece of cloth wrapped round the hips
12. An emotional state or reaction

14. A large outdoor fire

15. To hurry or cause to hurry

16. A loud and confused noise, especially that of people
shouting

17. Fine, dry particles produced by the grinding,
crushing, or disintegration of a solid substance

Down

1. A raised place or structure where sacrifices are
offered and religious rites performed

2. A person who performs religious ceremonies
3. Bringing great happiness or good fortune

4. A person who watches at a show, game, or other
event

7. The skeleton of a person’s or animal’s head

8. An annual religious celebration

11. The action of or noise produced by laughing
13. A desire or hope for something to happen

14. An acceptance that something exists or is true
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Across Down

5. Arecently dead person

6. Any social class or system based on such distinctions
as heredity, rank, wealth, profession, etc

9. A period of the year characterized by a particular
climatic feature or marked by a particular activity, event,
or festivity

10. A single piece of cloth wrapped round the hips
12. An emotional state or reaction

14. A large outdoor fire

15. To hurry or cause to hurry

16. A loud and confused noise, especially that of people
shouting

17. Fine, dry particles produced by the grinding,
crushing, or disintegration of a solid substance

1. A raised place or structure where sacrifices are
offered and religious rites performed

2. A person who performs religious ceremonies
3. Bringing great happiness or good fortune

4. A person who watches at a show, game, or other
event

7. The skeleton of a person’s or animal’s head

8. An annual religious celebration

11. The action of or noise produced by laughing
13. A desire or hope for something to happen

14. An acceptance that something exists or is true



Burning Man Festival: History of the Celebration
(https://www.youtube.com/watch?v=TNv93IgQymA)

1. Match the following images with the corresponding words and try to guess their

meaning:
self-reliance effigy pilgrimage trace
to dispose kinship to go up in flames

The ability to take care of yourself in the midst of overwhelming odds Cross Cousins  Parallel Cousins Ego Parallel Cousins  Cross Cousins
(Subject)




2. You work for a local newspaper and you have been sent over to the Burning Man
Festival. When you come back to work you do not remember very much and your boss
asks you many questions! Sit in pairs and try to answer some of the following questions:

e Where does this festival take place?

e Howdid it all start?

¢ Why did the police intervene? What were the consequences of the police intervention?

e When did the participants start to make pilgrimages to the festival? Why?

e What is the Black Rock City? What is its shape?

e How can you explain the idea of radical self-reliance?

e What are the only two things you can you buy at the festival? If you want/need
something else, how could you get it?

e What do they do with the artwork that is created during the festival?

e What do you think are the ideological principles that guide the Burning Man?

3. Writing activity. You have just come back from a festival where you have made a new cool
friend from Chicago. Write him a postcard recalling some good moments you might have
experienced together and invite him to visit you at your place by suggesting some nice activities
you could do together.



o
—_
S
<
[
»
o
c
o
2
2
8




1. You are reading the news online and happen to come across the following article online.

Is this the best lottery winner celebration going?

Toronto grandmother wins $40 million and can't stop dancing!

How would you react if you won $40-million in the lottery? Maria Carreiro says she ran down the street

“like a crazy woman” and checked the ticket at her local store again.

“I’m not drunk,” the exuberant winner said. Just happy. And then she continued dancing. And right

through the press conference following her jackpot win, she didn’t stop dancing. It was refreshing to see.

Pure joy. Quite frankly, it was better than the commercials the lottery companies run.

Amount
M J

McKenzie, President of Lottery at OLG, presents a cheque for $40 million to Maria Carreiro after she
won the April 5, 2013 LOTTO MAX jackpot.

The 51-year-old grandmother did her happy dance again and again, as she described how she planned to

Greg

spend some of the money.

She’s going to buy a house. And two cars. There will be money for her five grandkids. She and her
husband, a construction worker, are going to go to Hawaii, for the honeymoon they never had.
She’s also going to buy a new wardrobe, get her nails done (!) and take her family out to dinner.
Then she’s going to invest the rest.

(Source: http://o.canada.com/business/is-this-the-best-lottery-winner-celebration-going/)

2. Imagine you are living in England, you have no money and no job. So, after reading this
article you decide to buy a lottery. Think and imagine...

-Do you think that Maria will do well with the money?
-Is Maria going to be selfish with the prize?

-What would you do with the prize if you won $40 million? Would you be like Maria?


http://wpmedia.o.canada.com/2013/04/olg_-_toronto_woman_wins_40_million_lotto_max_jac_26498391-1.jpg

e Your brother/sister/best friend is marrying to an English man/woman
in the London. You are asked to help organizing the wedding trip for
your whole family, but remember you can only spend 1000 euros per
person. The wedding will take place on Sunday 15th June 2014. Go
online and...

(a) Book a flight online. Remember you can find very cheap tickets on the Ryanair website, but
do not discard others. Write down the dates and prices of the flight.

(b) Book a hotel for all your family members, not far away from Hyde Park, as this is where the
wedding will take place. Write down the address of the hotel, and the price.

(c) Find a nice wedding gift from Harrods', the most exclusive British shop. Describe what you
have bought and for how much.

(d) Homework: Prepare the speech you will deliver in the wedding. (350 words) You can
follow these guidelines:

-Introduce yourself to your new English family.

-Tell a story about the couple.

-Share some good points about the groom and the bride, and how lucky they
are for having each other.

-Thank the parent for their overwhelming support to the new couple.
-Propose a toast for the couple.



TEXT 1:

e You and two of your friends have heard of a weird celebrations that takes place annually in a city in
England, but you only know that there is a cheese rolling down a hill and a bunch of people running
behind it. You want to know more to see if it would be fun to participate. You have checked the internet
and have came across the official website of the event! Read the following extract you have found on it.

Coppers Hill: Majestic, yet menacing! (Medium difficulty)

Probably the most frequently asked questions are in regard to the Hill and particularly the incline! Pictures,
no matter how good, never show the reality of the steepness of the hill! When you stand at the foot of the
hill, it towers menacingly above you, you look up and up to the top, you realise you are looking right up at
the sky!

So steep is it, that the rays of the sun rarely fall on the slope itself! Stand at the top, on the edge of the flat
top, and look around you, you can see for many miles to the mountains in the distance, the view on a clear
day is wonderful! Now look down to your feet, the ground falls right away from you, one slip and you will
fall, now you see far below you, the finishing line, just before the cottages which from here look so small! It
is terrifying to imagine running down such a slope!

The slope has a gradient that is in places 1-in-2 and in others 1-in-1, its surface is very rough and uneven and
it is almost impossible to remain on foot for the descent.

Injuries incurred are usually minor and competitors (particularly the successful ones) enter again year after
year.

Wet conditions are rewarded for the runners by a softer hill surface, with a reduced prospect of injury,

whilst dry conditions make the ground harder for the fallers.

(source: http://www.cheese-rolling.co.uk/more_cheese_rolling_facts.htm)

e 2. You will meet your friends tomorrow, so as you will need to write down some key ideas in a piece of
paper to take with you, just in case they want to know more about what you have found.

e 3. The next day, you meet your other two friends with who you want to know more about this. Your
partners found also some information about the event, but all of you still have some questions about it.
Ask the following questions to your friends:

-Do you think it is dangerous to participate in the Gloucester Cheese Rolling? why?
-Is it safe just to watch the race?

-Why was the event cancelled in 1998?

-Has there been any official cancellations of the event in the past years?

-If it has, was there any alternative event hold instead? Who organised it?

-How will we be made public any new information on the future of the Gloucester cheese rolling?



TEXT 2:

e You and two of your friends have heard of a weird celebrations that takes place annually in a city in
England, but you only know that there is a cheese rolling down a hill and a bunch of people running
behind it. You want to know more to see if it would be fun to participate. You have checked the internet
and have came across the official website of the event! Read the following extract you have found on it.

Safety considerations - Injuries to Competitors and Spectators (High difficulty)

Competitors:

Inevitably there are injuries to competitors, the highest toll in recent years was 1997, when at least 33 were
injured, resulting in the cancellation of the 1998 event due to concerns over competitor and spectator safety.
(Injuries, are recorded as anything requiring treatment by St John Ambulance, who have to 'log' every single
ailment that comes to them - headaches, splinters etc. and these are all counted in their 'injuries' for the day.

Spectators:

Spectators too have sustained injuries whilst attending past events, some have slipped and tripped on the
precipitous hill, sustaining injuries in their falls. Occasionally a wayward cheese has rolled into the spectators.
One year a spectator was caught by the cheese which sent him tumbling down the hill where he received
treatment from the paramedics.

Safety:

Some people win, some merely finish and many get injured, even the spectators, mostly sprains and minor
injuries, but also broken bones. For those taking part in this potentially dangerous race, but to the competitors
it seems to be a risk worth taking, as many come back year after year, some from great distances to win the
highly prized cheese. Each and every individual on the hill, must make their own, personal risk assessment and
consider the dangers. CHCRC Ltd. strives to provide whatever safeguards they can, but running downa 1in 2, in
places, 1 in 1 hill, could never be considered a safe pastime!

e 2. You will meet your friends tomorrow, so as you will need to write down some key ideas in a piece of
paper to take with you, just in case they want to know more about what you have found.

e 3. The next day, you meet your other two friends with who you want to know more about this. Your
partners found also some information about the event, but all of you still have some questions about it.
Ask the following questions to your friends:

Has there been any official cancellations of the event in the past years?

If it has, was there any alternative event hold instead? Who organised it?

How will we be known any new information on the future of the Gloucester cheese rolling?

What is one of the most asked questions related to this celebration?

What could you see at the top of Coppers Hill?

Is it better for the runners wet or dry weather? Why?



TEXT 3:

e You and two of your friends have heard of a weird celebrations that takes place annually in a city in
England, but you only know that there is a cheese rolling down a hill and a bunch of people running
behind it. You want to know more to see if it would be fun to participate. You have checked the internet
and have came across the official website of the event! Read the following extract you have found on it.

7. The future of The future of Cheese Rolling at Cooper's Hill. (Bonus: Super high difficulty)

Following the decision of CHCRC Ltd, which is the organisation responsible for staging the "official" event, to
cancel the 2010 event, the company has now been wound up and no longer runs the event leaving it to the
fans to stage traditional free events in this and future years. It is evident that many people, including the
organisers and the police, would wish to see an end to the popularity of this event, which grants access to

only a few locals.

The excellent 2010 Unofficial Cheese Rolling Event was successful in maintaining the unbroken tradition of
the event, following the failure of CHCRC to organise an "Official" event. This has been followed up each

year with a locally organised event, returning to the age old traditions of the Cheese-Rolling.

Whatever the future holds for the event, full information will be made available, as a free public service, to

the public in general via the official web site.

All was not lost however, as a local group of enthusiasts arranged an alternative program of unofficial
cheese rolling events. They provided their own Master of ceremonies and a team of catchers. Their
arrangements were excellent, the event time started exactly on time, control of the hill was excellent and

the event concluded without injury to persons or property.

For 2010 and into the foreseeable future, the tradition will surely continue on a locally "organised" by the

many dedicated fans, a real tribute to "people power".

(source: http://www.cheese-rolling.co.uk/when.htm)

e 2. You will meet your friends tomorrow, so as you will need to write down some key ideas in a piece of
paper to take with you, just in case they want to know more about what you have found.

e 3. The next day, you meet your other two friends with who you want to know more about this. Your
partners found also some information about the event, but all of you still have some questions about it.
Ask the following questions to your friends:

What is one of the most asked questions related to this celebration?

What could you see at the top of Coppers Hill?

Is it better for the runners wet or dry weather? why?

Do you think it is dangerous to participate in the Gloucester Cheese Rolling? why?
Is it safe just to watch the race?

Why was the event cancelled in 1998?



TOTALLY
AGREE




TOTALLY
DISAGREE




SOMEWHAT
AGREE




SOMEWHAT
DISAGREE
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Introduction

One of the main concerns of teachers of English as a foreign language is how to
encourage students' participation in the classroom. Taking part in meaningful communicative
interaction is essential for foreign language learning. However, every language teacher has
experienced the frustrating situation of seeing that students are not engaged in the lesson. One
of the main ingredients of learners' engagement is a classroom climate where they can feel
relaxed, free to contribute, and entertained. Increasing group cohesion and making students
feel an important part of the class can help significantly in creating this learning-friendly
atmosphere. In this research project, we have tried to demonstrate how group work increases

group cohesion, and as a consequence, improves students' participation.

Literature review

The goal of learning a foreign language is the development of the communicative
competence in that language. The Aragonese Curriculum for Secondary Education defines
this competence as “the intuitive command of a speaker is using and interpreting a language
appropriately in the process of interaction and in relation with the social context” (Aragon,
2007: 200). As we can see, communicative interaction is a key factor for an effective language
learning. As the Aragonese Curriculum points out, learners need not only to be in contact with
the language, but to use it in communicative situations in order to elaborate a conceptual
system about how the language works at the morphosyntactic, sociolinguistic, and cultural
levels. Therefore, one of the main duties of foreign language teachers is to provide students
with ample opportunity to use the language.

However, encouraging students' participation is not always an easy task. Many factors
affect the learners' degree of involvement in the classroom. Perhaps one of the most important
ones is what Krashen (1982) calls “affective filter”. According to his hypothesis, affective
variables have an impact on the second language acquisition process. These variables include
motivation, self-confidence, and anxiety. A high affective filter prevents input from being
assimilated by the learner. Neuroscientific research validates this theory: “Classroom
experiences that are free of intimidation may help information pass through the amygdala's
affective filter. In addition, when classroom activities are pleasurable, the brain releases
dopamine, a neurotransmitter that stimulates the memory centers and promotes the release of

acetylcholinem, which increases focused attention” (Willis, 2007). Therefore, “our
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pedagogical goals should not only include supplying comprehensible input, but also creating a
situation that encourages a low filter”, that is, promoting “low anxiety among students”, and
keeping them "off the defensive"(Krashen, 1982: 32).

Getting students to work in small groups, as opposed to traditional teacher-centered,
individual work lessons, can help create a comfortable and anxiety-reducing classroom
atmosphere, and consequently, improve the quantity and quality of students' participation and
interaction. Among the benefits of group work for second language acquisition, Long and
Porter (1985) include that this learning structure increases language practice opportunities,
improves the quality of student talk, promotes a positive affective climate, and therefore
motivates students. According to Crandall (1999), learners' anxiety is reduced if they are
given the opportunity to try out their contributions within a small group or pair before
participating in front of the whole class. By organising group activities, we can create group
cohesion. Defined by Dornyei and Malderez as “the extent to which individuals feel a strong
identification with their group”, cohesion is directly related to the quality and quantity of
cooperation and interaction within that group, being cohesive groups more productive than
non-cohesive groups (1997: 73). Group cohesion also increases significantly learners'
motivation.

In conclusion, activities in which students can interact with other partners in small
groups can make them feel more comfortable and less intimidated. Consequently, they will
feel more engaged and their participation will increase. As a result, since students are more

involved in communicative interaction, their learning will improve.

Research hypothesis

“If we are able to create a climate in which students feel comfortable and participate freely,
learning will be more effective and enjoyable for all the participants, and individual
participation will increase and improve”
Related questions:
e How does affective filter affect participation?
e What kinds of activities promote group cohesion and a comfortable learning climate?
e How can participation be evaluated in order to see if there has been an improvement in
quality and quantity?

e What learning outcomes will be improved as we build a better learning climate?
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Research instruments

To gather data about the cohesion of the groups we would be working with, we
decided to interview the teachers before and after implementing our exercises in the
classroom. We thought it would be interesting to have some information from one of the
closest person to the group. The interviews made to the teachers are related to their
perceptions of the group and its cohesion. At the same time we decided to have the view of
the members of the group about the group itself. We gave them a questionnaire before and
after implementing our group cohesion exercises so that the information gathered could be
contrasted. We wanted the students to get to know each other better to learn, play and interact
in groups and to work with a common group goal. So we decided to implement these three

exercises to promote group cohesion in the different classrooms:

1. “Tea Party”: Students form two concentric circles and match up face-to-face with another
student. In the first round, the students in the outside circle describe for five minutes a past
event of their lives using the past simple. When time is over, the students in the inner circle do
the same. Then the outside circle moves one place to the left. In the second round, the

students in the outside circle describe the experience told by the previous partner.

2. “Jobs and Countries”: Students work in groups and have to come up with an alphabetic
list of Jobs and Countries. They have to be as quick as possible. The objective is to recycle

vocabulary.

3. “Minimal Pairs Slap game”: Some consonant minimal pairs are presented to the students.
Two groups are formed whose members will stand in a queue. Two different cards are shown
which happen to be distinguished by only one phoneme. the teacher pronounces one of the

two cards. One student of each group should pick up the correct card before the other does.

We have thought of these activities because they tackle the main components of
cohesion described by Fortsyth (2010: 123): Social cohesion, by putting emphasis on the
relationships among the members of the group; task cohesion, by assigning tasks to be
performed as a coordinated unit; perceived cohesion, to promote the sense of belonging to the
group; and emotional cohesion; by increasing the emotional intensity of the group and its

members encouraging their emotional links by relating to personal experiences.
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Research context

The project was carried out in two different kinds of educational contexts in the city of
Zaragoza. On the one hand, we implemented our activities in two Secondary Education (ESO)
classes of compulsory education. First, a 3" grade group of 24 students between 14 and 15
years old from the high school IES Parque Goya. Second, a 3" grade group of 29 students
between 14 and 15 years old from the IES Pilar Lorengar and third, another 3 grade group of
27 students. On the other hand, one class in a Language School of non-compulsory education
was subject to our activities. It was a B1 group of students between 19 and 79 years old,

whose motivations for learning English were mainly business or traveling.

Starting point and expected outcomes

As previously described, we started with several different groups of teenagers, and a
group of adults. All of them were learning English, either in a High School or in a Language
School. What we did in our classes was several exercises that were said to increase group
cohesion, to enhance the relationships between the students and in the very end to lower the
affective filter. In all the activities the partners to work with were chosen randomly so that
they got to work with students they were not used to work with, or even with big groups.

Before carrying out the activities that we had planned, we handed a survey to check on
the group cohesion existing in each class, the average result was 7.11/10 so we could say that
the groups were quite united. What we intended with our activities was to rise up the group
cohesion. The point of promoting group cohesion is to create a comfortable learning climate.
The affective filter affects participation, so what we were trying with our activities was to
reduce this filter in order to make students participate more, and make them feel more
comfortable when they interact in the classroom.

The expected outcome of our work was that the proposed activities were going to be
able to increase the existing cohesion. The activities were based in group work, trying to
avoid students working always with the same partners. We gave them a chance to get to know
each other better so the fact that they do not know each other well, or that they do not have a
close relation with another student would not affect their participation in the classroom.
Group work was a resource to make them establish relationships with other students that in

other context they would not have worked with. Our goal was to achieve the point where they
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get used to work in groups because it is another way of learning, not only contents that the
teacher is giving but also learning different aspects from their own partners. When someone
feels good and comfortable, the learning process flows in a way that helps students to learn
more easily. The reaction that we expected from our students was one of enjoyment, because
this kind of activities are fun and they require movement in the class, in the sense that they are

not all the time sitting in the desk listening to the teacher and doing exercises.

Analysis of the results

It was interesting to observe the information that was obtained from the teachers. In
order to make students participate and establish relationships among them is differently
carried out by every teacher. However, most of the teachers use pair work, role-playing,
icebreakers and initial questions to promote interaction and participation in the classroom. In
terms of participation, the teachers involved in the project agree that the individual factors, the
role of the students inside the classroom, motivation and interest on the topic affect
participation. They also believe that group cohesion is important since, as far as they say,
learners who feel confident and comfortable with their classroom partners are the ones who
participate more and are the ones as well who do not mind making mistakes. In the same way,
all the teachers emphasize the importance of making students feel good and relaxed in the
classroom instead of overwhelming them because this is the way they can participate freely. If
this does not work, some teachers tend to ask directly or to take participation into account as
part of the final mark.

According to the results of the students' questionnaires we can say that in general the
groups that we have been working with are interested in English. It is remarkable the results
of the 2nd year classroom because a 70% of the students feel good when they are talking in
English, meanwhile in the rest of the groups a half of the class does not feel comfortable when
they talk in English. Nevertheless, there is a high percentage that does not feel anybody is
laughing at them when they speak in English; this is the same in all the classrooms even
though they say that they feel shy and nervous when they speak. A few learners feel calm and
self-confident, specially students from the 3rd year group A. Most of the students say that they
participate in order to learn but they also do it because the teacher asks them to and in order to

improve their marks. In the 2™ year class the general tendency is to learn because they are
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interested in showing the teacher what they know. Besides, more than a half of the students in
high school practice English outside the classroom; by listening to music, watching movies,
TV serials etc. It is important to highlight that 83% of the students of the EOI practice English
outside the classroom. Another interesting point is that while 100% of the students of 2™ year
ESO ensure that they learn in English lessons, there is a 30% in the 3" year group B that feel
they do not learn. Between a 70 and 90% of the students prefer to work in teams since, as they
stated, it is more fun, active, entertaining, they learn more and they feel to be helping while
they are being helped. 2" year ESO’s group is the one with a higher group cohesion followed
by 3" A and the EOI. Being 3rd B the last group with a group cohesion average of 5.9/10.

The activities worked perfectly in the classroom since all the students commented that
they enjoyed the lesson. The conception of group work, on the other hand, has changed since
more than 90% of the students affirmed that after having work in groups; they wanted to do it
more often. From 80% to 90% ensured that they had participated more by the fact that they
were feeling more comfortable, although the percentage of feeling good during the classroom
did not change from one survey to the other. Nevertheless, students of 3" year B had the
impression of having learned more in this session while the rest of the groups have learned the
same as always. We can affirm that the group cohesion in the group has considerably

increased being this one between 8.6 and 9.4 average.

Conclusions

With this research project we have been able to observe how students' attitude towards
group work has improved after the implementation of the activities. They have chosen group
work rather than individual work. The fact that they were having fun, were relaxed and did
not realized consciously that they were learning can have been enough reasons to obtain a
positive idea about what group work implies. Moreover, we have been able to observe how
students who usually do not participate due to embarrassment or lack of self confidence
became more engaged in the lesson because they felt involved in the game.

Surveys before and after activities revealed that there was an increasement in average
group cohesion. We think that this is closely related to the fact of students' having fun and
establishing relationships with classmates with whom they do not usually work. However, as
the teacher pointed out after the lessons, close friends eventually created sub-groups within

larger groups. We can infer that the games, rather than increasing group cohesion, helped to
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create a calmer climate, which is vital for participation, as the experimented teachers
commented with us. Nonetheless, we think that gaming, contact and constant interaction help
little by little to increase group cohesion. But this is something that you cannot observe in just
one lesson.

For the reason exposed above, we consider that, in our future teaching daily life, it
would be interesting to implement cooperative learning in our lessons, to help students feel
more comfortable inside the classroom. This way their participation would increase and
consequently their performance would increase as well. We consider that actual teachers
should have in mind that students consider this working structure a positive one. Official
institutions should encourage teachers to use cooperative learning in the classroom because it
would help students become better learners, not only of English, but in any field.
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QUEREMOS SABER COMO TE SIENTES EN LA CLASE DE

INGLES.

iiCUENTANOS!!

Contesta las siguientes preguntas:

Me interesa el inglés
Me gustan las clases de
inglés

Desacuerdo

Mas 0 menos
desacuerdo

De acuerdo

Totalmente de

acuerdo

Pienso que mis
compafiera/os se rien
de mi cuando hablo en
inglés

Cuando el/la profesor/a
me pide hablar en
inglés me siento bien
Me gusta practicar el
inglés fuera de la
escuela/clase (musica,
peliculas, etc.)

Me siento bien en clase
Aprendo en la clase de
inglés

¢ Te gusta trabajar en equipo o prefieres trabajar solo/a? ¢Por qué?

Cuando el/la profesor/a me pide hablar en inglés me siento...

¢ Cuéndo participas por qué lo haces?
__Para sacar buena nota

__Para aprender

___Porgue me interesa el tema

___Para demostrar que se

___Porgue me lo pide el profesor

___ Otro motivo:

Del 1 a 10 ; ¢;como de unida crees que esta la clase? (cohesion grupal)

¢, Te gustaria contarnos algo mas sobre el grupo de clase en cuanto a cohesion?

10
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QUEREMOS SABER COMO TE HAS SENTIDO EN LA CLASE DE INGLES.

iiCUENTANOS!!

Contesta las siguientes preguntas:

Desacuerdo

Mas 0 menos
desacuerdo

De acuerdo

Totalmente de

acuerdo

Me ha gustado
la clase de hoy
Me gustaria
trabajar mas
en equipo

He
participado
mas que otras
veces porque
me he sentido
a gusto

Me he sentido
bien en clase
He aprendido
en la clase de
hoy

¢ Te divierten mas las clases de inglés trabajando en equipo cdmo hemos hecho hoy?

Danos alguna razén

¢ Crees que aprendes trabajando en equipo?

Del 1 al 10, ;como de unida has sentido la clase de hoy? (cohesion grupal)

¢ Te gustaria contarnos algo mas respecto a la clase hoy?

11
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MINIMAL PAIRS

Description: find the right word from a minimal pair
Objective: pronunciation awareness
Observation Sheet:

Has the objective been achieved?

This activity has helped to increase the group cohesion

With this activity students have learned:
Accuracy has improved:
Fluency has improved:
Pronunciation has improved:
Confidence at answering:

None of them

Students have participated more.

Students have given more right answers than usual.

How would you improve this activity?

12
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COUNTRIES and JOBS

Description: write the name of a country and a job with all the letters of the alphabet
Objective: to recycle vocabulary
Observation Sheet:

Has the objective been achieved?

This activity has helped to increase the group cohesion

With this activity students have learned:
Accuracy has improved:
Fluency has improved:
Pronunciation has improved
Confidence at answering:

None of them

Students have participated more

Students have given more right answers than usual

How would you improve this activity?

13
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TEAPARTY

Description: Students form 2 concentric circles and talk about a previous past experience.
Objective: To be able to use past tenses to speak about themselves and their classmates.

Observation Sheet:
Has the objective been achieved?

This activity has helped to increase the group cohesion

With this activity students have learned:
Accuracy has improved:
Fluency has improved:
Pronunciation has improved
Confidence at answering:

None of them

Students have participated more

Students have given more right answers than usual

How would you improve this activity?

14
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INTERVIEW WITH THE TEACHER

Before the implementation of the

1. What type of interaction structures do you use in your classes?

2. Could you qualify participation in class?

3. Which factors do you think affect participation?

4. How would you describe your class in terms of group cohesion?

5. When do students participate more?

6. Is there any student who participates much more than others? Why?

7. s there any student who does not participate? Why?

8. How do you promote the participation of shy students?

9.Which student do you think that meet the following requirements:

a) knows a lot of English, but does not participate in the classroom very much.

b) knows a lot of English, and participates actively in the classroom.

¢) does not know much English and does not participate in the classroom very much.

15
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INTERVIEW WITH THE TEACHER
AFTER

1.Have you noticed an overall increase in participation? Reasons?

2. Have you noticed an improvement in participation? Reasons?

3. Have you noticed any case in particular in which participation has (not) increased
remarkably?

4. Do you think that participation has increased due to the increase of group cohesion?

5. In your opinion, the activities we have carried out have increased group cohesion?

6.How would you modify these activities to increase group cohesion?

7.The different relationships that have appeared, were they the ones you expected or not?

8.Have you noticed, during the activities, any interpersonal relation which you had not expected

before?

9. Have you noticed that they have understood that their particular performance affects the

whole group?

10.Have you been surprised by any of the different performances?

11.What has been, in your opinion, the most successful activity?

16



