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INTRODUCTION

Sir John Lubbock, the banker, Liberal politicigohilanthropist and scientist
once said;The important thing is not so much that every dlghould be taught, as that
every child should be given the wish to ledinibbock, 1887). This quote reflects
impeccably what | consider teaching should be; dtenaf interest rather than an
obligation for students.

From this consideration onwards, | will develop rmtical analysis of the
Master's Degree in Secondary Education TeachingatWbilows is an original and
integrating report in which I will first analyzedgheaching profession from the relevant
theoretical framework and from my own experiencéheducational center. Once this
analysis has been done, two different projects lallpresented, projects which were
elaborated in two of the subjects we completedutiinout the Master, and they will be
commented on from the perspective of their impagafor my learning process in
terms of language teaching.

| consider it important to mention and briefly coemh on one of the most
important documents that determine what a modexcher of languages is and what it
iIs expected from him or her; the Common Europeaaméwork of Reference for
Languages (CEFR), designed in 2001. This documeftects the basic aims of the
Council of Europe’s linguistic policy. Its objectivis to unify the guidelines for
language teaching and learning within the Europemamext. In other words, it consists
of directions or directions on what language teaghshould consist on. The CEFR
includes a detailed description of the competegaeel$ that show what a language user
can do with the languages he or she knows or uses.

As the Council of Europe states, the final aim afiguage teaching is that
students learn how to use the language in ordeortumunicate. The students and users
of a language are thought to be social agents;dheynembers of a society that have to
fulfill some “tasks” under certain circumstanced amithin a specific context. These
members will develop a series of communicative cetepces under specific conditions
and restrictions, making use of the appropriai&egies so as to fulfill those “tasks”. In
other words, these considerations of the CEFR teftre acquisition of the language as
a way to carry out everyday life tasks. In addifiteaching and learning in Spain is
regulated by the National Curriculum and, spedificahe Aragonese Curriculumin
Aragon’s region, which follow the teaching and héag guidelines of the CEFR. So,
taking this essential objective into account arsb ahy personal experience during the
teaching placements, | will next talk about whaiale learnt in the Master in order to
provide a context to the projects | have carrietdtioroughout it.

Secondary School Working Conditions

All through this year, there are several aspectt tmave first caught my
attention. In reference to the working conditiohsnust say that from the way the
educational system is organized and what the ressunf the Secondary Education
School are, as | have observed in the classesidtedgo in the Master and in the
Secondary School of my placement, | have noticeddifferences between theory and
practice. In the first semester, in the subf@onhtexto de la Actividad Docentelearnt
how the Spanish educational system works, and dd@aiments they rely on in order to
organize the school resources and adequate thatezhat performance to the specific
context. These documents are the following:



—Reglamento Orgéanico de los I.E.S. (R.D. 83/1996.B.).

—Instrucciones que regulan la organizacion y funeimento de los
Centros Docentes Publicos de E.S.O. (Orden 22tdg2002. B.O.A.).

—Instrucciones de inicio de curso (D.G.A).

Drawing on these regulations established by theiséyn of Education and
Regional educational authorities, each Secondahp@celaborates the School-based
Education Project (P.E.C.), which is consideredettect the ideology of the school
(analysis of the context, identity principles, mautjectives, organization). This
document includes several others that intervenethe working conditions, the
organization and the resources of the centre. Thesements are the following: P.C.E.
(Proyecto Curricular de Etapa R.R.l. Reglamento de Regulacion Intejn®.0.C.
(Documento de Organizacion del Centrand P.G.A Programacion General Anugl
As considering every document on its own would taket of time, | am only going to
consider some of them, and their implications ie trganization, resources and
working conditions of the centre, and | will reflean their existence and application in
the Secondary School of my placement.

As to the working conditions, it is in the P.E.Gat the educational context is
determined. It describes the type of neighborhdw@dstchool belongs to, and what kind
of students it is made up of. | consider it fundatakto reflect on this document
because it is the basis from which a secondaryaatarts working. If you do not take
into consideration the place the school is situategiour performance as a teacher may
not be successful because what you do or teachnwillbe adapted to the target
students. Here we can see the first sign of th@rtapce of knowing the student and his
or her context before teaching. Besides, you alee lto bear in mind what are the
identity principles of the school, to know what dd@ions you are going to teach in.
During my first internship, | had access to thigulment, as it is of public nature, and |
could see how everything this document is supptésadclude was comprised in the
School's P.E.C. There was an extensive contexait#diz of the school, and you could
observe what the working conditions were. From mpyegience, | can say that almost
everything that the document stated was reflectegractice, even though the recent
public sector cuts had let the school in a critsi#iation. It is not that the working
conditions were precarious, but the school hadhea@ point in which they could not
invest in students with special needs or in basi@structures such as ramps for the
disabled. However, on the whole, the working caodg of both students and teachers
were acceptable and did not differ from those of public service.

Secondary School Organization

The P.E.C. also establishes the organization ofSfeondary School. In this
document you can also learn about who identifiesathjectives, designs the year plans
and the teaching units, and who judges their aptgmess. This is the document you
have to turn to when you do not know who to appnoifc/ou have any doubt. The
other document that you can refer to if you havebd® in terms of imposing sanctions
is the R.R.l. Reglamento de Régimen Interndhroughout my first placement period, |
also had access to this last document, and | capideciate how each illicit action a
student or a teacher could perform in the schodl leen registered in it, and had a
specific treatment. From taking these documents gunsideration, | realized how
complex teaching is and how important it is to waska team in order to organize the
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School appropriately, adhering to what the Europ&ktional and Regional authorities
stipulate.

As for the organization of the school members, ghenary decision-making
organ is the management team, formed by the Heddm#se Head of Studies and the
Secretary of Studies. Even though the LOE emphsaidize idea of the management
team, more power is given to the figure of the neaster. Another important organ in
the school organization is the teaching staff, Whecdivided in different departments,
belonging to the different areas of Secondary Eilucaeaching. This is the largest
group, and the one | paid more attention to, ag Wexe the figures | had to observe for
my future as a teacher. The most important orgartheory, was the School Board,
formed by the management team, the representativése teaching staff, parents,
students and council. This organ approves or i€jadly proposals and documents
present at the centre, but as | could not atterydnageting, | could only observe how
the management team had the power to make decemh® give directions.

Resources

In terms of resources, as | have mentioned abaudigosecondary schools have
undergone some serious cuts, and these were visililee facilities the school had.
They had not been able to construct ramps for iba&bted, and for this reason, those
students who needed them had to be sent to armikan the same area where they had
such facilities. There was a lift only in the E.Slilding, but not in the Bachiller or
F.P. one. As we can see, adapting to the needgeoy student is sometimes literally
when you lack the necessary means.

Apart from these structural barriers, the schoal hamerous resources in terms
of education. Almost every class had a digital dpar computer and speakers, so that
teachers could make the most of their teachingogsither, the resources of the center
could be considered adequate for the studentsto Ie an appropriate atmosphere.

Role of the language teacher

A key element that contributes to the quality oleation in any educative
center is its teaching staff. Due to the evolutioteaching theories and practice, and in
particular in second language teaching, the rolthefteacher has been transformed in
order to adapt to society and its needs. Nowadhgsteaching of the foreign language
is or should be approached from a communicativepaative. This view of language
and of language teaching is one of the foundingggles of the CEFR and has been
also adopted by our National and Regional Curricitidocuses on the active and
autonomous role of the student, which does notgssecdy mean that the role of the
teacher is less important, but that his or her has changed and must contribute to
developing the students learning in another wayeléas before the teacher was an
expert whose role was that of transmitting his erknowledge to the students, now the
mission is different: the teacher has to guidestiuelents’ learning process; he or she is
a bridge between the students and the target lgegarad its culture.

In the case of the secondary school of my placenteatteacher is usually the
only English speaking person with which the stusleare in contact. He or she is the
only person that can offer themput in English, both directly (communicating with
them) or indirectly (by means of songs, films, newsHowever, interaction, which is
a very important factor in the CEFR and in the Amagse Curriculum, can not only be



offered by the teacher. Students should also ictevéh each other, as the teacher is
not the main actor or the source of the studeptisning process; the teacher should be
just a guide in this process. His or her role iptovide students with a considerable
amount of audiovisual materials and to encouragetto talk and not to fear making
mistakes. Besides, in order to amplify the scopmtafractional figures, the teacher has
to supply learners with resources in which they @iad more information on the
language, the cultures it embraces, their inhatsitzand how to contact them.
Nevertheless, a teacher still has to master trgukage, because it is not worth anything
having many pedagogical resources and materialsséowith students if you do not
master the topic you are teaching or your languagepetence is deficient.

Moreover, the language teacher also acts as anawal Student evaluation has
always been one of the most important aspectsawhteg since it is the final mark
what the students, parents and eventually, auiberére interested in. With this new
role, a teacher should not evaluate only the stigleompetence, but also the learning
process, and what is more, a teacher should mdkevsduation. The benefits and
advantages of self-evaluating, as | have beentaldee throughout the Master have not
been taken into account yet in the Secondary Sshail least in the one of my
placement. It is a shame that such an enrichinggsfor the teaching and learning
process has not been implemented yet in E.S.@aohiller, while it is being carried
out in Spanish Universities. However, it is a fiwt we have been insisted on during
the Master and that | have taken into consideratiben designing my Unit of Work.

Furthermore, a teacher should be the model foohiser students. If we want
cooperative learning and a good classroom atmosptter teacher should contribute to
creating the atmosphere that allows for cooperdtaening. If the teacher does not
respect a student, it is difficult for the studettgespect him or her. A teacher should
also act as a tutor, which is a role that has gasteength with the LOE. He or she has
to be both a teacher and a counselor, guiding stadmth in the personal and academic
field, with an emphasis on improving social andiciskills, which is something that
will have an effect on the classroom atmosphereakdhese reasons, | can say that the
role of the teacher is not just to teach the laggu#& comprises various roles that one
must take into account if he or she wants to becarsaccessful teacher. Once again,
we see how complex the educational process is.

Language Teacher Skills

Once the new roles of the modern language teacwer been considered, | will
reflect on the skills that are associated to timese roles.

In the first place, as | have mentioned abovenguage teacher should master
the foreign language. But knowing a language da¢only mean having the ability to
speak it. The fact that you know a language, fetance, your mother tongue, does not
necessarily mean that you know how to teach itthfesCEFR states, communicative
competence includes linguistic, sociolinguistic gmdgmatic competences and each of
these are made up of knowledge aptitudes and .sRilisit is not only communicative
competence that a teacher should work on; teadiesld also have knowledge of
language teaching and learning principles (Lightboand Spada, 2006), teaching
strategies, methods and resources. Nowadays, ifh@areommon thought that a native
teacher is the best option to teach a foreign lagguto your children, and private
language schools often search for native teachkenhey select their teaching staff.
In my opinion, a native teacher does not guaratttaeyour children are going to learn
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better English; it is essential for teachers topada the needs of their students and to
actually know how the learner is and what the hesy to make them develop the
communicative competence in the foreign languagd asbe more specific, a native
teacher may not know how to approach the typicablems their students may face
when learning the language. By contrast, a nonsadinglish teacher may not master
the language, in terms of some of the skills, a agea native one, but he or she will
know how their students learn the language thatemalp communicative competence,
because he or she had to learn it as well. As dewhaevould say non-native teachers
are closer to the students because they have erped the same learning process as
his or her students. As we can see, teaching snglex process in which multiple
factors are involved, and knowing the learner d@way the he or she learns is a vital
one.

A language teacher should not think that he orahesady knows everything
about the target language. Language is somethigighconstantly changing. And a
word that is used today may lose its importanceahdr words substitute it; a teacher
should be aware of those changes. Language alsprisa® a great variety of forms,
because you may know how they speak in Britain,ybutignore how they speak in the
rest of the world, for which English is usedlegua franca This shows the existing
connection between language and culture, whichhatwhe intercultural competence
deals with. English language is not just the onthenUK or the United States, English
Is alingua franca, so learning it implies a complex cultural expede. That is why mastering
a language implies long-life learning, becauseoifi ylo not update and amplify your
knowledge on it, you will become an old-fashioneddher whose English has become
stilted and disconnected from real world languagge u

The will of the teacher to improve his or her laage skills should also be
applied to his or her teaching techniques. We,uaisré students, have learned some
techniques that we will apply, but these speciBchhiques may be useful at this
moment but in the future, they may not work. Tlsisvhy teachers are responsible for
eventually devising for themselves certaiperating principlesthat must take into
account “linguistic, social, cultural, and politicparticularities” (Kumaravadivelu,
2006:69). As this profession depends on the humature which is constantly
changing, the techniques by which the languageugltt will also change, as we have
seen all through the history of language teaching.

According to Kumaravadivelu, depending on the pkrad time we are in,
necessities will be different. This is why foreigmguages have been taught in different
ways throughout history. So, for instance, in dqukof time in which people needed to
learn the foreign language as fast as they couldrder to start trading with other
nations, the teaching method was different to the that may be applied today when
teaching children from the age of 3 (Larsen-Freen2il). The way teaching and
learning a foreign language has undergone a praxfesisange throughout the last 15
years. The main focus has been changed from thérgsult to the process of learning
and teaching. The way in which the profession & thacher was seen has also
changed; now there is no need to use a determimdidooh, because there is no perfect
one that can meet all the needs of language lesarfibat is why | have talked above
about techniques and not about methods, becaukeraaravadivelu says, we cannot
apply operating principles and methods anymorecaveonly apply techniques that suit
our students’ needs.



Apart from knowing how to teach and mastering theglage, a successful
teacher must know how to have a good relationstiip kis or her students. It has been
a long time since the teacher was seen as an Unablecfigure no one could speak to
and everyone feared. Currently, the teacher isidered to be a friendlier person who
can motivate students, and at the same time, &efilnat can manage the whole group,
maintaining discipline in the classroom. Furtherepydhe teacher must empathize with
his or her students, something that can be conthéatthe fact that non-native teachers
can put themselves in the position of their stuslemd to the belief that by knowing
how students are, teaching is more effective becgos know what to expect from
your students and what to ask from them. This idealso linked to what Vygotsky
called the zone of proximal development; Vygotskyd asome educators believe
education’'s role is to give children experienceshiwi their zones of proximal
development, thereby encouraging and advancing thdividual learning (Berk &
Winsler, 1995). In order to know what that zoneyisy need to know who you are
teaching to.

Moreover, | would like to add that a teacher shdaddcapable of adapting to the
students’ needs and to the context in which heheris teaching. It is not the same to
teach adult students than teaching children, becdhsir needs and interests are
different ones. Besides, it is not the same teachkinglish in a bilingual school than
teaching it in a class for students with speciadse The teacher must be flexible, and
adapt his or her knowledge and methodology todhget students (Brown, 1991). That
is not an easy task to accomplish, because wettetiink that what works for a group
of people should necessarily work for the rest.idBes being flexible is something that
takes time and effort.

Finally, | believe that the most important virtueaoteacher is to be patient. A
teacher should know from his or her own experigheg learning a foreign language is
a long process in which making mistakes is indispbte. One of the students | taught
to in the Practicum at the placement once told ‘ffilbe most important thing you have
to try not to do is coming to class embitteredi’have come to the conclusion that a
teacher has to be patient, and has to consideeaneing rhythm of his or her students.
The fact that they do not perform successfully dag does not imply that they are not
learning. This idea can be linked to the differkarning styles of the students and to
the cognitivist and constructivist view of learnjmig which failures or mistakes can be a
symptom of change (Gayan &Vazquez, 2012). For theason, you have to wait for
those results to emerge. If you lose your configeincthem, and you come to class in
an embittered mood, your students will sense ittaatl may eventually lead to student
demotivation and unwillingness to work.

Professional Challenges

After completing the Master courses, there are sameas that should be
considered more in depth in order to offer a befqigality education. | have already
mentioned some future challenges as a teacher,asithe roles one must play when
teaching a foreign language, and some skills ahtgabas to work on in order to
improve his or her performance. In this sectioa going to analyze some general
aspects that secondary schools and teachers skhiotkdn.



Attention to Diversity

All through the placement in the Secondary Educasichool, | have been able
to observe how they approach attention to diverditye secondary education school
had its own documenP(an de Atencion a la Diversidad) which they stipulated how
diversity was to be treated. The centre recognsmmde of the students’ necessity to
have access to an educational plan that was adaptéueir needs. This document
recognized that there was a considerable risk agmalization of some sectors of the
population, so the school wanted to fight agaihat tnequality, taking action in order
to achieve the highest possible development iretBestors. They divided these sectors
in three main groups of students with special etioical needs: those with physical,
psychical and sensitive disabilities, those witkecspl familiar, social and economic
contexts, and those who had recently incorporateinew society (different language,
values and customs).

In accordance with the law (LOE), by means of paogs to diversify the ESO
curriculum, students who belong to the aforememtibgroups should obtain answers
adapted to their situation in the ESO stage, argdtite duty of the education authorities
to guarantee equity, providing secondary schoolk vésources and procedures for the
achievement of what the LOE stipulates in respdth attention to diversity. These
changes in the law led to the improvement of theDP@®lan de Atencion a la
Diversidad)of my placement school. They have incorporated®8®I| Programas de
CualificacionProfesionallnicial) since 2008, for students with lower school
performance, the PD@fogramas de Diversificacion Curricularjor fifteen year old
students who have failed in th& and 4' year ESO stage and the PABr¢grama de
Aprendizaje Basigpin order to contain academic failure at an eagg.

As a whole, those programs have been of great Fmipstudents with
educational needs, because they have accessfteramti kind of education, adapted to
their level or their disabilities. However, if Ika into consideration the opinion of the
teachers of the school, most of them believed ttinedée programs did not accomplish
the final aim, which was for those students to prtemand obtain the ESO title.
Nevertheless, it did help teachers to spend mamne twith the rest of the class, which
was something they lacked when they themselvestbhamksist those students with
educational needs.

As | have mentioned before, in the resources secdducation authorities had
not given enough funds for them to help studenth physical disabilities, and they had
to send those students to another school in thghberhood. Besides, as a result of the
cuts, they had to cancel the language classeldsetstudents who had recently entered
in the Spanish society. As we can see, out fronthiee groups of students with special
educational needs, only the second one (studerits special familiar, social and
economic contexts) could be assisted. It was r@stiool’s failure, but the education
authorities’ responsibility, which is a professibohallenge they have to face in order
to offer an egalitarian education.

Integrating ICT

As | have been able to learn in the subj&utscesos de Ensefianza/Aprendizaje
and TICS, the use of ICTs in the teaching and learning g®de something that has
gained importance in the last years. As ours imfmmmation society, a society in which
social development is characterized by the capglafiall its members to obtain, share
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and process any information by the use of telenmagans instantly, from any place and
in the desired form (Comisién Sociedad de la Infacidn, 2003), the school should
partake in this form of society.

As | have already mentioned in the resources sedi@ school had computers,
digital boards and speakers in most of the classspavhich is something that after all
the projects the region and the country has gomeitiin, has surprised me because | did
not expect schools to be technologically modernigedo that point. However, the fact
that the school has these resources does not aebessean they make the most of
them. During my placement period, | could appreciabw teachers used the digital
board together with the digital books, and how tle®ked for videos and images on the
Internet, in order to offer their students more ugis and attractive materials.
Nevertheless, as | have learned in the suljECE the use of ICTs is not restricted only
to using videos or the digital board.

An information society, as has been pointed o, lss share information with
others in real time, and it gives us the opportutotfind all the information we need
onsite without moving. In this school, teachersdu#€Ts to present information by
means of the digital board, and together with tiggtal books, students could make the
most of interactive programs in the classroom. A®uld discuss with many of the
teachers in the center, the role of the teachertlamanethodology had changed thanks
to these books. As | have already pointed out, tteevteacher is a guide for students,
rather than a mere transmitter of knowledge.

However, | consider that there is an essential fitetiiat teachers did adapt to,
which is the possibility to generate new educafics@enarios, such as the virtual
campus. This is something that has already beegriated in university studies through
the Anillo Digital Docente(ADD), but it is not the case in secondary edwcatiThe
way teachers could organize their subjects coulanbeh better if they made use of
these resources. As | have seen in the sulb)&S teachers could create blogs, wikis or
webpages in which students could take active ppation in their construction. In my
opinion, this would have increased their motivatard interest in every subject, not
just in the language classroom.

As a conclusion to these initial considerationsyduld like to add that the
objective of this piece of work is to reflect on athl have learnt in order to be a
competent teacher and to face all those profedsitiadienges. On the following pages,
there is a justification of the projects on whitle fpresent dissertation is focused, and a
critical reflection about the existent or possik#ationships between the two projects
mentioned. Out from that critical reflection, | Wdraw my own conclusions on being a
language teacher, and | will also include someiptesfuture action.



JUSTIFICATION

In this section | am going to justify why | havdesged two specific projects out
from the numerous exercises, tasks and essays wetohao in this Master. My
dissertation will focus on these two projects, whiavill compare and reflect on in the
following section.

Firstly, | consider it important to start with aidfr commentary on all the
projects we have accomplished all through this yaat express why | have rejected
concentrating on certain ones with an in-depthyaisl We have wrote various essays,
in which we had to analyze articles written by exp®n education and teaching, and
we had to apply them to our own teaching, for insgain the subjecDisefio y
Organizacionor in Fundamentos de Disefio Instruccional y Metodolo@Vaiting these
essays has helped me establish the basis for rolyimgatraining, but it has not given
me the opportunity to improvise or create, so lidiett not to use them as the main
focus of analysis, but as a foundation to rely ortusn to when carrying out other
projects. In the subjethteraccion y Convivencia en el Aylae also had to analyze the
typical personality of teenagers and the behavi@pecific ones in order to know how
to respond when we faced problematic students. efha®jects were actually
stimulating and formative, but we did not have asd® any practice, so everything was
said under theoretical explanations or accordinggéaeacher’s experience.

Another subject in which we carried out thoughtvalking theoretical analysis
but lacking practice waBrevencion y Resolucién de Confligtoswhich we learnt how
to manage difficult situations when facing problemth students or parents. We had to
write a paper in which we considered one specifoblem, such as cyber bullying, and
we had to think of the possible course of actioncaeld take in order to solve it. Once
again, everything was done based on theory and lat the law stipulates, but we
could not solve a real problem at a real secondanpol. In the case of the subject,
Procesos de Ensefianza/Aprendiz#fje same problem was found; we created an action
plan for 3% year ESO, trying to find a way to solve the prabdeor to improve certain
teaching aspects. This work was based on a reab a& a secondary school in
Zaragoza, but the resulting ideas were not putrieab practice, so the mark was, again,
awarded for a possible practical success that waaatually proved.

Furthermore, in the subje@omunicacién Oral en Lengua Inglesae did really
interesting tasks and wrote essays based on thakisgeskill. We realized how
important it was to focus on pronunciation andrtisaduce this area at an earlier stage
than it is actually introduced. We also learned Hovereate speaking activities which
were appropriate for students, and we created our kessons on segmentals and
suprasegmentals, which was something with whiokalrt that pronunciation can be
made meaningful for. We can see how this subjealréady updated to what the CEFR
stipulates when referring to communicative compegerstudents should be aware of
the pronunciation of sounds in combination (segadsntsuprasegmentals) before
concentrating on sounds in isolation, which usetdeédhe only focus of instruction in
traditional approaches to pronunciation. Howeveiohsider that working on this
subject has helped me more to consolidate my ovglidkn rather than to learn how to
teach it. It is not that | have not learnt how teate activities on pronunciation, but |
believe that it has been more helpful for me thanrhy teaching skills. | seriously
considered including these tasks in the presemtalranalysis, but | finally decided that
the two projects chosen had helped me more in tefnrg/ learning process.
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So, once | have explained what projects | will matude in the reflection of this
Trabajo Fin de Masterl will explain the two projects | am going to fecon. These are
the Unit of Work | designed in the subjdiseiio Curricularand the Research Project |
carried out with two more classmates in the suliseiuacion e Innovacion docente e
Investigacion educativa

The reasons why | have chosen the Unit of Workilaeefollowing: It is the task
with which | have been able to experience whaeéld like when being a real teacher
who designs his or her own materials, and knows haweh time it takes to do so.
Designing it has given me the opportunity to puo ipractice almost everything | had
learnt in the previous tasks or papers, so | cgrilst it is a project that unifies the rest;
| could apply what I learnt reading essays fromestqy | could apply the action plans |
designed in theory, and | could also apply the pnomtion activities | found so
enriching. As a whole, | can say that the Unit odW/is a reflection of everything |
have done throughout the Master, with the incentinag | could use all my creativity
and imagination when designing it.

The other project | have chosen is the Researged?réor which | could choose
the topic to be investigated, which is somethiraf tiuly attracted me. The fact that |
could decide on researching a topic that suitedimade me enjoy it, and gave me the
opportunity to reflect on something | was reallyekeon: using music in the ESL
Classroom. Apart from being appealing, | considet,tas | said in the section that
deals with the skills that make a successful teaeheacher has to continue developing
his or her knowledge on the language and on teganithods and materials. Being a
teacher implies advancing on the command of thguage you teach, sometimes
focusing on what is really interesting for you. Adove music and | have always
thought that using music has helped me improve ngligh, | wanted to know to what
point this could work for my students. Apart frommist | had the tools in order to
investigate into the topic, out from all the infation and activities we carried out
through the year, so | can say it is the piece ofkwthat best combines what | have
learnt and the future action | want to take whetatt teaching English.

So, as a whole, | can say that the Unit of Work tn@dResearch Project are the
most enriching projects | have designed in termmgflearning process, as they gave
me the opportunity to put into practice what | hedrnt throughout the year, together
with the possibility of creating my own materialsdainvestigating into the areas | am
more interested in.
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CRITICAL REFLECTION

In this part, as | have justified in the previoestson, | will reflect critically on
the two projects mentioned. | will start by destrgoeach other briefly, also in relation
to the subjects that have helped me in their dgveémt. Furthermore, | will talk about
the different decisions | had to make when desmgyeach one, making reference to the
literature | have used. In the last section of mglgsis, | will reflect on what | have
learnt in the process of completing them, and | esaluate the outcome of the two
projects by comparing between the competences bjedtves | established at first to
the resulting ones.

Unit of Work

My Unit of Work is entitled Gold Medal. It deals thithe world of sports and
the achievements of sportsmen, together with sgaispment and some atypical new
sports. The assignment consisted on creating &itepanit in which | had to include
the following sections:

| had to introduce the topic of the unit, the sdrs®iting and a brief description
of the target students, the contribution of thda tmihe key competences, the objectives
| wanted to achieve by implementing it, its conserthe methodology | was going to
use in order to implement it and the evaluatiorteda | was going to use when
assessing my students. Besides, | included eadheofesson plans (6), which were
divided into three main parts. The first one camtdi a brief contextualization, some
assumptions (with regard to students), anticipatificulties and solutions to those
difficulties, the main, subsidiary and personal aioh each lesson and the language and
skills to be practiced. The second section of dasbon plan consisted of a description
of the procedures of each activity the lesson mhetly together with its specific
objective, timing and interaction pattern and polssvariations or follow up. After a
justification of each lesson and a description e tvay students were going to be
evaluated in each lesson, | included the matetoate used in class with the students.

Contribution of the subjects of the Master's Degree

Once | have briefly described what the Unit of Wedasisted of, | will move
on to the first part of my critical analysis, in ih | will try to explain how the different
subjects taken this year have helped me to dekigndarning unit. | will name them in
the order of importance | consider they have hadhe consecution of this piece of
work.

The most important subject is the one for whichWmé of Work was assigned,;
Disefio, Organizacion y Desarrollo de Actividadelad access to other Units of Work
that | could take as a basis for my own one and tsvarious articles that gave me
clues on how to start planning the unit, suctPisining |1 (Robertson, 2002) dresson
Planning(Butt, 2006). Thanks to these articles, | could Ise& to design a lesson plan,
what aspects to include, and which ones were radssary. After reading these articles
and discussing them in class, we designed ourssotetemplate, something that eased
the way to designing my own lesson plans. In thisject, we went through Blooms
Taxonomy (EDUTEKA, 2002), which helped me to stewhsidering what were the
appropriate verbs | should use when establishiagtjectives of the Unit of Work and
each lesson plan. It helped me when | had to ¢jads verbs | used for the objectives,
from more simple to more complex in terms of leagniFor example, | realized how
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“understand” implies a simpler action that “synthet or “criticize”. That way, | could
determine which verb to select when establishing lgarning objectives, so that
students are taught in an ascending complexityro&dter going through this literature,

| realized how the concept of learning is focusedtle cognitivist and constructivist
approach, as the student is the one who learnshasdnost of the importance and
therefore, the objectives are focused on theimiegr and not on the teaching process,
which belongs to a more traditional view.

In this subject, we also went through some artieled webpages that gave us
clues on different topics units of work dealt witBesides, | learnt the different
approaches of teaching, such as task-based andomtimenunicative approaches. With
the information we could extract from some articlsch asCommuncative Language
Teachingor Task-based Language Teachiflgarsen-Freeman, 2011), we could start
considering how we were going to approach langubtygeover, after establishing a
basis for what our Unit of Work was going to be, had access to many activities
which focused on the main four skills (speakingtelning, writing and reading). We
could also see articles on how to use videos irtligsroom, songs or different types of
games to increase students’ motivation. The teadhed to show us different
approaches to the typical activities, so that wddbave a more innovative idea of how
to use certain materials. At the end of the subjsetcould see how to evaluate in the
classroom. We learned about reflective teachingctiber and Liston, 1996) and we
realized how evaluation does not only refer to #Hmssessment of the students’
performance, but also to the assessment of you pmrormance as a teacher and to
providing feedback so that students know what thegd to improve. In their book,
they say a teachelis*aware of and questions the assumptions and saheeor she
brings to teaching’” We can see how teachers must think about what dbein the
classroom, because teaching is not just conveyimaf wou know, but reflecting on the
way you convey what you know, and taking into cdasation how your students are,
and in which way they are going to learn more ss&it#ly. In order to carry out a self-
evaluation of your own teaching, we had acces$i¢oBuropean Portfolio for Student
Teachers of Languages (EPOSTL), with which youaraalyze the different aspects of
your teaching (methodology, context, resourcesolegplanning, conducting a lesson,
assessment...), in order to reflect on your perfoceas a teacher.

As a whole, this subject has been the most impbaae in terms of providing
me with resources to design my own Unit of Workhds given me ideas for the topic
of the unit and for the activities | included orclkedesson. It also helped me to design
and structure each lesson, and to reflect on théhadelogy and approach my unit
would consist on. Besides, | also learnt how tau$omy students’ evaluation and my
own one.

If we move on to another subject that has consifgraelped me, | think of
Disefio Curricular from the first semester. In this subject | coatthlyze the different
curricula for each stage of E.S.O. This way, | wasgare of the objectives and
competences that were worked in each stage. Tlesgrements helped me establish
the objectives of my Unit of Work, because you airask for the same results iff 1
year E.S.O. than inByear E.S.O, as students are in a different statree® lives. This
can be connected to the article we read on mulipédligencesMultiple Intelligences.

A thematic approacl(Prim-Ed, 2004), in which we saw how each studsrdifferent
and we need to design a unit of work that canaunf them, or at least, the majority,
as it is almost impossible for all your student$ind your unit motivating. Now | know

13



that there are students that feel more attractedn$tance, by working and learning in
groups while others prefer developing some of tlaiguage competences working on
their own. The assignment we had to do for thigesttbwas a year plan, in which we
had to include methodology, objectives and a sHescription of each unit of work.
This was really helpful when designing my Unit obkk, because it gave me the basis
to start constructing it, as | had already thoughtsome topics, objectives and
methodology | applied to this final project.

Furthermore, the subjeEundamentos de Disefio Instruccional y Metodologias
also helped me to be aware of all the methodshidgnag been used in language teaching.
Methods have always been designed consideringethergl necessities of the language
users. When the necessity was to learn languagesiéer to start communicating with
other countries in terms of commerce, the methodsewnerely focused on learning
certain structures which would solve the communreaproblems between countries.
Nowadays, as English is used lagyua franca there is a common necessity to learn
how to communicate as a whole, not just focusingentain topics such as commerce. |
realized how the way a language is taught dependf® target students and the use
they are going to make of that language. In thigesut, we had to do an assignment as
well, in which we decided to identify a number afueational websites that could be
helpful both for students and for teachers. Afteind it, | knew where to find activities
that | could include in my Unit of Work. Besides,cbuld use these websites to
recommend them to my students when | implementead ttase | considered that they
needed to improve in any area.

In the case oProcesos de Ensefianza/Aprendizajeaeally helped me to get
aware of the real problems student face in the(E.&nd in non-compulsory Secondary
Education. We watched videos of some real clagsashich students expressed what
they felt teachers needed to change in order tm [Eaglish in a more effective way.
We had to write an essay in which we analyzed teas#ents’ expectations and beliefs
and we designed an action plan so as to improvediteation and the way the teacher
should approach the English class. When designingJmit of Work, | took all these
aspects into consideration so that my studentsdidind the same problems when |
implemented it. However, as each student is diffierand the context of the secondary
school of my placement was different, | had to adapthe students’ beliefs and
expectations.

Moreover, as | wanted to include a lesson in wisitldents could develop their
pronunciation skills, | made use of what | had méan the subjecComunicacion Oral
en Lengua Inglesd had to look at the curriculum in order to knadat was expected
of students at their stage of E.S.O. By these mdadahssigned a lesson plan that was
similar to the one | designed in this subject, didgpt to the level of the target students
of the placement and to the topic of sports. | @ersthat the lesson | created would
have been quite interesting for my students if d had the chance to implement it,
because | introduced the concept of word stresseong that they had not worked on,
at least, consciously. | realized that one of thestrsignificant difficulties of the
Spanish learners is that the rhythms of Spanish Emglish languages are totally
different. Spanish language is syllable-timed wiklgglish is stress-timed, which is a
feature that can be confusing for students if tHegus on pronouncing and
understanding each syllable in English.
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Other subjects that have helped me to design my &driiVork, but to a minor
extent, wereTICS Interaccion y Convivencia en el Audend Prevencion y Resolucion
de ConflictosIn TICS | discovered the different applications of thél#o language
teaching, such as the use of videBswerPoint Cmaps or Blogs. Even though they
were really interesting, | decided not to use nmdghem because, in the case of Blogs,
Wikis or Webpages, their application is focused enfar a whole year or for a long-
term project, and as the Unit of Work was aimef at 7 lessons, | dropped the idea of
introducing those long-term ICT projects. Neverdissl | included videos that helped
my students in their development of the linguistemponent of communicative
competence. In the case lmiteraccion y Convivencia en el Aulnd Prevencion y
Resolucién de Conflictpghey were not so helpful in terms of designing thnit of
Work, but they did help me when considering what students expectations were, and
which were the common problems | could face and tw®olve them in an appropriate
way.

Decisions Adopted

In this section, | will describe and explain thecideons | adopted when
designing the Unit of Work. As for the topic of thait, | decided to choose a topic on
sports because it is a topic that, from my own d@gpee as a student, has always
interested me and the rest of my classmates. Besidis a topic that students always
want to learn more on, because they can appl\ktiosv/ledge to real life. However, this
theme may have been a little boring for them atsfage they are Byear E.S.0),
because it is likely that they had had to go thiotlgs kind of topic all through their
academic life. Even though it can be a repetitoygd, | tried to develop it in a way that
they had not seen before. | tried to raise newtponf view. Besides, | believe it is
important for them, as the curriculum states a$ #tage of their schooling, to start
awaking their social consciousness on some of thielgms or concerns that the sports
world is experiencing now. With this intention, rled to develop a different sports
topic, in which all language skills were put intagtice and one in which students were
given the opportunity to see the other face oftspor

As for the general objectives of my Unit of Workdeécided to use the general
ones that are stated in the Aragonese Curriculutheastage of "3 year E.S.O, and |
adapted them to the specific topic, breaking eabjeative down into more sub-
objectives | considered my students should accampdit the end of the unit. Apart
from the common objectives (being respectful, beiblg to extract general and specific
information, being able to write texts on the tdpicdecided that in order to develop
their linguistic competence, they could read andeanexts that included adverbs and
subject and object questions, because accordimgytdutor in the secondary school,
those were the objectives that the target studgrmasld accomplish at the stage of the
year they were in. Now | consider that grammar &haowt have been taken as an
objective, which evidences a traditional view ommar, but as an enabler in the
development of the communicative competence. Howdhere is a moment in the
learning process in which grammar has to be intweduin order to facilitate the
communicative competence (Seliger, 1979). | thimkt the topic on sports suited this
aim of including adverbs when describing the charéstics of sports or athletes, so
that, as | have said, students can develop theinamicative competence.

In respect with the following section of the Unit Work, contents, when
deciding which materials to use in the lessonsoktmto account those that could suit
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my students’ cognitive level and knowledge of taeguage, and those that could be
interesting for them. As for the vocabulary exessisl decided to use images (some of
them with texts), that students could observe atithet the vocabulary they thought

they knew from them. This way, | would act moreaaguide than as an information

transmitter, letting the students demonstrate eyt already knew. Moreover, for the

listening activities, | decided to choose oral $extat could motivate and suit my

students and | gave them access to the vocabuiatywas going to appear in the

listening exercises, so that they did not feel Wasén listening to them.

As for the written texts of the unit, | intendedfited texts that they had not gone
through before (the other face of sports), thaty | chose the one about the genes,
and the one about Felix Baumgartner and his miesjamping form 36 kilometers
high. | consider that this last written text islyrauthentic, as it is a text taken from an
Internet journal. | intended to include authentiatemials, but it is sometimes difficult to
find a piece of text that suits your needs. Fos teason, | had to adapt the contents to
the specific objectives | wanted my students toieaeh Finally, as for the grammar
explanations, | decided not to use a lot of tine,| @onsidered it was easier for my
students to have a short view of the grammaticlsron the use of adverbs and
subject-object questions, and move directly toetkercises so they could put in practice
what they understood from the theory. That is #eson why | designed short schemes
that students could rely on when completing thdowahg activities. As it can be
observed, | preferred using a more traditional meéttogy, as it was what my students
were accustomed to. | used a 3P’s (Skehan, 1998)eim@resentation, practice,
production), which was also easier for me to evelumstead of a more flexible but
more difficult to implement as well task-based ag@h. This was the model that the
teacher had used throughout the whole ESO stagecaasidered it difficult to make
the students work in another way because it waseonyg that would have been a
handicap rather than a benefit. | also believe, tiha¢ to my inexperience, | tended to
design more traditional lessons, with which | falbre secure and more professional, as
it was the way | was taught when | was a studepty fhat | can analyze the Unit of
Work with some distance, | can see that | heldooa more traditional view on teaching
and learning, perhaps because | was in the pradetesveloping and integrating all the
new knowledge and skills..

As regards the methodology, | decided to elabdestgons that would focus on
skills that students needed so as to work towautiseatic communicative competence.
| chose a simple and structured method that woakk éhe acquisition of the key
competences the LOE stipulates. This unit's metloggooffers a variety of occasions
to increase the student’'s knowledge about socio@iltand interdisciplinary topics,
such as sports and the body, and each lesson vgagmee in order to provide the
students who finished before the other classmaitsmore exercises with which they
could strengthen the learning process. | choseesigd a learning unit in which
vocabulary was given special emphasis, withoutdtingg the other areas. That is why
in all the lessons, even though each of them facusedifferent skills of language,
there was a space for vocabulary, or at least| theexercises vocabulary was going to
be introduced or re-cycled. | wanted to insist s&mon vocabulary because | intended
my students to have the basic tools to face thenmamicative situations regarding the
topic on sports and the body, as | consider thaabolary is a means to developing
communicative competence rather than a goal tdireac
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Grammar is also given the importance it deservéeh(&, 1998), and that is
why there are several lessons in which the maind@re the grammatical components
to be learned in order to develop communicative metence. As with vocabulary, |
consider grammar as a facilitator to develop tbismgetence, and not as an objective to
accomplish. Those grammatical components and gtegctire also put into practice and
evaluated in the speaking and writing activities.

| did not include writing activities during classne. In six lessons, there is not
enough time to assign one whole class to develdpiagvriting skill. That is the reason
why | decided to include the writing tasks as a pérstudents’ homework. This way,
we could make the most of our time. To concludehenmethodology section, | want to
add that, as the final aim of the unit is to depeb@ommunicative competence with a
special attention to its oral dimension, the fit@sson consists of a whole class
discussion, in which students have to show thestaold resources they have learnt,
always within the boundaries of the topic. Thisai&ind of “final exam” for the unit.
When students are involved in active learning tglodiscussion, they are not simply
listening, but are developing skills in handlinghcepts and ideas, and they feel much
more motivated than doing traditional, form-focusegercises (Bonwell, 2003).
Besides, discussion has a key role in intercultedalcation. It provides a basis for
students to talk about their feelings and ideas @ard enable students to develop or
change their ideas or feelings. Students needeldlat they can speak their minds. For
this, we need to create an atmosphere of trustsapdort that will help them express
their opinion even though it can be different frothers.

As a whole, by the end of the unit, students wesgeeted to have developed
some of the key elements that constitute commumeaiompetence within the topic
suggested.

Apart from all these considerations, | would like add how | decided to
evaluate. As | have already mentioned in the stbgection, we learnt how evaluation
does not only imply the assessment of your studepggformance but also self-
assessment. This is what we know as reflectivehtegc which is linked to the
fundamental teacher skill of continuing your acdige of knowledge and development
of teaching skills. If we are able to find out wiiare the weak points of our teaching,
then we will be able to correct them in the nesst, unit or year plan we teach. For
that reason, | considered it important to not acaggess my students, but also my own
performance.

From the students’ evaluation, | can say that Itedmo focus on an assessment
that bore in mind all the work they had done thioug the six lessons, this is,
continuous and formative assessment. | doubted aking the assessment summative,
which would have implied not providing my studemntish feedback (just giving them
marks without improvement points), but as | actuallanted my students to know
where they had to put more effort in or where tlmeyg performed successfully, |
decided to choose a formative continuous assessiimentder to do so, | elaborated
observational sheets that | was supposed to fdélrafach session for each student, in
which | would reflect on their performance in termfs behavior, vocabulary, group
work, opinion sharing, reading comprehension penforce, etc... As some time has
gone by since | designed these rubrics, | ask rhifdbis would have been possible and
if it would have been tedious and time consumiraganse completing a rubric for each
student after each lesson would have taken a iomg 1 consider it would have taken
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me a long time to evaluate their performance &éeh class, but | consider it is the best
and most professional way to evaluate your studégtsu intend to do continuous and
formative assessment. Moreover, as for the fingkda, the group discussion, |
elaborated a specific rubric in which | includedl thle aspects | had already told my
students | was going to expect from them.

As to my self-evaluation, | considered it importaatfill in one observational
sheet after every lesson, in which | analyzed tis#ructions given, the timing, the
organization, the materials and their interest.idBes | also took into account my own
performance, such as in the use of English, thayraation and the kind of English |
had used when | approached my students (modifiedtimlent comprehension or not),
and the interaction with students, whether | camstanotivated and encouraged them,
or if 1 had given them feedback after the actigtién this rubric, | also considered
whether | had been able to manage conflicts ap@taty. | believe that doing this kind
of self-evaluation can help a teacher to improwedriher performance, because if you
fill it in right after teaching the lesson, you aare of all the difficulties that have
arisen and the positive points of it.

However, | also think that self-evaluating is nobegh in order to improve your
performance; you also need help from the studesnde. That is why | designed a One-
Minute Paper that students could have filled atehd of the Unit of Work. In this
paper, they had to name what they had liked mastiess about the teacher, what had
been the most important thing they had learnt,\ahdt unanswered question they still
had. | believe this is the best way to finish tha@tlbf Work; knowing the positive and
negative points of your performance form the sttslepoint of view. | doubted on
handing out this one-minute paper after each lessafter the whole unit, but | finally
decided to do it at the end of the unit becaussr affesson, a student may have a view
on that specific lesson and may not actually uridedsthe reason for that lesson to be
the way it is. After going through the six lessoeserything gains significance. Then
students can carry out a more reliable assessniemhether the Unit of Work has
helped them or not.

Self-evaluation of the Unit of Work

As a conclusion to the unit of work | have designledould like to say that |
consider | have fulfiled my objectives, becaudeale been able to design a piece of
work in which the exercises includedcould have ifiggmtly contributed to the
students’ learning process, and at the same tihey; &re useful in order to learn
English language. Besides, | have integrated mioshat | have learned throughout the
Master in this piece of work. | managed to contakhe all the activities within the
topic of work and | believe | have included all thiglls and areas of language that the
National and Aragonese Curriculum prescribe. ftadnsider that students would have
been able to achieve the objectives that | intertdenh to achieve at the beginning.

Every lesson has been developed thoroughly, takilmgaccount all the aspects
that intervene within the classroom. Each of theatude the context, a justification for
the particular instructional sequence, an evalnasection, and there is an exact
explanation of the procedures of each activityaAshole, | believe my students would
have enjoyed the teaching unit, but as | did neehhe opportunity to implement the
unit of work during the Practicum placement, | ddes that the best way in order to
provide some conclusions on the success of theiarni reflect on what | think would
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have been the results of it if | had had the chaoncenplement it, considering the
materials included in it, now that the end of thastér has given me a new perspective.

In the first place, | am going to consider the st of the topic of the unit of
work. After designing it, thinking about it thorchig and listening to other colleagues’
opinions, | realized that the topic on sports mayehbeen interesting for the boys of my
classroom, but not so much for the girls, as mdrthi@Master’s classmates observed. |
tried not to design the typical unit of work on ggpwhich deals with the most popular
sports, something similar to what they have studredther educational years. |
intended the unit of work to show a different fafesports, one that the students had
not studied yet. That is why | included, in somsstns, tasks that got further away
from the habitual ones, such as Lesson 3, whicHsde#&h Felix Baumgartner's
achievements. This has not always been taken gmr isself, but nowadays it is
starting to reach the status of sport. Moreoverprider to make this unit of work
interesting both for boys and girls, | tried tolume some subtopics that could motivate
my girl students, such as the difference between amel women in sports, from which
| believe that all the students of the classroomld/tnave had something to say.

Furthermore, another new area to be developed ghou the unit is social
consciousness, which is something that they arenbieg to cultivate at this stage.
What | want to emphasize with this is that studemts not only supposed to complete
the writing tasks or the reading comprehensionsthmy also have to express their own
social consciousness with respect to the subtgpesented through the unit.

Nevertheless, there are more aspects that coulel heen developed in order to
make all of my students be motivated at the sawel.|€or instance, as a way to show
the equality between men and women in sports, Idchave included some tasks in
which the main characters of them were women. herotvords, instead of including a
text in which students read about three sportsmem lvad beaten records, | could have
also included a text that dealt with accomplishreesftsportswomen. Besides, | could
have made my students compare both texts and Ipottissicons, so that they could
have the opportunity to develop their social comssness on that specific topic more in
depth, and they might have had more tools in otdezomplete lesson 6 (it will be
explained below).

Moving on to another matter, | think it is importaa remark the reasons why |
designed my lessons with a common structure. Alth&im, except the one which
focuses on phonetics (Lesson 5), include warm-tipites, main tasks and follow-up
activities. Warm up activities consist of imagesleos or short schemes in the case of
grammar focused lessons. | chose these kinds ahwaractivities because | believe it
is what would have interested my students mostieaus of starting directly with
practice activities. With respect to the follow-gfage, | want to make clear why |
decided to choose writing tasks; when | was desgeach lesson of the unit, | tried to
integrate all the skills and areas | could in &lfthem, but this was not possible because
of the timing. The only way | could integrate mo$them was by leaving writing tasks
apart, and asking the students to complete themorat, where they had more time to
create good writing texts. If | had asked them tdeathe texts in class, no time would
have been left to work on the rest of the skills.

Once | have analyzed the unit of work and the testimay have had, | am
going to draw some conclusions on which lesson vbave been more successful and
which one could have been improved. The one | demsito be the most
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successfullesson is No.1, which is the introductong. | believe that the pre-tasks
could have been very interesting for the studeadghey include images in which they
had to guess what sport they represented, andia ggame, that included some facts on
the topic that could have awaken the students’reste Apart from the pre-task
activities, | think that this lesson includes antkgrates most of the skills on every task.
Even though each of the activities focuses on @iie the other skills would have also
been developed within the same activity.

Working towards an integrated-skills approach, tkatesigning activities that
integrate many skills is something | found quit#iclilt, and something that takes a
long time to prepare. | consider that the lessomnesk, which is a reading on the
topic, could have motivated my students, becaudedlts with some of their sports idols
or icons. However, as | have already mentioned @blosould have mixed this text with
another one which dealt with sportswomen, so tiagirls of the class could have been
more interested on the topic, something that issicemably important when teaching
teenagers; they feel more motivated if they cantifiewith the people they are reading
or talking about, in this case, a sports icon. Ohthe other possible improvements of
this lesson is timing. Once | knew what the Engleskrel of my students was, | realized
that including all these activities in one wholsden could have been too much for
them in such a short time. | think that they wontt have had time to complete all of
them, so one of the possible improvements coula hmeen to ask them to finish the
reading comprehension activities at home, as wellthee written task, but that is
something that | do not agree with, because | demnghat asking them to do so much
work at home would have diminished their motivatiorclass.

The lesson | consider to be less successful ilagtene (Lesson 6). As | did not
want my students to do a typical exam on the urdgcided to do a debate lesson in
which students were going to be evaluated. Thetdedealt with 4 subtopics related to
the world of sports, such as drug-taking in spatgl students were previously told, in
Lesson 5, to prepare some information or some idbast those subtopics. The reason
why | consider it would not have been successfthas the English level of most of the
students was not enough so as to carry out a debatéhich all of them could
participate and could be enriching from the expaxge | want to emphasize that the
topics to be debated were difficult for their Esylievel, but not because of their degree
of social consciousness, something | truly beligliey could have raised very
interesting ideas. The problem was to adapt theawkedge in their mother tongue to
their knowledge in English, which is what | consitleey were not prepared for.

As a way to make this lesson more successful, lildhioave given them more
tools in order to talk about those topics. In thstrof the lessons, | gave them tools to
talk about some of the subtopics of the debatel 8iat not give them tools to talk about
others, so, as an example, and as | have said abaoeeld have given them a text
which dealt with achievements of sportswomen, sgy thould have used it in the
debate. Apart from this, | am not really sure abatat the attitude of the students
would have been during the class debate, becaesehtéd never been examined in
terms of what they said in a debate. Some of tn#esits may have been embarrassed or
nervous, and some of them could have remainedtséenl their marks on the exam
would have been low. | would have tried to creagad atmosphere in which everyone
could feel comfortable, and | would have given thstiarting points from which they
could have begun expressing their opinions, butnexer know what the result is going
to be. For that reason, | will never know what tesult of the debate could have been,
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but | am sure that many of the students would Hmeen able to express their opinions
about the topics in English, which was the main afrthe lesson.

As a whole, | would like to say that designing thigt of work has been fully
enriching, and | have realized how much time mégded in order to create a piece of
work that actually works with your students. Yowéaot to take into account not only
what the official documents stipulate, but also tleeds and cognitive and linguistic
level of your students, without forgetting what mates them and the time you have to
do it.

Research Project

My research project is entitled The Use of Musit¢he ESL classroom. It deals
with the possibility of using music as way to emalbhe students’ acquisition of the
foreign language. The assignment consisted on ngseg on a field of education for
which | had to track the following stages:

In first place, we had to introduce the topic ahgsmusic in the ESL classroom,
explaining the reason why we had decided to workhan topic. Once the topic was
presented, we had to include a literature reviewvlch we considered the previous
projects on the use of music in the ESL classrdmumwe had to decide in which way
we were going to focus our research project, bex#ues topic of music is so extensive
that it would take more than one research progecbter. Once we considered what the
most important fields of music that we could api@your research were, we decided to
focus on two of them; the use of background musat the use of songs with lyrics. In
order to continue with the investigation, we haddéride what the objectives of our
research were, what questions we wanted to ansvtieritnvand what the variables to
take into account were. Furthermore, we includedeghodology section in which we
explained the way in which we were going to devedop research; what materials we
were going to use and what people we were to asld@sce the field work was done,
we analyzed the results obtained, making graphst @md we discussed what the
implications of those results were, finally drawiognclusions on the topic that had
been investigated.

Contribution of the subjects of the Master's Degree

Once | have briefly described what the ResearcheBra@onsisted on, | will
move on to the first part of my critical analysis,which | will try to explain how the
different subjects taken this year have helped nteray project partners to carry out
the investigation. As in the Unit of Work sectidnwill mention them in the order of
importance | consider they have had for the cortgmtsiof this piece of work.

Before | start mentioning the subjects that hagipdd us in this project, | have
to say that, if we compare it with the Unit of Wptke research project is not related to
the subjects as directly as the learning unit.nsoder that the Unit of Work embraces
all the subjects taken in the Master, while in tesearch Project, as the topic of
investigation is the use of music in the ESL clagsr. There are subjects that do not
share any relation with it, even though they hagerbinspiring and useful in other
projects. In other words, | consider that the WifitWork is a project in which you can
reflect everything you have learnt in every subjedtile the Research Project is a piece
of work that you can relate to some subjects, bgbes beyond what we have learnt.
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However, there are various aspects that we can &sigeh from the subjects taken
throughout the year.

In the first place, | will mention the subject fohich | had to write the Research
Project;Evaluacion e Innovaciéndocente e Investigacion ative en el ambito de la
especialidad de Inglég-rom the first moment, we had to reflect on wihet terms of
evaluation, innovation and research implied. We th@dpreconceptions that evaluation
referred only to the evaluation of the studentgfgrenance in the classroom, but we
realized that evaluation is the process in whicé teacher reflects on his or her
teaching, and notto how much the students learhadt to do with the professional
development of teachers. For example, it can detd wveflective teaching (already
explained in the Unit of Work section), in whichfesdtive teaching, body language,
materials used in class, the teacher’s philosomyle included. It involves assessing
the strengths and weaknesses of all of these aspect

We learnt how teachers could evaluate how theghtead all the factors taken
into account when teaching by means of the One tdiftaper. This way, students
could provide their teacher with some feedbackraeoto improve the way they teach.
They can say what they liked and did not like altbetclass. Apart from this, teachers
can use their own observational techniques to $ed works and what does not work
in class. One suitable way used to evaluate tegdhkirollaborative teaching, because
teachers can help provide their help to other a&clsharing their views on different
ways of teaching. All these factors on evaluati@revapplied to our Research Project,
which was mainly based on knowing the studentstaadhers’ opinions about the use
of music in the ESL classroom.

As for the innovation field, we had the preconaaptthat innovating implied
finding totally different ways to approach your dtnts, finding totally innovative
approaches that could improve the way we teachuallgt innovation, in the teaching
context, refers to using a different perspectivagproach things. You do not need to do
strange or new things that nobody has done befdre main point is to look at the way
you teach and all the factors that come into actidh open eyes or with an open mind.
It means thinking of different ways to approactksathat have already been carried out;
it does not have to be absolutely new.Innovationdcde applied in class by means of
introducing new activities and materials in thesstaom. This could imply a new way
to approach a task that you have been carryingnaumally, but from a different point
of view that could motivate your students. The ab#CTs could be one of these new
materials to which students could react with gudet In terms of innovation, |
understand that the aim is to introduce small impneents that make the class more
interesting and enjoyable, so that it facilitatesury students’ development of their
communicative competence. By means of music, stadeare approached differently
to what they were used to, and we wanted to inyai into the possibility of
developing such communicative competence by thelsaisic.

When considering the term research, | thoughtirat that it consisted on a
teacher studying a field of education, but it iregdlimore than that. Research in the
teaching context is the investigation that a teachakes in his or her school; in the
classroom with the students (Artigas, 2013). Itars action research because the
objective of the teachers is to make their ownsdadetter by trying to introduce new
things. It deals with investigating by practicifgpu start from a hypothesis, then you
experiment it and you draw conclusions from it. Tinain way to apply it in the
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classroom would be to apply the hypothesis that a)@uthinking on. You could think
that, for example, girls learn faster than boythatage of 12, and then, in order to carry
out your research, you would start to analyze tfpothesis by observing all the factors
that you are going to take into account in the etiisl you are “investigating”.

The concept of action research is one of the sigsificant concepts we learnt,
as we were going to carry it out, focusing on acsjetopic on education. Action
research concentrates on improving our practideashers. It is a constructive enquiry,
in which teachers analyze a topic in depth, suchthasuse of music in the ESL
classroom, and they realize what they have to ingrdt implies learning from
experience; as you research, you construct new ledig®, an idea that is directly
linked to the constructivist approach on educatiesides, this new knowledge you
acquire is shared with those who benefit fromhi¢, students. Moreover, action research
addresses practical problems in the classroom amvolves identifying them and
looking for solutions. As we can see, it is dirgabnnected to classroom practice; it is
not just a theoretical investigation, something tten be connected to the idea that a
teacher, in order to improve his or her teachirag, to take into account how his or her
students are, what their motivations are and hay thould react to certain changes or
techniques in the way he or she teaches.

In the subject,Fundamentos de disefioinstruccional y metodologiaslae
especialidad de LenguasExtranjeras | have mentioned in the Unit of Work section,
we had access to the CEFR and the Aragonese Qumicin which they specify what
the methodological guidelines in foreign languagaching are. By reading these
documents, we knew what to look for when designinigs of work or lesson plans. In
terms of the research on the use of music in tassobom, we had to consider if by
using these means (music), we could comply withtwinese documents prescribe. We
had to consider if by using, for instance, task&lmch students worked with songs with
lyrics, students were presented with real commuioicssituations, if the activities were
meta-communicative (for reflection on how languageks at linguistic, sociolinguistic
and intercultural levels), if it offered a variedy tasks, situations and contexts, if they
were authentic materials... | will reflect on theseegeriptions of the European,
National and Regional authorities below. Apart fronese documents, we also had
access to an article that dealt with using songw€Ly, 2001). We saw how all former
assistants agree that songs are among their moséssiul teaching tools, because
students who are usually quiet become talkativavéd@r, you cannot exploit the use of
songs, and they will not fill up the typical fiftpinutes that a lesson lasts. The article
gave us clue on how to use music appropriatelyeéeys to time and manner. As a
whole, | consider that this article was a starfoognt from which | started considering
how | could use songs in the classroom. Besidesade me realize that even though |
have used songs when | learned English, and | dmesirning with it (continuous
learning teacher role), that does not imply thatrystudents are going to appreciate the
value of music as well as you do, and that you rfindtthe way to motivate them with
the use of songs, because a song or an actividysamg that may interest a student may
not interest another student. You have to find ey to make all of your students
appreciate the music tasks, and that implies, age#, knowing the learner.

Decisions Adopted
As a learner of English, | have always enjoyedabvities | did in class with

music as a source and | still remember the songsvavked on and all the benefits |
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obtained from them. However, | also had to take oudnsideration if what worked for
me would work for the hypothetical target studeriiscause as we know from the
multiple intelligences theory, each student hagfferdnt way of learning, and what
may suit a student, may not be appropriate forteraine. After considering it with my
research partners, we came to the conclusion ti@taspect (the appropriateness of
using music in the ESL classroom) was going toheetdpic to research. We wanted to
find out if what had helped us in our learning @s& could also help nowadays
Secondary Education students.

Once we had decided on the topic, we had to demdehat areas to focus the
research, because the concept of music is veryearsplwe had to reduce the scope of
research, because if we tried to cover all of teasof education in which music could
take part, the action research would have beensgiple to carry out. We realized that
when you want to investigate in the classroom, yjectives and topic of research has
to be clearly identified, because if you try to estigate too much, your conclusions
may not be significant enough to apply to take tlasnfully contrasted. At first glimpse,
when we did the first superficial investigation tre Internet and some books, we
realized there was a considerable amount of pject the use of music in the
classroom, but there were two specific areas irclwvthiere had been put more time and
emphasis. These two areas were; the use of backdjrausic and the use of song lyrics
in the classroom.

While we read through some articles and bookshentdpic, we observed that,
even though there were numerous papers on thefuseisic in the ESL classroom,
most of them focused on the benefits they could fadm using background music, but
not too many were focused on what background nogitd be used to implement it. In
other words, they insisted on the fact that usingimwhile English learners carried out
other activities was considerably helpful for théaat they did not specify which songs
they were using. Moreover, they acknowledged whigre the positive aspects of
using background music, but they did not provide tieader with opinions from
secondary education schools’ teachers, or with soagative aspects that this practice
could imply. As action research is based on theestigation through practice, we
thought that elaborating a research project in wkve took into account both teachers
and students’ opinions would offer a new vision tbe use of background music,
something that we will in the self-evaluation sewtiTherefore, we focused this part of
the investigation in discovering whether using lggokind music in the classroom is as
useful and beneficial as they say or not, basingcomnclusions on the students’ and
teachers’ opinions.

In the second section of our research project, steegted investigating the
different websites that provided teachers with ssorggs that could be used in the ESL
classroom. We decided to focus this second pamauofresearch on which type of
activities were suitable when using the lyrics @hngs in order to squeeze their
possibilities to their maximum. However, when cargyout a research project, we must
take into account what our possibilities and timre. aVe wanted to know which
activities with songs were suitable, but we did Ima¥e time to implement some of them
during our placements, so we had to refocus hodraay some conclusions on the use
of songs with lyrics in the classroom. We noticledttthe use of songs in the classroom
was restricted to the final days of a trimestertathe final hour of Fridays, so we
wanted to analyze as well if these type of acgeittould be used not only as a way of
rewarding the students behavior or progress, lsat@d a way to teach different skills of

24



the English language, by planning complete insionel sequences in the units of
work.

As a whole, the main aim of our research will beused on considering if
music could be harmonized within the learning ofgligh as a foreign language. In
other words, we decided that our objective willtbenvestigate if music could be used,
rather than a way to reward our students with tedlactivities which did not contribute
to the learning of the language, as a way to devide main skills (writing, listening,
speaking, reading) and areas (pronunciation, gramipavhich facilitate the students’
development of their communicative competence énBhglish language.

Once we established what was going to be the aioupfesearch, we started
thinking about which were going to be the varialtlest we were going to consider
when doing the investigation, relating them to tise of music in the ESL classroom.
These variables would be the following: motivatiorierest, acceptance of music tasks,
value given to what they learn through these eges:;iattention, involvement and
development of language skills. Once again, yousssnhow we wanted to know their
opinions; we wanted to reach our students mindsrader to know what they expect
from us as teachers.

When the variables had already been consideredhadtdo decide how to carry
out the research, and what procedures we were goiagply in order to obtain results
from which we could draw some conclusions on thgctafterwards. At first, we
thought that the best way to obtain substantiabrmftion on the topic was to
implement some activities about the theoreticataesh we had already done. These
exercises would consist of two different activifiese related to the use of background
music in the classroom, and another one relatédeause of a song and its lyrics. As
we did not have enough time to do it, and we didhawve the possibility to use several
classes (not even one), in order to implementdtudy based on activities, and we had
to forget about the idea of implementing activitiesorder to do the research. We
realized how difficult it is to find a way to reseh on a topic, and even more so when
we have limited time to carry it out and the acdessur students is somehow restricted.
That makes me think that the idea of researchingerclassroom is idyllic, but when it
comes to real practice, teachers do not have eniimghn order to make their students
achieve the objectives stipulated by authoritiesl, at the same time, carry out research
projects on the fields they want to investigate on.

After considering how we could analyze all the ables we had thought of and
how we could reach the pre-established aims, weedanthe conclusion that the best
way to do so would be through surveys that we waaldduct with both teachers and
students of the secondary schools. As we knew tthey had already done many
activities using music in the classroom, we decidedjump that first step of
implementing the activities, and we focused diseath the teachers and learners
opinions. The surveys we designed were going tadifferentiated, one would be
conducted to teachers, and a separate one wouwdnaicted to students. Even though
these surveys were different one from the othe&y ghared the same aim. We wanted
to know what the opinion of the learners was, camngat to the one of the teachers, so
once everyone was surveyed we could see what ffleeedfit points of view on this topic
were. The surveys could be completed in any braskiompleting them would not last
more than 5 minutes. Then we had to decide whaests the survey was going to be
conducted to. We came to the conclusion that teeidea was to address the surveys to
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those students we were going to teach in Practitufks these students already knew
us, we thought that they would spend more time detimg the survey, or at least, they
would complete them more thoughtfully, and conseatjyethe results obtained would

be more reliable, as far as can be expected.

As a conclusion to the procedure in the developnoérthe research, and the
elaboration of it, we found some restrictions imte of time and information on the
work the students had done before related to thie,tand we tried to solve it designing
two surveys from which we could draw some conclusion the use of music in the
ESL classroom.

Self-evaluation

As a conclusion to the Research Project | haveethout with my classmates, |
would like to say that | have partially fulfilledyrobjectives, because | have been able
to carry it out, taking into account what the stdé needs are, and basing the
investigation on what type of input students pref@hen developing their
communicative competence in English, but | havehsan able to develop the research
project as much as | think it would have been neargs However, | managed to find a
way in order to have access to the Secondary Sdkaohers and students’ thoughts,
and to draw some significant conclusions on the afseackground music and songs
with lyrics in the ESL classroom.

In the first place, | would like to comment on thetability of the topic selected.
| consider that the topic on music in the ESL dlass1 has been considerably enriching
for my learning process. | have realized that whaitked for me, and something | was
keen on doing when | thought of being a teachdyadly has some restraints. Using
music in the classroom can be helpful in order wtivate students and awake their
interest in the worlds’ culture, but it cannot b&ed as the unique way to make your
students learn how to communicate in English. Ifoeesider the two different areas we
decided to research on; background music and switgslyrics, | have come to the
conclusion that we tried to cover too much. If veallselected just one of the two areas
of music in the classroom, we could have deepenect ron the suitability of one of
them. Thus, we could have elaborated research tolgsecthat were clearer for the
learners, and the results of the Research Prajedt hhave been more specific and more
significant.

However, | also consider that if we had just fazisn one of the two areas, the
research would have been poorer. If we had selgattdhe area of songs with lyrics,
we would have dismissed the background music, wigch topic that has not been
investigated in depth, and if we had selected backgl music, we would have set
aside the songs with lyrics, which is the area tizst been investigated more as it has
real applications in the ESL classroom.

Nevertheless, we reached some conclusions thatath mentioning. From the
students and the teachers’ point of view, | catedaat the use of songs with lyrics is
far more enriching that the use of background musidact, when we asked teachers
about their opinion on the use of background mudide students develop language
skills, all of them rejected the idea of usingais, they considered it would worsen the
students’ performance rather than help them. iImsesf the use of songs with lyrics in
the ESL classroom, | have come to the conclusien tising this kind of activities
would help students develop their communicative pet@nce in English language,
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which is, as we know, the final aim of the Englglibject in Secondary School. Music
does not only give students the possibility to d@vdinguistic competence, but also the
sociolinguistic and the pragmatic competences. @l to think that by listening to
music in English, or carrying out activities on nouwill give us access to the English
speaking culture, but English has reached a sthatscannot only be restricted to the
English speaking countries. English language hashed a higher status, it is the
worlds’ lingua francaby definition and by means of using music in ti&_Elassroom,
students will have access to the worlds’ culturdgeficultural competence). This idea
can be linked to the fact that teachers usuallymasic when students are tired or on
Fridays, when students are less receptive and limgvib work. If music were used as a
main activity that teachers had analyzed and desdigm depth, students could make the
most of them in order to develop their communi@tempetence.

If we consider the methodological guidelines ttted Aragonese Curriculum
prescribes, we can see how the Research Projecthendse of music fulfills the
majority of the requirements; In terms of the Resedroject, the needs analysis has
been carried out to find out about real needs atatasts of learners, and students have
been taken into consideration when researchindnersuitability of the use of music in
the classroom. As for the use of music, studerdpegsented with real communication
situations and language, music offers the posiibib design meta-communicative
activities in which students can reflect on how glamge works at linguistic,
sociolinguistic and intercultural levels, as | haseplained above. Music also gives
teachers the chance to design a great varietyskf tand communicative situations, in
which you can focus on fluency and accuracy. Intiéucal and processing skills are
worked on by means of the use of music, and youtake your methodology flexible,
adapting to your students’ learning necessitiescamtext.

As a whole, there is an important aspect | wantramark on. Music is
considered to be part of the students of SeconBdugcation language. If you want to
make the most of your students, you have to knaamthn depth and you have to
address them by means of the language that theyussgc is part of the language they
use, so by approaching students by means of adgegtney are familiar with would
ease the way for them to develop communicative etemze in English.

Common thoughts on the projects

In respect with the aspects that the Unit of Worll the Research Project have
in common, | would like to comment on some thoughtg have arisen from critically
analyzing them. It is true that they are totallyfetient projects that have different
objectives and have been designed differentlypbth reflect what the role of a teacher
should be if he or she wants to be successful. hiezacshould be able to design their
own motivating lesson plans that suit what the auwities prescribe and they should also
investigate into the areas they consider necessamder to improve their performance
as teachers.

The Unit of Work focuses on the elaboration ddsten plans that can suit
students so as to reach the communicative competen&nglish and the Research
Project focuses on analyzing music as a vehicleadbieve the same objective;
communicative competence. So, from this point efwiwe can see how, even though
they seem completely different projects, they shiagesame aim.
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Another point they have in common is the langutige is thought to be used
when approaching the students. In the Unit of Workecided that the topic by which
they were going to develop their learning processild/ be sports, as it is something
that most of the students feel attracted to anmhrs of their everyday life. Even though
| consider | could have designed more motivatingvaies to which everyone (not just
boys) had felt attracted, my intention was the sdmding a language that could catch
the students’ attention and finding materials agburces that could have facilitate the
achievement of such objective. As for the ReseRrdject, we also tried to investigate
on a topic that we considered to be interesting motivating for students; music. In
these terms, both projects tried to find the keprder to entice students from the first
moment and that would ease the way in order toeaehithe communicative
competence that the CEFR proposes.

| realized that if the topic by which you intendwy students to develop their
learning process is not appealing, they will n&l i&e what they are doing in class is
going to be worthy for the future. It is the sanase as when students find that their
native language classes are not worthy and theyotlanderstand why they have got to
study its rules, because they can already commignicghat language. In terms of the
English subject, it is easier to make them feehatéd to what they learn, because they
have not achieved full communicative competence yet

| consider that by using the topics on sports anuic in my projects, | have

accomplished this fundamental requirement of aigoarédanguage teacher; getting to
know your students and what their communicativedaese. This conception of what
the role of a teacher should be differs from tlaglitronal point of view, in which the

teacher decided what to teach depending on hissobéliefs on language teaching.
Nowadays, teachers have departed or are departingthat position; they are taking
off the old traditional suit and they know the kisyto get to know the learner at all
levels.
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CONCLUSIONS AND FUTURE PROPOSALS

After reflecting on my projects and the previocgnsiderations about the
complex task on education, | can now draw my owncligsions. Both projects have
been the most important ones for my learning pioessa teacher, as they enact what a
teacher should be; a professional designs hismowe materials adapted to the target
students and also investigates into some areasargjubge teaching taking into
consideration students and teachers’ thoughts.gBste to carry out these two projects
has been enriching for me; however, | considereitessary to reflect on the teaching
learning process so as to raise come up with cigdle and find new ways of
addressing them.

Designing my Unit of Work has significantly comwited building confidence
and experience in terms of teaching performancen ¢lwough | have not been able to
implement it in class. However, it has given me ¢bafidence | did not have when |
started the Master’s Degree, as | had no idea dmwtto design my own lesson plans.
Even more, | had not realized how much work it takar teachers to prepare their
classes. | had an idealized conception of whathiegcwas, as many people have. |
believed in the most traditional view of the teactseperson who is the center of the
class and who “vomits” what he or she knows to sh&lents. The reason for this
prejudice about teaching | had could have come fronown experience as a student in
the past, but, as you may imagine, since the Masteted | have departed from that
vision of the teacher. | have changed my view friva authoritative figure of the
teacher to a new one, in which the teacher sersea guide to the student in the
learning process. Even though | have changed nmjapbon the figure of the teacher, it
has been difficult for me to, as | already saidthe critical analysis, take off the
traditional suit of education. As a student in Swlary Education, | was approached
from a traditional view of language teaching, sis isometimes difficult to depart from
what you are accustomed to. For that reason, lidenthat my Unit of Work showed
that traditional nature on some occasions. Nevimskel tried to do my best in teaching
in a different way from the one | was taught. Swrfrthis moment onwards, | will try to
forget about the traditional language-based lessod | will focus on more
communicative techniques that foster communicatiompetence as the main aim of
the students’ learning process.

If we move on to my conclusions about materialgjll keep looking for real,
authentic and creative materials that can put mgesits in contact with the real world
they live in. | have realized that one of the miogportant factors for the success of
students’ language learning is the nature of theeri@ds you approach them with. As |
said with materials on sports and music, teacheed o find what the students’
language is; you need to find a language in comswothat they find English language
appealing and useful. In the future, | want to curg exploring this idea of a common
language. However, | think that the difficult thing do is not so much finding that
language in common, but finding the ways to elat@oraaterials that integrate both
what students are looking for and what the autiesriprescribe. Besides, although you
can find interesting topics for your students, mgkihem appealing for them is not that
easy, because you also have to catch them andhpaiigh them so that they depart
from the stereotype and become critical (you needonverge with them before you
can teach them to diverge. That is what | triedleoin my Unit of Work, in which |
included some topics that would awake my studesusial consciousness, something
that | consider it would have also kept my targetisnts motivated during my classes.
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Together with my learning unit, my Research Pridpes also helped me to build
up more confidence in my learning process. It game the chance to work
cooperatively with two of my classmates. We allugged the same role in pursuit of
the same aim, trying to know what our students’ aifieér teachers think about the topic
put into discussion. From this experience, | haa@ized how important cooperative
work is; it creates more motivation and effectiveieand it also brings with more
information than working individually, as theredssersity of opinions and views. As a
whole, working on this project has made me reahpsv important it is to work
cooperatively with the rest of the teachers in prtte improve and investigate on
education. Besides, working on this research ptogealso a part of what | intend to do
in the future; continuing with my teacher trainiog means of investigating.

The most important aspect | have learnt througlletMaster's Degree, as |
have insisted all through my dissertation is thepontance of getting to know your
students and showing an interest in them, becausakies them be more interested in
their learning, and it also helps you as a teatthknow what your students expect from
your classes. A teacher who does not pay attemdidns or her students’ interests and
need is a teacher who is far from guiding his ar $tedents to a successful learning
process. If teachers take this aspect into coreider, they will enter in a positive cycle
in which students will appreciate what you teactl gyou will appreciate teaching them.
| strongly consider | will to try to know what thexpectations and interests of my
students are so | do not end up losing my motiwadiad falling into the routine.

In conclusion, there are many factors to take adoount when considering the
profession of the teacher of modern languages. Kkhdan my performance and
continuous work, now | know how to face the worfdeaching as | have improved my
skills throughout this year. | am prepared to faee/ challenges and continue working
on my training so as to become a successful teacher
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