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Recommendations to attend this course

A course will be opened in the electronic platform Moodle at the University of Zaragoza (www.moodle.unizar.es) for students
registered in this subject.

Course Schedule and Deadlines

Presentation and individual discussion of the most relevant taxonomies (typologies and functions) of metadiscourse devices
in a corpus of academic texts, and interpretation of their use according to a theoretical framework.

Group analysis and discussion of a selection of academic texts, in which metadiscourse devices will be identified and
classified.

Presentation of a 3,000 word essay: last day of the second semester

Home

Learning outcomes that define this course

The student, in order to pass the course, will have to show her/his competence in the

following skills:

1:
The student can recognize and identify the most relevant metadiscourse devices available to the academic
writer and their function in several academic texts.


http://www.moodle.unizar.es/

2: The student is capable of elaborating hypotheses about the way metadiscourse devices have been used in a
corpus of English academic texts and of validating such hypotheses using a specific analytical method.

3:
The student is familiar with the differences in the use of metadiscourse devices in various academic genres in
English and Spanish and is able to interpret such differences from different theoretical perspectives.

4:
The student can appropriately use metadiscourse devices in research articles, and is aware of the effects
metadiscourse provokes on the reader, that is, of the way writers project their authorship and the type of
interaction created between writer and reader.

Introduction

Brief presentation of the course

The main aim of this course is to provide students with an introduction to the most relevant metadiscourse devices that
characterize written academic discourse. Students need be familiar with metadiscourse features in order to improve their
own performance in academic writing. Therefore, this course provides students with the discursive bases that contribute to
improve students’ competences as far as the draft and the interpretation of academic texts are concerned in their future
professional and/or research career.

Competences

General aims of the course

The expected results of the course respond to the following general aims

The main aim of this course is to provide students with an introduction to the most relevant metadiscourse devices that
characterize written academic discourse and by means of which academic writers lead readers through the text and interact
with them. The knowledge of such devices will allow students to recognize and identify the use of those devices in other
academics’ written production and use them in a critical manner in their own academic writing.

The specific aims of this course are the following:
a) Familiarise students with the main taxonomies and functions of metadiscourse devices available to academic writers.

b)  Help students elaborate hypotheses about the way metadiscourse devices have been used in a corpus of English
academic texts.

) Make students aware of the differences in the use of metadiscourse devices in research articles in English and Spanish.

d) Improve the students’ ability to use devices appropriately in research articles, being aware of the effects
metadiscourse provokes on the reader, the way writers project their authorship and the type of interaction created between
writer and reader.

Context/Importance of the course for the master degree

This course introduces students to the analysis of written academic discourse through the study and exploration of
metadiscourse devices in English. Thus, it contributes to increase the students’ competences to draft and interpret texts in
their future professional and/or research career.

After completing the course, the student will be competent in the following skills:

1:
1. Developing and applying original ideas in a professional as well as in a research context.



2. Handling complex information and applying the proper methodology and theoretical approach.
3. Understanding and applying acquired knowledge to solve problems related to a research context.

Once acquired the required critical and methodological skills, students are expected to possess the ability to
carry out a piece of research in an autonomous way, in clear and appropriate English, aimed at both
specialized and non-specialized audiences.

Relevance of the skills acquired in the course

Firstly, the learning results in this course will allow students to conduct research in English Studies. More specifically, the
methodology and the theoretical background acquired in the course will provide students with the tools needed to analyze
metadiscourse in written academic texts, which will allow them to interpret those texts appropriately. Moreover, such critical
knowledge will allow them to write their own academic texts, taking into account the proper rhetoric and discursive features,
using the English language in a clear and appropriate way. Thus, they will manage to project their authorship and interact
with their readers in a way which is adequate to the rhetoric conventions specific of academic genres. Finally, the ability
students are going to develop to identify metadiscourse features both in English and Spanish will allow them to be alert to
avoid interferences and transferences between their native language and English, which is the lingua franca in which
scientific knowledge is disseminated internationally.

Evaluation

Assessment tasks

The student will prove that he/she has achieved the expected learning results by means of the
following assessment tasks:

1:
l. FIRST OFFICIAL ANNOUNCEMENT

A) ONGOING ASSESSMENT:

Assessment task 1. Students are required to write short critical essays on literary works or films, or on
linguistic analyses of texts (depending on the subject) and present them orally in the class. In these essays
students are expected to understand theoretical concepts and apply them to the texts under analysis. Correct
use of academic spoken and written English (at a C1 level) is expected. These activities will credit students’
achievement of learning objectives # 1, 2, 3 and 4. Short essays will be graded from 0 to 10, this grade
representing 20% of the final score of the student.

Assessment task 2. Students will also be required to write a 3,000 word essay in correct academic English
on a specific aspect of the course contents, on a topic previously agreed on with one of the teachers. With this
essay the students are expected to demonstrate that they have assimilated the critical approaches presented
by the teachers and to prove their ability to use those approaches in the analysis of specific texts. The textual
analysis and critical discussion of the readings will credit students’ achievement of learning objectives # 1, 2,
3 and 4. This essay will be graded from 0 to 10, this grade representing 80% of the final score of the student
in the course. A pass mark in this essay is a sine qua non condition to pass the subject.

Assessment criteria:

Definition of key concepts. Initial hypothesis. Use of a theoretical framework and a methodology. Use of
primary sources. Literature review. Argumentation and conclusions = 70%

Independence, originality and critical examination = 10%

Information organization structure of the essay. Layout of the text. Accuracy in the use of language and
appropriateness of style = 20%



B) GLOBAL EXAMINATION (to be determined in the academic calendar):

Assessment task 1. Students will be required to write a 3,000 word essay in correct academic English on a
specific aspect of the course contents, on a topic previously agreed on with one of the teachers. In this essay
the students are expected to assimilate the critical approaches to literary texts, films or corpus of texts
presented by the teachers and to prove their ability to use those approaches in the analysis of those texts.
The textual analysis and critical discussion will credit students’ achievement of learning objectives # 1, 2, 3
and 4. This essay will be graded from 0 to 10, this grade representing 70% of the final score of the student in
the course. A pass mark in this essay is a sine qua non condition to pass the subject.

Assessment task 2. Interview in English. The student will debate with the teachers relevant aspects of the
analysis and interpretation of the compulsory readings. In the interview, the students are expected to apply
the theoretical approaches and the analytical methods studied to the analysis of various types of literary,
filmic or linguistic texts. The textual analysis and the critical discussion of the readings will prove that the
students have achieved learning objectives # 1, 2, 3 and 4. The interview will be assessed following the
established assessment criteria and the established level of exigency. It will be graded from 0 to 10, this
grade representing 30% of the final score of the student in this subject.

Assessment criteria for Global Examination (both for essay and for the interview):

Use a C1 level of English (according to the Common European Framework of Reference for Languages) to hold
one's own, critically and academically, in analyses, explanations and discussions of aspects and issues related
to the subject/discipline = 30%

Use relevant theoretical frameworks critically and apply methodological approaches appropriately to a corpus
of texts in English = 40%

Provide an effective argument (factual evidence, exemplification, illustrations, citations, etc.) in order to make
convincing claims and defend critically one’s point of view = 30%

. Il. SECOND OFFICIAL ANNOUNCEMENT
A) ONGOING ASSESSMENT

Assessment task 1. Students are required to write short critical essays on literary works or films or on
linguistic analyses of texts (depending on the subject) and present them orally in the class. In these essays
students are expected to understand theoretical concepts and apply them to the texts under analysis. Correct
use of academic spoken and written English (at a C1 level) is expected. These activities will credit students’
achievement of learning objectives # 1, 2, 3 and 4. Short essays will be graded from 0 to 10, this grade
representing 20% of the final score of the student.

Assessment task 2. Students will also be required to write a 3,000 word essay in correct academic English
on a specific aspect of the course contents, on a topic previously agreed on with one of the teachers. With this
essay the students are expected to demonstrate that they have assimilated the critical approaches presented
by the teachers and to prove their ability to use those approaches in the analysis of specific texts. The textual
analysis and critical discussion of the readings will credit students’ achievement of learning objectives # 1, 2,
3 and 4. This essay will be graded from 0 to 10, this grade representing 80% of the final score of the student
in the course. A pass mark in this essay is a sine qua non condition to pass the subject.

Assessment criteria:

Definition of key concepts. Initial hypothesis. Use of a theoretical framework and a methodology. Use of
primary sources. Literature review. Argumentation and conclusions = 70%

Independence, originality and critical examination = 10%

Information organization structure of the essay. Layout of the text. Accuracy in the use of language and
appropriateness of style = 20%

B) GLOBAL EXAMINATION (to be determined in the academic calendar):

Assessment task 1. Students will be required to write a 3,000 word essay in correct academic English on a
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specific aspect of the course contents, on a topic previously agreed on with one of the teachers. In this essay
the students are expected to assimilate the critical approaches to literary texts, films or corpus of texts
presented by the teachers and to prove their ability to use those approaches in the analysis of those texts.
The textual analysis and critical discussion will credit students’ achievement of learning objectives # 1, 2, 3
and 4. This essay will be graded from 0 to 10, this grade representing 70% of the final score of the student in
the course. A pass mark in this essay is a sine qua non condition to pass the subject.

Assessment task 2. Interview in English. The student will debate with the teachers relevant aspects of the
analysis and interpretation of the compulsory readings. In the interview, the students are expected to apply
the theoretical approaches and the analytical methods studied to the analysis of various types of literary,
filmic or linguistic texts. The textual analysis and the critical discussion of the readings will prove that the
students have achieved learning objectives 1, 2, 3 and 4. The interview will be assessed following the
established assessment criteria and the established level of exigency. It will be graded from 0 to 10, this
grade representing 30% of the final score of the student in this subject.

Assessment criteria for Global Examination (both for essay and for the interview):
Use a C1 level of English (according to the Common European Framework of Reference for Languages) to hold
one’s own, critically and academically, in analyses, explanations and discussions of aspects and issues related

to the subject/discipline = 30%

Use relevant theoretical frameworks critically and apply methodological approaches appropriately to a corpus
of texts in English = 40%

Provide an effective argument (factual evidence, exemplification, illustrations, citations, etc.) in order to make
convincing claims and defend critically one’s point of view = 30%

uidelines

uidelines for preparing the essay and participating in seminars

The students may find it useful to follow the following guidelines:

"Documento de referencia para la elaboracién del ensayo"/"Guidelines for writing the essay"

1.
2.

e

10.

Define appropriate key concepts and apply them appropriately to the field of research.

Prepare the literature review (i.e. what other scholars have stated about the topic of the essay, or about related topics).
Make sure that the literature review is sufficient in scope and relevant regarding the topic under investigation.

Define a thesis statement / Define the research questions.

State and justify the theoretical framework.

. Define clearly the analytical categories (where appropriate, indicating overlapping or problematisation of those
categories).

Describe the analytical methodology used for the study of the topic of the essay.

Provide an effective argument (factual evidence, exemplification, illustration, citations, etc.) in order to make convincing
claims.

State a conclusion in accordance with your arguments and relate it to a wider context.

Show independence in reading and researching, originality and critical examination.

Follow the information and style conventions of the subdisciplinary field (literature, film studies, cultural studies or
linguistics).

"Documento de referencia para el desarrollo de los seminarios tedricos y analiticos/”Guidelines for the
development of theoretical and analytical seminars”

1.

The theoretical part of the seminar, imparted by the teacher, will provide an active learning environment in which
students can develop the ability to read/view/analyze critically and conceptually, and therefore to speak and write in the
classroom.

. The seminar will provide general introductions to theoretical frameworks or an application of a given research

methodology/framework to a selection of texts/films.

. Students should bring to the seminar a draft or notes on the text or film under analysis and participate actively in the

classroom discussion.

. Questions can be posed to improve the quality of discussion.
. Assignment of formal presentations and critical comment may also be requested for stimulating discussion.



(Adapted from www.oid.ucla.edu/students/cutf/cutfguidelines.doc)
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uidelines

The students may find it useful to use the following guidelines:

"Documento de referencia para la elaboracion del ensayo"/"Guidelines for writing the essay"

1

2.
3.

(6]

9.
10.
11.

12.

. Use a C1 level (according to the Common European Framework of Reference for Languages) to hold one’s own, critically

and academically.

Define appropriate key concepts and apply them adequately to the field of research.

Prepare the literature review (i.e. what other scholars have stated about the topic of the essay, or about related topics).

Make sure that the literature review is sufficient in scope and relevant regarding the topic under investigation.

. Define a thesis statement / Define the research questions.

. State and justify the theoretical framework.

. Define clearly the analytical categories (where appropriate, indicating overlapping or problematisation of those
categories).

. Describe the analytical methodology used for the study of the topic of the essay.

. Provide an effective argument (factual evidence, exemplification, illustration, citations, etc.) in order to make convincing

claims.

State a conclusion in accordance with your arguments and relate it to a wider context

Show independence in reading and researching, originality and critical examination.

Follow the information and style conventions of the subdisciplinary field (literature, film studies, cultural studies or

linguistics).

Participants are expected to use a C1 level (according to the Common European Framework of Reference for Languages)

to hold one’s own, critically and academically.

"Documento de referencia para el andlisis y la discusion de las lecturas obligatorias” / “Guidelines for the
analysis and discussion of compulsory readings”

1.

(O]

The theoretical part of the seminar, taught by the teacher will provide an active learning environment in which students
can develop the ability to read/view/analyse critically and conceptually and, therefore, to speak and write in the
classroom.

. The seminar will provide general introductions to theoretical frameworks or an application of a given research

methodology/framework to a selection of texts.

. Students should bring to the seminar a draft or notes on the text or film under analysis and participate actively in the

classroom discussion.

. Questions can be posed to improve the quality of the discussion.
. Assignment of formal presentations and critical comment may also be requested for stimulating discussion.
. Participants are expected to use a C1 level (according to the Common European Framework of Reference for Languages)

to hold one’s own, critically and academically.

(Adapted from www.oid.ucla.edu/students/cutf/cutfquidelines.doc)

"Documento de referencia para el desarrollo de los seminarios tedricos y analiticos”/ “Guidelines for the
development of theoretical and analytical seminars”

1.

w

4,

5.

Use a C1 level (according to the Common European Framework of Reference for Languages) to hold one’s own, critically
and academically, in analyses, explanations and discussions of aspects and issues related to the subject/discipline.

. Deal effectively with the most relevant critical approaches through their application to a corpus of texts in English.
. Address and apply critical theories and methodologies relevant to the analysis of texts in English.

Provide an effective argument (factual evidence, exemplification, illustration, citations, etc.) in order to make convincing
claims.
Approach the analysis of different texts critically.

"Documento de referencia para el desarrollo de entrevistas” / “Guidelines for interviews”

1.

w

Use a C1 level (according to the Common European Framework of Reference for Languages) to hold one’s own, critically
and academically, in analyses, explanations and discussions of aspects and issues related to the subject/discipline.

. Deal effectively with the most relevant critical approaches through their application to a corpus of texts in English.
. Address and apply critical theories and methodologies relevant to the analysis of texts in English.
. Provide an effective argument (factual evidence, exemplification, illustration, citations, etc.) in order to make convincing

claims.


http://www.oid.ucla.edu/students/cutf/cutfguidelines.doc
http://www.oid.ucla.edu/students/cutf/cutfguidelines.doc

5. Approach the analysis of different texts critically.

Activities and resources

Course methodology

The learning process that has been designed for this course is based on the following
activities:

This course has been designed to train researchers in applied linguistics, and more specifically, in the study of
metadiscourse devices in written academic discourse. For this reason, the activities proposed (the analysis of written
academic texts in English as lingua franca) are aimed at the application of the most relevant metadiscourse taxonomies to
selections or corpus of English academic texts, representative of the most common genres, mainly the research article and
the abstract. Thus, the course is organized in three stages: 1) Presentation and learning of the most relevant metadiscourse
taxonomies and of the functions metadiscourse fulfills in written academic texts; 2)application of the concepts learnt to the
analysis and discussion of a selection of texts in group sessions; 3) writing of an individual essay about one or several
aspects of the course contents, which implies the use and application of the metadiscourse framework and the analytical
methodology introduced in class.

Outline of the Programme

The programme offered to the students to help them achieve the learning results includes the
following activities :

1:

Seminars on “Metadiscourse resources in English academic texts” (30 hours/20 sessions, 1,2 credits). Onsite.
Theoretical and analytical seminars aimed at introducing and exploring the main metadiscourse frameworks
and the rhetorical functions those devices fulfill.

2:

Classroom activities (30 hours/20 sessions, 1,2 credits). Onsite.

Classroom activities will consist in the identification of the metadiscourse devices introduced and of the
corresponding rhetorical features in written academic texts. These activities will be discussed individually or
in groups.

3:

Individual and group tasks (40 hours, 1,6 credits). Onsite.

These activities consist in the metadiscourse analysis of a selection of written academic texts from the most
representative genres.

4:
Tutorial activities (25 hours, 1,0 credits). Onsite.
The aim of these activities is the student’s individual reflection and discussion with the teachers of the
problems found in the learning development and in the application of the contents learned in the course to
the drafting of the required essay.

5:

Private study (62,5 hours, 2,5 credits).

Course planning



Calendar of actual sessions and presentation of works

Course planning for onsite sessions

Dr. Ignacio Vazquez Orta
Week 1 (sessions 1 and 2). Introduction and overview of academic discourse analysis.

Week 2 (Sessions 3 and 4): Introduction to theoretical frameworks: genre studies, corpus studies and intercultural
rhetoric. An application to EAP.

Week 3 (Sessions 5 and 6): An introduction to metadiscourse. Definitions and taxonomines
Week 4 (Sessions 7 and 8): On metadiscourse: Vande Kopple’s model.

Week 5 (Sessions 9 and 10): On metadiscourse: Hyland’s model (2005).

Week 6 (Sessions 11 and 12): Introducing interactive metadiscourse: types and functions.

Week 7 (Sessions 13 and 14): On interactive metadiscourse: Transitions, frame markers, endophoric markers, evidentials
and code glosses.

Week 8 (Sessions 15 and 16): Introducing interactional metadiscourse: types and functions.

Week 9 (Sessions 17 and 18): On interactional metadiscourse: Hedges, boosters, attitude markers, engagement markers
and self-mentions.

Dr. Rosa Lorés Sanz

Week 10 (Sessions 19 and 20): The practical view I: an intercultural (contrastive) approach to the RA in the humanities
(English versus Spanish): (I)

Week 11 (Sessions 21 and 22): The practical view I: an intercultural (contrastive) approach to the RA in the humanities
(English versus Spanish): (Il)

Week 12 (Sessions 23 and 24): The practical view II: an interdisciplinary approach to the RA in English (soft vs hard
disciplines). (1)

Week 13 (Sessions 25 and 26): The practical view II: an interdisciplinary approach to the RA in English (soft vs hard
disciplines). (Il)

Week 14 (Sessions 27 and 28): Further explorations: Metadiscourse in abstracts, book reviews and other (minor)
academic genres.

Week 15 (Sessions 29 and 30): Further explorations: the intergeneric contrast. RAs vs abstracts.

Presentation of assignments

Assignment 1a Perspectives on metadiscourse: models and frameworks. Differences and similarities.
or

Assignment 1b Interactive and interactional metadiscourse. Applications to the RA.

Assignment 2a. The intercultural approach to the study of metadiscourse.

or

Assignment 2b. The interdisciplinary approach to the study of metadiscourse..
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E-learning platform:

Moodle Universidad de Zaragoza

http://moodle.unizar.es/

In this electronic platform for virtual leaning students will be provided with the course contents and
bibliographical resources. They will also be able to carry out their learning tasks online.

Bibliographic references of the recommended readings
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