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I. Introduction 

In this proposal we are going to reflect the way in which peer correction in 

English as a foreign language classroom may improve student’s learning outcome 

regarding their writing skills.   

After carrying out the whole process, it is expected that students will be able to 

improve in the following areas: 

 Producing coherent and cohesive texts 

 Organising well-structured texts  

 Using a wide range of vocabulary 

 Using the appropriate register 

 Answering the question well 

 Completing the task on time 

 Using an accurate presentation  

 Producing the text within the requested number of words, words per 

sentence and sentences per paragraph 

 

This innovative proposal was chosen because it is believed that students do 

not reflect on their own mistakes after being assessed. As Peter James (2001) 

states […] “learners know they make mistakes, but of course, they don’t know 

where the mistakes are, they don’t know the importance of their mistakes and 

even when this is explained, they repeat them”.  

That is to say, the exam itself is seen by students as an end and not as a 

means for learning. Therefore, the proposal was aimed at reinforcing the role of 

the exam as part of the learning process, so that students could be aware not only 

of the mark itself, but also to reflect on the learning process developing in this way 

an interest in learning. 

                                                           



2 
 

Our experience as both students and teachers provides us with the certainty 

that learners only consider the exam as a means to pass a subject. With this 

proposal we intended to achieve the opposite effect of the former idea by means of 

peer correction. 

In order to test the hypothesis that students do not reflect on their mistakes 

after receiving the mark of an exam, they were provided with a writing activity 

that we corrected in an indirect way. Although the lessons were one hour and a 

half long, for said activity students were given half an hour to complete the task. 

The tools created to evaluate the writing activity were a marking code, rubrics and 

a checklist (see appendix section).  

The same activity was carried out the following week with a different topic 

marked by a fellow student in which they had to use the three evaluation 

procedures that were mentioned previously. The purpose of doing another writing 

activity with few modifications made us check that although they improved their 

learning outcome students still made many mistakes. A week later students had to 

do another writing activity which we marked by using the same methods. Although 

in this exam students still made some mistakes they showed a noticeable 

improvement in their writing skills. 

 It is important to mention that due to the timing factor in our assigned 

schools it was not possible to carry out the original plan which was to implement 

this writing exercise to a whole class. Instead, we chose to develop the activity with 

two students belonging to first year of Secondary Education to whom we provide 

home tuition. Both students belong to the same academic year and share a similar 

English level. Once the first exam was corrected, it was handed to students and 

they were explained how the assessment procedures were used.  

In order to preserve students’ privacy their names have been omitted and 

student A and student B have been used to differentiate them.  
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2. Data collection Student A 

2.1 EXAM 1 

2.1.1 Checklist 

Student A did not succeed in the following variables: 

1. Student A could not manage the given timing to complete the exercise. She 

needed ten minutes more. 

3. Student A did not show coherence in the sequence of sentences in the first 

two paragraphs  

10. Student A did not present the text with a clear separation between 

paragraphs 

 

2.1.2 Rubrics  

Student A presented problems in the following areas: 

3.  In some paragraphs Student A made too long sentences resulting in two 
sentence paragraphs and even one sentence paragraph. 

5.  Student A presented a lack of knowledge of irregular verb usage. She only 

used four irregular verbs accurately in the whole text. 

 

2.1.3 Indirect correction code 

 

1. Student A forgets to include the subject a total of three times in the text 

2 Student A misspells several words along the text, one being an irregular 

verb which implies a lack of awareness of the list of irregular verbs. 

3. Student A includes prepositions when they are not needed and in other 

occasions she chooses an incorrect one. 
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In two occasions student A made a mistake in relation to the word that 

follows the preposition, however, this is not a serious mistake given that 

this content was not seen in class. 

4. Student A has included the definite article twice when it was not needed. 

5. Student A did not write verbs in the correct tense on two occasions.  

6. Student A wrote a Spanish word in the text to mark the end of her 

composition. 

 

2.2 EXAM 2 

2.2.1 Checklist 

Student A did not succeed in the following variable: 

1. Student A could not manage the given timing to complete the exercise.  This 

time she only needed five minutes to complete the text. 

10. Student A did not present a clear separation of paragraphs 

 

2.2.2 Rubrics 

Student A presented problems in the following areas: 

3.  Again, in some paragraphs Student A made too long sentences resulting in 
two sentence paragraphs and even one sentence paragraph. 

2.2.3 Indirect correction code 

 

1. Student A misspells some words in the text 

2 Student A did not write verbs in the correct tense on some occasions. 

3.  Student A forgets to include the subject several times 

4. Student A has included the definite article twice when it was not needed. 

5.  Student A made two lexical/grammatical  mistakes 
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3. Data collection Student B 

3.1 EXAM 1 

3.1.1 Checklist 

Student B did not succeed in the following variables: 

1. Student B could not manage the given timing to complete the exercise.  

She needed the whole hour to complete the writing activity due to her 

constant questioning. 

7. Student B exceeded the requested number of words. 

10. Student B did not present a clear paragraphing.  

 

3.1.2 Rubrics 

Student B presented problems in the following areas: 

3.  Student B did not present a clear separation between paragraphs. It seems 
to be a whole paragraph instead of a text. Thanks to the use of linking 
words it is assumed a distinction between the different parts of the text. 

4.  Student B did not include a wide range of linking words to provide the text 
with cohesion. 

5.  Student B did not show that she knew the correct usage of irregular verbs 

and wrote most of them in present tense. 

 

3.1.3 Indirect correction code 

1. Student B includes articles when they are not needed and in other 

occasions she chooses an incorrect one. 

2 Student B misspells several words along the text. 

(Ingland, inglish) 

3. Student B did not write most verbs in the correct tense. Besides, she mixed 
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regular and irregular verbs. 

4. Student B wrote two Spanish words in inverted commas which was 

corrected as a serious mistake. 

5. Student B included two different subjects in the same sentence. 

6.  Student B made word order mistakes such as writing the adjective after the 

noun 

 

 

 

3.2 EXAM 2 

3.2.1 Checklist 

Student B did not succeed in the following variables: 

 

1. Although Student B could not manage to complete the activity within the 

given time, she only needed fifteen minutes more. 

7. Student B exceeded the requested number of words. 

 

3.2.2 Rubrics 

Student B presented problems in the following areas: 

3.  Once again, Student B did not present a clear separation between 
paragraphs. It seems to be a whole paragraph instead of a text. Thanks to 
the use of linking words it is assumed a distinction between the different 
parts of the text. 

4.  Student B did not include a wide range of linking words to provide the text 
with cohesion. 

5.  Student B did not show that she knew the correct usage of irregular verbs 

and wrote most of them in present tense. 
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3.2.3 Indirect correction code 

1. Student B includes articles when they are not needed and in other 

occasions she chooses an incorrect one. 

2 Student B misspells several words along the text. 

3. Student B did not write most verbs in the correct tense.  

4. Student B wrote a made up word 

5. Student B included two different subjects in the same sentence. 

6.  Student B made word order mistakes such as writing the adjective after the 

noun. 
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4. Data analysis  

The writing activity of both students in the first exam reflected that there 

was a lack of knowledge in relation to both regular and irregular verbs. On some 

occasions, they could not discriminate whether to use present or past simple (Ex. 

“The last summer I go to London”). In other occasions students misspelled the past 

form of irregular verbs (ex. “Sleept”) and other times they did not know how to 

distinguish between regular and irregular verbs (Ex.”eated”). 

Both students showed that they did not know the correct way to structure a text, 

not separating clearly the beginning and end of each paragraph. 

Although both students made use of linking words, they were not used correctly at 

all times (Ex.  “[…] to the montain with my dog and my family, because sleept in beds 

inside the house […]“).  Besides, the amount of connectors was not enough to 

provide the text with the required cohesion.  

In both exams, students omitted subjects in many occasions (Ex. “In the last 
summer ▼went to the montain”)  

Another aspect that was marked as a very serious mistake was the use of 

Spanish words when students did not know how to correctly express what they 

wanted to say. This showed us that students lacked the resources to look for 

different ways to explain what they wanted to say, preferring to include a mother 

tongue word.  

Regarding spelling mistakes, students showed that although they knew the 

vocabulary they did not know the correct way to write it. This is a common 

mistake taken into account the difficulties that non-native speakers share. 

Both students showed that they lacked knowledge on when to correctly use 

articles, sometimes including them when it was not necessary (Ex. “The last 

summer”).  

Student B showed a clear literal translation from Spanish to English without 

taking into account the basic structure Adjective-Noun (Ex.“Hotel very beautiful”). 
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This is a very common mistake among Spanish speakers with an elementary 

English level.  

Regarding the use of prepositions, Student A showed that she chose the wrong 

preposition (Ex. “We passed my dog for the swimming pool) whereas Student B 

omitted them when they were needed (Ex.“…in the north ▼Zaragoza”). We, as 

teachers are aware of the fact that mastering the usage of prepositions is a 

complicated matter. However, it is an aspect which must be corrected from an 

early stage.  

4. 1 Improved areas: 

In the second stage which took place a week later, students were asked to 

take a similar writing activity. In the first exercise they had to write about their 

past summer experience, whereas in the second stage they were asked to write 

about their past birthday.  

Once the exam was completed students were explained that they had to 

correct each other’s writing activity by means of the same evaluation procedure 

that we had used to correct their previous exam. Students were monitored during 

the process, and were helped when they had doubts. After peer correction we 

collected the exams in order to revise whether students did it properly or not.  

After students marked the writing activity with the indirect assessment tools they 

were given, both students showed that their only improvements were seen in the 

following areas: 

Student A 

 Requested number of words 

 Timing  

 Correct use of prepositions 

 Use of mother tongue words 

 Correct use of linking words 

 Coherence  



10 
 

Student B 

 Requested number of words 

 Timing  

 Spelling of words 

 Use of mother tongue words 

 

4.2 Areas for improvement 

 

Student A 

 Timing 

 Clear separation between paragraphs 

 Use of correct tense 

 Adequate number of irregular verbs 

 Subject omission 

 Use of definite article 

 Spelling mistakes 

 

Student B 

 Timing 

 Spelling mistakes 

 Clear separation of paragraphs 

 Word order 

 False friend use 

 Adequate number of irregular verbs 

 Use of definite article 

 Use of prepositions 
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In this second stage, as students were new to this process, there were 

several mistakes that were not corrected by their peers. However, the teacher in 

charge was able to let them know the missing elements for correction.  

With this proposal we intended to achieve students’ reflection on their writing 

mistakes, so our aim was not to provide them with a certain mark but to check 

their progress in the activities proposed. By using this methodology we intended to 

reduce the affective filter. 

 

4.3 Improved areas: 

In the third stage of our proposal that took place a week later, we provided 

students with another writing activity to assess the same learning outcomes. In 

order to see if they assimilated the writing conventions explained in class this 

activity was also slightly different. Students had to write about their last weekend 

experience. With the data collected after correcting this last set of activities we 

could prove that our peer correction proposal was effective. 

 

Student A 

 Correct use of irregular verbs 

 Timing  

 Coherence 

 Number of linking words per paragraph 

 Omission of subjects 

 Correct use of verb tenses 

 Zero spelling mistakes 

 Clear separation of paragraphs 
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Student B 

 Timing 

 Clear separation of paragraphs 

 Requested number of words 

 Spelling mistakes 

 Use of mother tongue words 

 Number of linking words per paragraph 

 Correct use of irregular verbs 

 Word order 

 

After carrying out and correcting the third exam, a clear progression has 

been demonstrated. Both students have taken into account the recommendations 

given by their peers and the teacher. During the whole process, the teacher has 

been not only monitoring students’ performance but also explaining doubts and 

pointing the missing aspects that students did not correct. There were a few errors 

which we did not take into account while correcting the writing activities given 

that those grammatical structures were not explained previously in class. 

It is worth mentioning that the correction carried out by students took a fair 

amount of time which may be seen as a drawback. However, the fact that this 

assessment process took a long time, made students reflect in depth on their 

mistakes as it is shown given the results of the third exam. 

Although there are still some aspects that need to be worked on, we believe 

peer correction can be a good tool for assessing students’ progression when the 

circumstances are favourable. 

Apart from the indirect correction assessment results that were shown in 

the writing activity, the results provided by the other two assessment tools 

showed that students progressed noticeably. (See appendix section)   
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5. Final reflections 

We believe that thanks to the implementation of this proposal, students 

were more aware, not only of their own mistakes but also of peer mistakes. 

Students were also able to reflect on the contents of the subject, and also the 

learning process. 

Before carrying out this proposal we were dubious on whether students 

were prepared for this kind of assessment or not because we thought they could 

not manage to pay attention to all the details within the three evaluation tools. 

However, with the adequate monitoring we have been able to demonstrate that 

students could use the assessment procedure in an effective way. 

One of the main worries we had before carrying out the correcting process 

was if students could be really objective, but since the three assessment tools were 

designed to be used in an impartial way, students did not need to apply their 

personal criterion. 

The fact that the writing activities were corrected by students’ peers reduced the 

amount of tension to which students are exposed to when the teacher is in charge 

of the marking process. In one of Krashen’s hypothesis he claims that a low level of 

anxiety facilitates success in their learning process in English as Second Language 

classroom.   

As we could not implement this proposal in our assigned schools due to 

timing factors and we had to carry it out with only two learners, we cannot assure 

that it would be effective within a classroom with many students. Unfortunately, 

this is the situation which we may encounter in a future. 

The fact that not only peer correction but also the assessment tools which have to 

be used were new for students, made this practise to be time consuming. 

Therefore, we believe it is a long process to be done efficiently. 

 

 



14 
 

 

 

 

6. Works cited and online references  

 

 James, Peter. 2001. Teachers in Action: Tasks for in-
service Language Teacher Education and Development. 
United Kingdom: Cambridge University Press. 
 

 Schütz, Ricardo, (2007) Stephen Krashen's Theory of 
Second Language Acquisition Viewed on: 28/04/2014 
Available at: http://www.sk.com.br/sk-krash.html  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.sk.com.br/sk-krash.html


15 
 

 
 
 
 
 
 

 
 
 
 
 
 
 
7. APPENDIX SECTION 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



16 
 

CHECKLIST ASSESSMENT 

 

 

 YES NO 

1 The student completed the task in the correct timing   

2 The handwriting is legible    

3 The text presents coherence   

4 The text presents cohesive devices    

5 The text is composed according to the level required   

6 The text is composed according to what is asked to do   

7 The text is produced within the requested number of words   

8 The text is produced with a wide range of vocabulary   

9 The text is well organised (introduction, body and conclusion)   

10 The text presents a clear separation of paragraphs   
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RUBRIC ASSESSMENT 

 

 

 1 

Unsatisfactory 

2 

Needs 
improvement 

3 

Good 

4 

Very good 

5 

Outstanding 

Total 
marks 

1. 
Neatness 

Illegible 
handwriting  

 

Poor 
handwriting 

Acceptable 
handwriting 

Clear 
handwriting 

Excellent 
handwriting 

 

2. Number 
of words 
per 
sentence  

Three wods 
per sentence 

Four words 
per sentence 

Five words 
per 
sentence 

Six words 
per 
sentence 

Seven or 
more words 
per 
sentence 

 

 

3. Number 
of 
sentences 
per 
paragraph  

One sentence 
per paragraph 

Two 
sentences per 
paragraph 

Three 
sentences 
per 
paragraph 

Four 
sentences 
per 
paragraph 

Five or 
more 
sentences 
per 
paragraph 

 

4. Number 
of linking 
words per 
paragraph.  

No linking 
words 

One or two 
linking words 

Three to 
four linking 
words 

Five or six 
linking 
words 

Seven or 
more 
linking 
words 

 

5. Number 
of 
irregular 
verbs used 
accurately  

Zero to one 
irregular 
verbs 

Two irregular 
verbs 

Three 
irregular 
verbs 

Four 
irregular 
verbs 

Five or 
more 
irregular 
verbs 
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INDIRECT CORRECTION CODE 

 

 

SYMBOL KIND OF ERROR EXAMPLE CORRECT SENTENCE 

Sp Spelling mistake Tomeito Tomato 

Wo Word order I like very much 
dancing 

I like dancing very 
much 

Gr Grammar You are badder than 
me 

You are worse than 
me 

A Article  I like the music I like music 

Prep Preposition The pen is in the table The pen is on the 
table 

Lw Linking word I like films because I 
like music 

I like films and i like 
music 

Voc Wrong word I bought a book in the 
library 

I bought a book in the 
book shop 

Tns Verb tense Yesterday I go to 
Madrid 

Yesterday I went to 
Madrid 

Agr Agreement She play football She plays football 

▼ Missing word She likes music but 
doesn't like films 

She likes music but 
she doesn't like films 

( ) Word not needed I'm going to shopping I'm going shopping 

------------------- Rewrite everything Reading likes I I like reading 

!!! Very serious mistake I have 12 years old I am 12 years old 

? Not understandable 

(handwriting and 
meaning) 

  

 
 

 

 

 

 


